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22042.
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Welcome to Holland
by Emily Perl Kingsley

I am often asked to describe the experience of raising a child with a disability – to 
try to help people who have not shared that unique experience to understand it, to 
imagine how it would feel.  It’s like this…

When you’re going to have a baby, it’s like planning a fabulous vacation trip – to 
Italy.  You buy a bunch of guide books and make wonderful plans.  The Coliseum.  
The Michelangelo David.  The gondolas in Venice.  You may learn some handy 
phrases in Italian.  It’s all very exciting.

After months of eager anticipation, the day fi nally arrives.  You pack your bags 
and off you go.  Several hours later, the plane lands.  The stewardess comes in and 
says, “Welcome to Holland.” 

“Holland?!?” you say.  “What do you mean Holland?? I signed up for Italy!  I’m 
supposed to be in Italy.  All my life I’ve dreamed of going to Italy.”

But there’s been a change in the fl ight plan.  They’ve landed in Holland and there 
you must stay. 

The important thing is they haven’t taken you to a horrible, disgusting, fi lthy 
place full of pestilence, famine and disease.  It’s just a different place.  

So you must go out and buy new guide books.  And you must learn a whole new 
language.  And you will meet a whole new group of people you would never have 
met. 

It’s just a different place.  It’s slower-paced than Italy, less fl ashy than Italy.  But 
after you’ve been there for a while and you catch your breath, you look around…
and you begin to notice Holland has windmills…and Holland has tulips.  Holland 
even has Rembrandts. 

But everyone you know is busy coming and going from Italy…and they’re all brag-
ging about what a wonderful time they had there.  And for the rest of your life, you 
will say, “Yes, that’s where I was supposed to go.  That’s what I had planned.” 

And the pain of that will never, ever, ever, ever go away…because the loss of that 
dream is a very very signifi cant loss.  

But, if you spend your life mourning the fact that you didn’t get to Italy, you may 
never be free to enjoy the very special, the very lovely things…about Holland.  
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STRUCTURE OF  
FAIRFAX COUNTY PUBLIC SCHOOLS 

The school system is divided into eight pyramid clusters, each comprising 
two to four high schools and their feeder elementary and middle schools.

Each pyramid cluster is led by a director.

SCHOOLS BY PYRAMID CLUSTER

        Cluster I     Cluster II      Cluster III    Cluster IV
        Herndon     Falls Church      Annandale    Hayfi eld Secondary
       Langley     Madison      Stuart    Mount Vernon
        McLean     Marshall      Woodson    West Potomac
                                   
                                   
                                                                                           
 Cluster V      Cluster VI      Cluster VII    Cluster VIII
        Edison       Lake Braddock Sec.     Centreville    Oakton
        Lee       Robinson Secondary     Chantilly    South Lakes 
        South County Secondary  West Springfi eld     Fairfax    Westfi eld
     
                                 
                                   

Fairfax County Public Schools 
is the nation’s 13th largest school system.     

Current enrollment is more
than 164,000 students, in  238  
schools.

More than 26,000 students
receive special education services.

Fairfax County encompasses 
395 square miles of Northern Virginia.
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NEIGHBORHOOD BASE SCHOOL

Newcomers to the county can go to http://www.fcps.edu/boundary or call 703-329-9831 twenty-four 
hours a day to fi nd out which schools serve the new home address.

Registration for students, including students with special needs, takes place in their neighborhood base 
schools. The Student Registration Section at Devonshire Center (703-876-5219) registers foreign na-
tional students. Parents of preschool children between the ages of 2 and 5 should register them through 
Preschool Child Find at  703-876-5244 or 703-446-2100.

Special education services are provided at the neighborhood base school unless the student’s IEP
requires a different placement.

The principal has the primary responsibility for special education services for students in the school.

YOUR CLUSTER OFFICES

Fairfax County Public Schools is organized into eight clusters. Each cluster has an assistant superin-
tendent and a director.  Clusters include three pyramids. A pyramid consists of a high school and all 
its middle and elementary feeder schools.

The directors in the offi ces of student services and special education and their staff members (pyramid 
resource specialists, psychologists, social workers, etc.) report to the assistant superintendent, Depart-
ment of Special Services, and are assigned across clusters. These staff members assist schools in their 
assigned pyramids in providing special education services to eligible students.

Parents are urged to contact the special education pyramid resource specialist who serves their school 
about questions and problems that cannot be resolved at the local school.  The names, phone numbers, 
and school assignments of the pyramid resource specialists can be found on the website of the Parent 
Resource Center, www.fcps.edu/ss/prc.  Staff members at the Parent Resource Center can also provide 
that information by phone.  Please call 703-204-3941.

DEPARTMENT OF SPECIAL SERVICES ADMINISTRATIVE CENTERS

Administrative staff members for the offi ces of student services and special education are currently 
housed at the following locations: the Central Administration Building, 8115 Gatehouse Road in Falls 
Church, and Devonshire, Dunn Loring, Lorton, Providence Hill, Virginia Hills, and Woodson Annex 
Administrative Centers.  

Staff members in the central offi ces of the Department of Special Services plan and coordinate special 
education and student services on a division wide basis.  Staff members in clusters and pyramids are 
responsible for coordinating and monitoring the complex special education procedures required by 
federal and state laws and regulations. 
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SUPERINTENDENT OF SCHOOLS
(Division Superintendent) Gatehouse Administrative Center

The Superintendent of Schools is the chief executive offi cer of Fairfax County Public Schools and 
advisor to the School Board on all matters of policy and procedure.

The Superintendent of Schools is supported by a Leadership Team composed of a deputy 
superintendent, an administrative offi cer, two regional superintendents, a director of communications, 
and assistant superintendents for: 

• Clusters
• Facilities services
• Financial services
• General services
• Human resources
• Information technology
• Instructional services
• Special services

SCHOOL BOARD 
(Meets at Jackson Middle School)

An elected 12-member School Board and one student representative govern Fairfax County Public 
Schools.

To communicate with the School Board, or to obtain information about Board procedures, one 
should call the clerk of the Board or the Board secretary at 571-423-1050 or contact them via email 
at SchoolBoardMember@fcps.edu

The School Board appoints members of the Fairfax County Advisory Committee for Students With 
Disabilities (ACSD), the local citizens’ advisory committee that exists to advise the Board about 
special education policies, procedures, and services. Interested citizens are encouraged to express 
their views to the committee by writing the chairperson. All meetings of the advisory committee 
are open to the public. For more information, call the Parent Resource Center at 703- 204-3941, 
TDD 703- 204-3956, contact the Parent Resource Center via e-mail at prc@fcps.edu or see the 
ACSD website at http://www.fcps.edu/ss/prc/prcadcomm.htm.

Staff members throughout the school system are available to assist you. For specifi c information 
about the development and implementation of special education services, consult the section titled 
“Where to Go for Help” on page 45 .
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THE SPECIAL EDUCATION PROCESS

This section of the handbook describes the special education process.  The process occurs sequentially, 
with each step building upon the previous one. It is important to know how the process works so that all 
participants can be partners and collaborate to build an effective special education team.

The steps in the process are summarized on page 6. Each step is described in more detail in the following 
pages.

Important Elements of the Special Education Process

What Is Special Education?

The Individuals with Disabilities Education Act (IDEA, Public Law 108-446), defi nes special education as 
“specially designed instruction, at no cost to the parents, to meet the unique needs of a child with a disability.”  
A child with a disability means “a child with mental retardation, hearing impairments (including deafness), 
speech or language impairments, visual impairments (including blindness), serious emotional disturbance, 
orthopedic impairments, autism, traumatic brain injury, other health impairments, or specifi c learning 
disabilities; and who, by reason thereof, needs special education and related services.” The term child with 
a disability for “a child aged 3 through 9 (or any subset of that age range, including ages 3 through 5), may, 
at the discretion of the State and the local educational agency, include a child experiencing developmental 
delays, as defi ned by the State and as measured by appropriate diagnostic instruments and procedures, in 1 
or more of the following areas: physical development; cognitive development; communication development; 
social or emotional development; or adaptive development; and who, by reason thereof, needs special 
education and related services.” 

For a more detailed explanation of how a child is determined to have a special education need in Fairfax 
County Public Schools, see the section Basis for Committee Decision, Appendix C, in this handbook.

The defi nition of the term special education is signifi cant to parents for two reasons.  First, a child may 
have a disability but not fi t the defi nition as it is used for educational purposes; therefore, he or she would 
not be covered under IDEA. For example, a child may have a slight hearing loss but may do fi ne in school 
and may not need special education services. However, the student may still be considered a person with 
a disability as defi ned in Section 504 of the Rehabilitation Act of 1973 (which does not have criteria that 
are as specifi c as IDEA) and may therefore be entitled to accommodations, adaptations, and modifi cations 
under Section 504 that give the student equal access to the educational opportunities afforded to same-age 
peers. To use the example of a child with a slight hearing loss, he or she may only need preferential seating 
near the teacher, but not special education services, to benefi t from the school setting. (See page 36 for more 
information about Section 504).

Second, the defi nition of related services is related to the defi nition of special education.  A related service 
is a service designed to enable a student to benefi t from special education instruction. (See page 19 for a 
description of related services). Therefore, if a child does not need special education, there can be no related 
service(s). (See the sections on Related Services, page 19, and Understanding Section 504, page 36, for 
more information.)

How do the parents and the school determine if a student needs special education services and which services 
would be appropriate to meet the student’s unique needs? The summary on the following pages describes 
the referral, evaluation, eligibility, and placement process. For more information, parents may want to read 
Fairfax County Public Schools Regulation 2670, Evaluation, Eligibility, and Placement Procedures. This 
document is available for viewing at the Parent Resource Center, at your local school, at the public library, or 
on the web site for Fairfax County Public Schools http://www.fcps.edu/ss/StudentServices/Mont_Comp.
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A Brief Overview of the Special Education Process

Identifi cation:

Recognition on the part of a parent, a teacher, or another person that a child may have special learning 
needs.
 
 Primary contact person for children under 18 months: Early Intervention Services 703-246-7121

Primary contact person for preschool-age children: Child Find 703-876-5244 or 703-446-2100
Primary contact person for school-age children: Local school principal

Referral:

Informing a school or agency that a student may have special learning needs. 

A parent, teacher, or other appropriate staff member may refer a student. To refer a child, request a 
multipurpose referral form from the school, complete it, and return it to the school with any supporting 
documentation, e.g., outside evaluations, that you may have. Children do not have to be in public school to 
be referred. In Fairfax County Public Schools, referrals for school-age students are received and reviewed 
by the local screening committee at the student’s neighborhood (base) school or program site. Students 
who are residents of Fairfax County but attend a private schoolin a different county should be referred to 
the public school closest to their private schoolin the county in which the private school is located.

Primary contact person for children under 18 months: Early Intervention Services 703-246-7121
Primary contact person for preschool-age children: Child Find 703-876-5244 or 703-446-2100
Primary contact person for school-age children: Local school principal

Evaluation:

The process of collecting and analyzing information and assessments such as psychological, medical, 
sociocultural, educational, and other appropriate information about a child, which are used to determine if 
the student has a condition which may have an impact on him or her educationally.

Primary contact person: School principal or pyramid resource specialist
Call your school or the Parent Resource Center at 703-204-3941 for the name of the specialist 
who serves your school.

Eligibility and Dismissal:

The process by which a committee of professional staff members and the parents consider the individual needs 
of a student and determine whether the student is eligible for special education and related services. 

Eligibility committees meet at the child’s school. If the student is found eligible for special education 
services, parents and school staff members meet within 30 calendar days to develop an individualized 
education program (IEP).

Primary contact person: School principal or pyramid resource specialist
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Individualized Education Program:  

The procedure by which parents and school staff members develop a written plan called the 
Individualized Education Program (IEP) describing a student’s special learning needs and the special 
education services to be provided to meet those needs. The IEP team consists of parents; the student, 
as appropriate; the student’s teacher; a general education teacher if the student participates or may 
participate in general education classes; a representative of the school system who is qualifi ed to 
provide or supervise special education services; and others as requested. IDEA requires that an 
IEP contain the following:

• A description of the student’s present level of educational performance, as well as any 
concerns of the parents.

• A statement of annual goals, which may also include short-term instructional 
objectives.

• A statement of the specifi c special education services to be provided to the student.

• A statement concerning the extent to which the student will participate in general 
education activities.

• The date when special services will begin and how long the services will last.

• Information about how and when the student’s progress toward IEP goals will be 
evaluated.

• A list of needed curriculum, testing, and classroom accommodations and 
modifi cations.

• A statement concerning the extent to which a student will participate in the division- 
wide and statewide assessment programs and accommodations that a student will 
need during testing. If the student will not participate in the assessments, the IEP must 
indicate how the student will be assessed.

• A statement of needed transition services for students 14 years of age or older.

Primary contact person: Principal, special education teacher, or special education 
pyramid resource specialist

Annual Review:

A scheduled meeting of school staff members and parents to develop, review, and revise the IEP 
of a student receiving special education services.

Primary contact person: Principal, special education teacher, or special education pyra-
mid resource specialist

Reevaluation:

A review to decide if additional and/or updated information is needed to determine  individual needs 
and continued eligibility for special education and related services. A reevaluation is required every 
three years or more frequently if conditions warrant or upon request by the parent(s).

Primary contact person: Principal or special education pyramid resource specialist
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The Steps in the Special Education Process in Depth 

Referral
Federal law, including both No Child Left Behind (NCLB) and the Individuals With Disabilities Education Act (IDEA), 
supports the use of early intervening services to help at-risk students before they are referred for special education ser-
vices.  (Please note that this practice is different than early intervention services, which provide supports to preschool 
age children who have already been found eligible for special education services.)  Fairfax County Public Schools 
has always strongly supported this position through an extensive kindergarten screening program and pre-referral 
intervention and support services. However, if you or a school staff member feels that early intervening services have 
not helped your child and you suspect that he or she may need special education services, either of you may make a 
referral to the local screening committee at your child’s school. To make a referral, print a copy of the Multi-Purpose 
Referral Form from the Fairfax County Public Schools web site at http://www.fcps.edu/ss/StudentServices/Mont_Comp/
Monit_Compl.htm  You may also request a copy of the Multi-Purpose Referral Form at your child’s school. Fill out 
all requested information and attach copies of any documentation that you feel supports your concerns, e.g., outside 
evaluations, work samples, doctor’s reports, etc. Be sure to keep a copy of the referral for your records.

The local screening committee (LSC) always includes the principal (or principal’s designee), the school psychologist,  
a general education teacher, and a special education teacher. It may also include other professional staff members such 
as the speech and language clinician,  the school counselor, the school social worker, etc. The LSC reviews referrals 
from parents or school personnel within ten working days to determine ways in which the student’s needs may be met 
within the school and/or whether an individual evaluation is needed. The school will invite you, as the parent(s), to 
the local screening committee.

At the LSC meeting, you may request that a comprehensive evaluation be conducted at no cost to you when you sus-
pect that your child has special education needs. You may request assessments in areas about which you have specifi c 
concerns, e.g., speech and language or occupational therapy.

In making decisions about conducting an evaluation, the LSC may choose from a number of options. Committee mem-
bers may decide that a comprehensive evaluation is warranted, in which case they will need your permission to proceed. 
They may decide, instead, to observe your child further and perhaps request a consultation from staff members, e.g., 
the reading teacher, the psychologist, etc., to clarify your child’s needs and then reconvene at a later date. Finally, they 
may decide to develop a plan and/or strategies to help your child within the regular classroom setting, i.e., without 
special education services, to see if these will be effective. (If the second and/or third options are chosen, you should 
schedule a date during the LSC meeting to reconvene and review the results.) If the committee decides not to evaluate 
your child, be sure to continue the discussion to focus on ways in which your concerns will be addressed. The local 
screening committee is also the body responsible for deciding if a 504 plan is warranted for a student with disabilities 
who may not be eligible for special education services. For more information on 504 plans, see Understanding 504, 
page 36. Remember that if you disagree with the decision of the local screening committee, you have a right to appeal 
(see page 32 to learn how to do this).

      
                   Preparing for and Participating at the Local Screening Committee Meeting

• Gather all the information that you have about your child that supports and documents your 
concerns. Include outside diagnosis and evaluations and work samples, including tests, 
homework, etc.

• Organize your thoughts so that you can present your concerns clearly and succinctly. At the 
time the meeting is scheduled, Fairfax County Public Schools provides parents with a form, 
Parent Information for IEP, to fi ll out and bring to meetings related to the referral, eligibility, 
and IEP process. You may also want to use the Student Profi le-Parent Form (Appendix E on 
page 69) to help you with this.

• Be prepared to discuss strategies that have been used to help your child and why they were or 
were not successful.

• Get the names and titles of the people who are at the meeting. Take special note of the name 
of the person designated as the case manager.

• If there is a decision to evaluate your child, note the areas that are to be assessed.
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Evaluation
If the school system decides that an evaluation is warranted, the process must be completed and the results 
forwarded to the eligibility committee for consideration within 65 working days from the date of the referral. 
The school system must have the permission of parents before a student can be evaluated initially. If the 
student is to be reevaluated, the school will seek parent permission but may proceed without it if the school 
does not hear from the parents after a reasonable amount of effort. These efforts must be documented 
through telephone logs, copies of letters, etc. If the parent(s) refuse to provide consent, the school system 
may appeal if the school system feels an evaluation is necessary.

The student must be assessed in all areas related to the suspected learning problem. This may include 
psychological, sociocultural, educational, and medical assessments. It is up to the local screening committee 
to determine which evaluations are needed in order to meet the requirement for a comprehensive evaluation 
that identifi es all the student’s special education and related services needs.  However, if a parent has 
concerns about a specifi c skill area, the parent can request an assessment of that skill.  The evaluator 
determines the specifi c test that will be used to assess the skill. Both formal and informal measures can 
be used. Additional tests may be included that assess your child’s speech and language abilities, gross and 
fi ne motor skills, hearing, vision, and emotional development.

 
The sociocultural assessment is usually done through an interview with the parent(s). You will be asked 
about your child’s developmental history and any signifi cant events that may be contributing to his or her 
diffi culties in school. This is also your opportunity to express your specifi c concerns about your child’s 
school performance, steps you have taken to help your child, and ways in which you think the school can 
help.

The psychologist will make an appointment with the parent(s) to review the results of the testing before 
the eligibility meeting. If you do not hear from the psychologist or case manager before eligibility, call to 
schedule this meeting yourself. At the meeting, the psychologist will not only discuss your child’s scores, 
but the meaning of the results as well. It is important that parents understand what the results mean in terms 
of their child’s learning style, the impact on their child’s performance in the classroom, and the supports 
that can help make the student a successful learner.  Remember that while the psychologist can discuss the 
eligibility criteria for various learning problems, only the eligibility committee can make the decision about 
your child’s eligibility, not the psychologist or any individual member of the team. At the meeting with the 
psychologist, ask for your own copy of the eligibility packet. Eligibility packets must be made available to 
parents three days prior to the eligibility meeting. You may want to let the psychologist know before the 
meeting that you would like a copy so that he or she can have it ready for you when you meet. This will 
give you the time to review it, make notes on it, and ask the psychologist any additional questions before 
the eligibility meeting. At this time, you may also want to refer to a book on assessment such as A Guide 
to 100 Tests in Special Education that can help you further understand what your child’s test results mean. 
This book, and others about the evaluation process, is available at the Parent Resource Center.

Preparing for the Evaluation Process

 When you give your permission to evaluate, be sure to note the name of the 
case manager (usually the psychologist or social worker) because this will be your 
primary contact person. Prepare your child as best you can for the evaluation. Let 
your child know that people at the school will be asking to work with him or her 
outside the classroom. You may not know the specifi c days when the testing will 
take place so try to be sure that your child is well rested and eats a good breakfast 
each day during the evaluation period. If conditions exist that may affect your child 
adversely on certain days, for example, if your child has a cold or allergies, let the 
teacher know so the evaluators can reschedule the testing if necessary.
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Eligibility

Once the evaluation team has completed its assessments, the results are forwarded to the eligi-
bility committee, a team of professionals knowledgeable about the suspected area of concern.  
The evaluations must be completed and the eligibility committee must meet within 65 working 
days of the referral. Parents are encouraged to attend the eligibility meeting, but whether you 
attend or not, the eligibility committee must seek your input. IDEA stipulates that parents and a 
team of qualifi ed professionals determine if a child is eligible for special education. Your case 
manager or psychologist will notify you as to the date, time, and location of the meeting, but 
you may also call him or her for this information if you need to plan in advance. If you choose 
not to attend and then disagree with the decision of the eligibility committee, the committee 
will offer to reconvene.

Eligibility committee meetings are held at the school the child attends. An eligibility commit-
tee is composed of a team of qualifi ed professionals, one of whom should have either assessed 
or observed the student, and the parent(s). (Since parents and school staff members may invite 
people who can provide additional information about the student, there may be people in atten-
dance who are not actually committee members.  Members who are part of the decision-making 
process should be identifi ed during introductions.)

At the eligibility meeting, the psychologist and/or other team members will usually begin by 
summarizing your child’s history and then reviewing the results of the testing. Each committee 
member will have reviewed the eligibility packet. You will then be given the opportunity to pres-
ent pertinent information and express your concerns. Committee members and parent(s) have 
the opportunity to ask questions and clarify any issues. The committee will determine whether 
your child meets the specifi c criteria for the suspected learning problem. Committee members 
attempt to reach consensus when making eligibility decisions.

The eligibility committee does not determine placement. Placement decisions are made by the 
IEP team following the development of the IEP.

Preparing for the Eligibility Meeting  

•  Review the packet of information on your child and summarize your child’s strengths 
and weaknesses. Note any areas in which your child is functioning signifi cantly be-
low expected age and grade levels.

•  Be prepared to discuss your concerns about your child’s progress in school. Again, fi ll 
out the form, Parent Information for IEP, and bring it to the meeting. Use the Student 
Profi le (Appendix F on page 71) if you need help in being more specifi c. 

•  Review the Basis for Committee Decisions at the back of this book (page 55) to help 
you understand how decisions are made.

•  List any questions you have for the psychologist or the committee.

•  List any questions you have for the psychologist or the committee.
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Reevaluation

The reevaluation and eligibility process for students who have previously been identifi ed as being 
eligible for special education services, which must be conducted every three years at a minimum, is 
initiated by the IEP reevaluation team at least 65 days before the three-year anniversary of the previous 
evaluation.  These IEP team members, including the parent(s), review existing evaluation data on the 
student. This data can include information provided by the parent(s), classroom-based assessments 
and observations from the teacher and related service personnel, and reports of the progress that has 
been made toward meeting IEP goals. On the basis of that review, the IEP team decides what, if any, 
additional evaluations are needed to determine if the student continues to need special education services. 
If no additional data are needed, the school-based eligibility committee can determine eligibility. (If 
the majority of IEP team members decide that no additional evaluations are needed, but the parent(s) 
requests them, the evaluations will be administered). If no new evaluations are needed and the required 
committee members are all present at the IEP meeting, the eligibility decision can be made at that time. 
The new IEP can be developed at the same time or at a later date. If, however, the IEP team decides 
that additional evaluation information is needed, the case proceeds in the same manner as an initial 
evaluation, i.e., the assessments are done and the results forwarded to an eligibility committee.

         
 Preparing for the Reevaluation Meeting

• Review the most recent evaluation information on your child. If you do not have a copy 
of the evaluations, ask the school for copies.

• Highlight any areas of signifi cant strengths and weaknesses, note any changes, and de-
cide if you think that those areas need to be reevaluated.

• Discuss with your child’s teacher any informal evaluations that have been done to help 
determine if your child is making suffi cient progress.

• Be prepared to discuss your concerns about your child’s progress in school. Fill out the 
form Parent Information for IEP which the school will send you when they confi rm the 
date of the IEP meeting. Again, it may be helpful to use the Student Profi le-Parent Form 
(Appendix E on page 69) to organize your thoughts.

• Review the Basis for Committee Decisions on page 55 of this book to help you under-
stand how decisions are made.

• List any questions you have for the psychologist or the committee.
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The Individualized Education Program or IEP

This section of the handbook will help you understand the individualized education program, 
referred to as the IEP. The IEP is a written plan for special education and related services for a 
student who has been determined to be eligible for services.

What Is an IEP?
 
The individualized education program (IEP) is a written plan of the special education services 
for a student. It describes the special education and related services specifi cally designed to meet 
the unique educational needs of the student.  It contains measurable goals and, for some students, 
objectives based on the student’s present level of educational performance, specifi es the educational 
placement and setting where the services will be delivered, and describes the related services and 
supports necessary to reach the goals and objectives. See Parts of the IEP on page 13 for a more 
detailed explanation of each of these components.

The IEP is more than a planning and management tool for the student’s special education program. 
It is an opportunity for parents, the student (if appropriate), and educators to work together as equal 
participants to identify the student’s needs, to identify services that will be provided to meet those 
needs, and to describe the anticipated outcomes. It serves as a focal point for clarifying issues and 
helps parents, the student, and school personnel work collaboratively in making decisions that 
are in the best interest of the student. Since parents are part of the team, it is important that you 
understand the process and take an active role in developing the IEP. Parent consent is required 
before an IEP can be implemented. Therefore, it is also important that you know the procedures and 
the steps you can take if you and your child’s school team have diffi culty reaching agreement.

The IEP describes what your child needs to learn to access the general education curriculum.  
It lists the supports, services, and accommodations that your child will need in order to make 
progress in the least restrictive environment. IEPs must be reviewed and rewritten at least once 
a year, but the IEP team can reconvene at any time to review and revise the document, should 
there be a concern on the part of any team member, including the parents.

 
The IEP: What It Is Not.

 The IEP is not a daily lesson plan. It is a long-term plan and thus will not tell you everything that 
a teacher will do with your child. It won’t take the place of the lesson plans that teachers write 
for a day or a week. 

The IEP is not a contract. The IEP describes things that you and the school have agreed to do 
for your child, but it is not a guarantee that the interventions will work. If, however, you review 
the IEP and feel that the interventions are not being successful, you need to reconvene the IEP 
team, express your concerns, and discuss alternative strategies. Remember that an IEP team can 
be reconvened at any time.

The IEP is a fl uid document. As your child grows, learns, and changes, the IEP will need to change. 
It must be reviewed at least once each year, but it may be changed as often as you and the school 
agree that it needs to be changed.
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Characteristics of an Effective IEP

• It is comprehensive. It covers disability areas that are a priority for you, your child, and 
your child’s teachers.

• It is specifi c. Goals and objectives (if required) are based on the student’s present level of 
function.

• It is sequential.  It is based on developmental or functional skills that are acquired by typical 
children and in a similar sequence.

• It is realistic and appropriate.  Goals and objectives fi t the student’s current level of 
functioning and growth rate.

• It is understandable.  It is written in language that is comprehensible to both parents and 
professionals.

• It has been mutually developed.  It represents consensus among parents, the student when 
appropriate, and school personnel.

• It is measurable. Progress on goals can be measured objectively.

Parts of the IEP

The IEP has a number of different sections. Among them are:

• An agenda, which lists the topics that will be discussed during the meeting.

• The present level of educational performance, which includes a statement about the 
strengths of the student, indicates the student’s level of functioning in area(s) of need; it is a 
statement about how the student’s learning needs affect his or her involvement and progress 
in the general education curriculum. There should be a direct relationship between the 
present level of performance and other components of the IEP. If, for example, the testing 
indicates defi cits in specifi c areas, those areas should be addressed in the IEP.

• Annual goals, which are statements of what a student who receives special education 
services  can reasonably be expected to accomplish in specifi c areas of the curriculum 
during the duration of the IEP (typically one year). Goals answer the question: What do 
we want the student to be able to do at the end of the time frame of this IEP? Priorities are 
established in choosing goals based on the student’s ability to access the general education 
curriculum, his or her strengths and needs, plans and expectations for the future, and the 
student’s age. There must be a relationship between the present level of performance and 
the annual goals. If a goal is included in the IEP, it should refer back to the present level of 
performance. Goals should generalize across programs and be written to meet the needs 
of the student, not to address specifi c methodology, curriculum, or course requirements in 
special or general education.  They should be written to address the unique needs of the 
student, not to describe the specifi c program in which the student will participate. When 
developing goals, staff members and parents should remember that IDEA 2004 stipulates 
that students receiving special education services must have access to the general education 
curriculum. Goals must be measurable.
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• Short-term instructional objectives may also be included for some students.  IDEA stipulates 
that, for most students, the IEP does not have to document short-term objectives if the IEP team is 
in agreement.  The IEPs of students who participate in alternative assessments, however, must still 
include short-term objectives.  Objectives describe the steps the student must master in moving 
toward accomplishment of each goal. Objectives are not as specifi c as lesson plans but represent 
the steps between the student’s current educational performance and the annual goal.

• Appropriate objective criteria, evaluation procedures, and schedules that are needed to 
determine whether suffi cient progress is being made to achieve the goals within the duration of the 
IEP. Evaluation criteria refer to the level of performance necessary for mastery of a given objective. 
They can be expressed as percentages of accuracy required, the number of times a student will 
do a task correctly, etc. They measure the student’s progress in areas of disability. If a student is 
not meeting his or her objectives and goals, the IEP team needs to discuss the possible reasons. 
It may be that the goals were unrealistic for the student, or the teacher may need to explore other 
instructional methods.  Similarly, if a student meets the objectives very quickly, the IEP team 
needs to meet to develop new and perhaps more challenging goals.

• A statement of how the student’s progress toward the annual goals will be measured and a 
statement of how the student’s parents will be informed of their child’s progress.

• For students 14 years of age and older, a statement of transition services that will enable the 
student to move from the school to the community after graduation.

• A statement of the specifi c special education and related services and supplementary aids 
and services that will be provided to the student to help him or her advance toward the goals. This 
section lists the aids and accommodations that will be provided to enable a student to progress in 
the general curriculum, participate in extracurricular activities, and participate in these activities 
with typical peers as well as with other students who receive special education services.

• Projected dates for the initiation of services and accommodations and the anticipated 
frequency, location, and duration of the services and modifi cations.

• A description of the student’s special transportation needs, if any.

• A statement of the student’s participation and individual accommodations in the administration 
of tests that includes information about the Virginia Standards of Learning (SOL) assessments and 
divisionwide assessments. If the IEP team determines that the student will not participate in all or 
part of these assessments, the IEP includes a statement of why the assessment is not appropriate 
for the student and alternative methods that will be used to assess the student. It is critical that 
parents understand the state’s testing requirements and diploma options. 

• For students 17 years of age (or at the IEP meeting immediately preceding the 17th birthday), a 
statement that the student has been informed of the rights that will transfer to him or her 
upon reaching the age of 18.
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The IEP May Also Include

• A behavior plan, including positive behavioral interventions, strategies, and supports for 
the student for whom behavior is a concern.

• Consideration of the language and communication needs of a student with limited English 
profi ciency or a student who is deaf or hard of hearing.

• Consideration of the use of Braille for a student who is blind or visually impaired.

• Consideration of the student’s needs for assistive technology devices and services.

• A statement of extended school year (ESY) services.

 For excellent discussions of how to write goals, objectives, and evaluation criteria, you may 
want to read How to Write a Better IEP by Barbara Bateman and How Well Does Your IEP Measure 
Up? by Diane Twachtman-Cullen.  Both are available in the Parent Resource Center.

Schedule for the IEP Meeting

 The IEP team must meet within 30 calendar days after an eligibility meeting. After the initial 
IEP meeting, the team must meet at least annually to review the IEP and to develop a new one for the 
current year. However, the IEP team can amend the IEP at any time.  The team can choose to meet 
to develop the amendments, but, if the parents and school division agree, the IEP can be amended 
without a meeting.  The changes must be documented in writing.  However, best practice dictates 
that there should be a meeting if any member of the team is contemplating signifi cant changes.  The 
IEP must be completed before special education and related services can begin. No services can be 
provided before the development of, and agreement on, the initial IEP.

 Parents must be given a “reasonable” amount of written notifi cation about the IEP meeting.  
The meeting must be scheduled at a time and place that is convenient for the parents and others 
who need to attend. If the parents cannot attend, the school must use other methods to ensure parent 
participation and/or document why the parent has not participated. IEPs can be conducted with 
parents by phone.

Participants in the IEP Meeting

The IEP team must include:

• One or both parent(s).

• A special education teacher.

• The principal, the principal’s designee, or another representative of the school division who 
is qualifi ed to provide or supervise the provision of special education and is knowledgeable 
about the general curriculum and the availability of resources of the school system.

• A general education teacher of the student (if the student is, or may be, participating in the 
general education environment).

⇑ For students transitioning from preschool to kindergarten, the school must invite a 
representative from the preschool program if the parent requests it. 
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The IEP team may also include as appropriate:

• The student (required when a transition plan is part of the IEP). Fairfax County encourages the participation 
of all students at their own IEP meetings. This helps students develop self-awareness about their particular 
learning styles as well as the self-advocacy skills they need to be successful in and outside of school. If a 
student can not attend the IEP meeting, his or her input should be sought before the meeting.

• Other professional staff members.

• Other individuals, at the discretion of the parents or the school division, who have knowledge or special 
expertise regarding the student. 

• Please note that in accordance with IDEA, parents and the school division may jointly excuse an IEP team 
member from attending the IEP meeting under certain conditions.  If the team member’s curriculum area 
or related service is not being modifi ed or discussed, the team member may be excused from the meeting.  
If the curriculum area or related service is to be discussed, a team member who must miss the meeting may 
also submit his or her input in writing.  In either case, the agreement between the parent(s) and the school 
division to excuse the member must be in writing.     

        Strategies to Consider When Preparing for the IEP Meeting

• Organize yourself on paper. Use the Parent Information form, available from the school, or Student Profi les 
(Appendixes E and F on pages 69 and 71) to help you list your concerns. You may have already done this in 
preparing for the local screening or eligibility committee meetings.

• If this is an IEP following evaluation or reevaluation, you may want to have a copy of the evaluations.  Go 
through the report and note your child’s strengths and weaknesses; list present level of functioning across 
areas: academic skills, developmental skills, communication, fi ne and gross motor skills, emotional skills, 
behaviors, social skills, self-help skills, and vocational skills.

  - Summarize the results.
  - Organize them into areas of need, e.g., reading, communication, social skills, etc.
  - If this is an annual IEP that is not following evaluation or reevaluation, review the    

    previous IEP and note areas in which your child has made suffi cient and/or insuffi cient    
    progress. This will help you develop ideas about the areas in which your child still needs   
    to be working on IEP goals.

• Speak with your child’s teacher(s) about any assessments he or she has used to determine your child’s progress, 
and discuss the results. This can also be done at the IEP meeting, but it may be easier to do it before the meeting 
in a more informal and relaxed setting without being limited by the time constraints that an IEP sometimes 
imposes and without taking the time of all other team members.

• Use the Fairfax County Public Schools Program of Studies (POS); Virginia Standards of Learning (SOL); 
curriculum guides and publications from the Department of Special Services; and other sources of information 
to develop goals to address areas mentioned in the evaluation report. These documents are available in the 
Parent Resource Center.  The Standards of Learning for Virginia are also located on the web site of the Virginia 
Department of Education, www.pen.k12.va.us

• Ask for a draft copy of the IEP before the meeting. This will allow you time to go over it in depth and to 
make notes. If the draft does not address your areas of concern, contact the teacher. Remember that you are 
a member of the IEP team and should have as much input into the IEP as anyone else.

• If you have questions to be resolved or issues of concern for one or two staff members, try to address them before 
the annual review. You should have an ongoing dialogue with your child’s teacher and open communication 
all year long so that issues can be resolved as they arise. Don’t save your concerns for the annual review and 
then try to solve them all at once. This will be frustrating for you and result in long and diffi cult meetings.

• Become familiar with the IEP form, what it looks like, and what it includes. You may view the IEP forms used 
in Fairfax County on the web site for the Parent Resource Center at: http://www.fcps.edu/ss/prc

• Consider making an appointment with the teacher to observe your child in the classroom.
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At the IEP Meeting

• With the staff, discuss how much progress has been made on goals from the last IEP, which 
goals will need to be continued, and which will need to be modifi ed. You may want to see 
specifi c examples of how progress has been measured on the current IEP.

• If the IEP team has discussed a change in placement, request to visit sites that have been 
proposed, if necessary.

• If you feel that the proposed IEP accurately describes your child’s strengths and needs, and 
you feel that the proposed placement can meet those needs, sign the document indicating 
that you agree with the IEP, and services can start immediately.

• Remember that your signature is required for initial special education services; however, 
you may agree with some services and disagree with others. Signify this when you sign 
the IEP so that the services with which you agree can start.

• If you have not seen the IEP draft in advance and you need more time to consider it, let 
the staff know that you would like to take it home with you and return it within the next 
few days. Be sure to get back to the staff within a reasonable amount of time because staff 
members need to follow- up on unsigned IEPs.

• Do not sign an IEP with which you do not feel comfortable; ask to reconvene the meeting 
so you can have a few days to think about your concerns. Discuss your concerns with 
other people if you need to, and then try again to resolve your differences with the school 
staff.

• If you cannot reach agreement and you are beginning to feel upset, frustrated, or 
uncomfortable, calmly ask to end the meeting and reconvene at another time. Agree on a 
date to reconvene before the meeting ends. It will be easier to make a good decision when 
you are feeling better.

• If you do not agree with the IEP and cannot reach consensus with the rest of the team, sign 
that you disagree and take the appropriate steps to appeal the recommendation (see The 
Appeals Process, page 32).
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ADDITIONAL ELEMENTS OF SPECIAL EDUCATION

Range of Services and Least Restrictive Environment

A full range of service options is available to implement each student’s individualized education program 
(IEP) in accordance with the principle of least restrictive environment. The term “least restrictive 
environment” refers to the setting determined by the IEP team to give the child as much contact as possible 
with typical age-appropriate peers while meeting the child’s unique educational needs. It also means that 
special classes, separate schooling, or other removal of a child who receives special education services 
from the regular educational environment occurs only when the nature or severity of the student’s needs 
is such that education in general education  classes with or without the use of supplementary aids and 
services cannot be achieved satisfactorily.  

Students often receive services in more than one setting. For example, a student may spend part of the 
day in a general education classroom and part of the day in a special education classroom. As a student’s 
needs change, different educational environments may be appropriate.  

Fairfax County Public Schools’ IEPs specify the special education services a student receives as well as 
the setting (including general education and/or special education classrooms) in which those services are 
delivered. The IEPs also specify the student’s participation in general education with no direct special 
education support.

Fairfax County Public Schools is committed to inclusive schools in which students who receive special 
education services are educated with their peers while engaged in a challenging curriculum that allows 
for progress toward their IEP goals.

Related Services  

Students who are eligible for special education services may require the additional support of a related 
service, defi ned as a service that is required to help a child benefi t from special education. Related services 
are available only to students who are eligible for special education services.

Following the determination of the need for special education services, the IEP team may determine what 
related services, if any, are necessary for the student to benefi t from special education services. The IEP 
team then identifi es the related service(s) on the IEP, decides who will deliver the support, and determines 
the least restrictive environment in which the service(s) can be provided. Like all special education services, 
related services should support the student’s access to the general education curriculum and support 
curriculum goals with as little disruption as possible to the instructional program.

The following is a list of related services with a brief description of each:

•  Audiology: The interpretation of audiological results; the assessment of the classroom environment 
and individual auditory skills to make appropriate recommendations for assistive listening devices and 
habilitation; consultations with classroom teachers and support staff members regarding the student’s 
hearing loss and technical aspects of hearing loss; the monitoring of hearing aid function and middle ear 
status and function using a variety of audiological tests and equipment; and informational presentations 
to parents, teachers, and staff members regarding hearing loss and technology. Audiologists may act as 
liaisons between the school, the community, and hearing health care professionals.

•  Counseling: Services provided by qualifi ed social workers, psychologists, and guidance counselors.
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•  Early identifi cation and assessment of disabilities in children: The implementation of a formal plan for identifying 
and assessing any special learning needs as early as possible in a child’s life.  This is a function of Child Find, which 
includes the identifi cation of children of all ages.

•  Medical services: Services provided by a licensed physician or nurse practitioner to determine a child’s medically 
related disability that results in the child’s need for special education and related services.

•  Occupational therapy services: Occupational therapists (OTs) address an individual’s ability to participate in life 
activities. In the schools, occupational therapy (OT) is a related service that helps students who receive special education 
services and who may require additional support to access and participate in their special education activities. OTs 
work closely with teachers and other professionals to identify and establish interventions, including adaptations and 
modifi cations, that will help students be more successful in the educational setting. It is important to understand that, 
in the educational setting, OT serves as a support to the instructional program, not as a stand-alone service.

•  Orientation and mobility services: Provided to blind or visually impaired students to enable them to move safely 
within their school, home, and community. 

•  Parent counseling and training: Helping parents understand the special needs of their child and providing parents 
with information about child development; helping parents acquire the skills that will allow them to support the 
implementation of their child’s IEP. 

•  Physical therapy: Physical therapy services in educational settings help children participate in their educational 
programs.  School-based physical therapists (PTs) support students who (1) require interventions to improve the 
development of motor skills needed to move about the educational setting and/or (2) need equipment or environmental 
adaptations to participate in school activities.  PTs work closely with teachers and other school professionals to assess 
the needs of the students and establish plans that will help students access their instructional programs and be more 
successful in their educational settings.  

• Psychological services: May include a psychological assessment of a student to determine the presence of an 
educational disability and to guide instructional or behavioral intervention; individual and group counseling; the 
development of positive behavior supports; crisis intervention; and consultation with parents, staff members, and 
community-based service providers.

• Recreation: The assessment of functioning in skill areas related to recreational activities; the provision of recreation 
programs and services. In Fairfax County, this is typically done through the physical education program.

• Rehabilitation counseling: Focuses on career development, employment preparation, the achievement of independence 
and integration into the workplace for a student who receives special education services. The Offi ce of Career and 
Transition Services meets this need for students in Fairfax County.

• School health services: Services provided by a school nurse or other qualifi ed person.

• Social work services: Conducting a sociocultural assessment with a family; providing group or individual counseling 
with the child and family regarding problems that affect the child’s adjustment in school; serving as a liaison to connect 
families with school and community resources; and helping to develop positive behavioral intervention strategies.

• Speech and language services: Identifying, assessing, and diagnosing specifi c communication defi cits; providing 
therapy for communication defi cits; and counseling and guiding teachers, children, and parents regarding communication 
impairments.

• Transportation: Travel to and from school and between schools; the provision of specialized equipment, accommodations, 
and/or supports if they are required to provide transportation for a student who receives special education services.
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Extended School Year (ESY) Services

Extended school year (ESY) refers to special education and/or related services provided beyond the normal 
school year of a public agency for the purpose of providing a free, appropriate public education (FAPE) 
to a student with a disability in accordance with the child’s IEP, at no cost to the family.

The IEP team must discuss ESY services at an initial IEP meeting and at every annual IEP meeting.  Team 
members may also discuss ESY services through an addendum to the annual IEP if necessary.  School staff 
members, parent(s), and/or the student may request an IEP meeting at any time to discuss ESY services.

Any child receiving special education services may receive ESY services if the IEP team determines that 
they are necessary so that the student receives FAPE.

The IEP team members should discuss the following factors when they are considering ESY services:  

• Regression or Recoupment–The IEP team must determine whether, without these services, there 
is a likelihood of substantial regression of critical life skills caused by a school break and there 
likely will be a failure to recover those lost skills in a reasonable amount of time following the 
school break (e.g., six to eight weeks after summer break).

• Degree of Progress–The IEP team reviews the student’s progress toward the IEP goals addressing 
critical life skills and determines whether, without these services, the student’s degree or rate of 
progress toward those goals or objectives will prevent the student from receiving benefi t from 
his or her educational placement during the regular school year.

• Emerging Skills and Breakthrough Opportunities–The IEP team reviews all IEP goals targeting 
critical life skills to determine whether any of these skills are at a breakthrough point. When 
critical life skills are at this point, the IEP team needs to determine whether the interruption in 
services and instruction on those goals or objectives during the school break is likely to prevent 
the student from receiving benefi t from his or her educational program during the regular school 
year without these services.

• Interfering Behaviors–The IEP team determines whether, without ESY services, any interfering 
behavior(s) such as ritualistic, aggressive, or self-injurious behavior(s) targeted by the IEP goals 
have prevented the student from receiving benefi t from his or her educational program during the 
school year. The team also determines whether the interruption of programming that addresses 
the interfering behaviors is likely to prevent the student from receiving benefi t from his or her 
educational programming during the next school year.

• Nature and/or Severity of the Disability–The IEP team determines whether, without ESY services, 
the nature and/or severity of the student’s disability is likely to prevent the student from receiving 
benefi t from his or her educational program during the regular school year.

• Special Circumstances or Other Factors–The IEP team determines whether, without ESY services, 
there are any special circumstances that will prevent the student from receiving benefi t from his 
or her education program during the regular school year.

ESY services may be delivered through a variety of settings and methods, examples of which might 
include classroom instruction, a parent-guided home program with progress periodically monitored by the 
teacher, and/or consultative or supervisory support from staff members. ESY services could be provided 
in combination with existing summer school programs if such programs are available and are appropriate 
for the individual student.
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Summary:

ESY services are uniquely designed to provide FAPE to certain students with disabilities. Therefore, it is 
necessary to emphasize that these services:

• Are available to any student who receives special education services if it is required to ensure that 
the student is provided FAPE.

• Must ensure that the individual needs of the student are addressed and that the services are provided 
based on those needs. IEP teams should identify the specifi c goal(s) and/or objective(s) from the 
current IEP that require services since all goals may not be affected.

• May not contain all goals and objectives provided during the course of the IEP in place during 
school year.

• Must be discussed at each annual IEP meeting.

• Vary in type, duration, and amount in order to meet the unique needs of the student.

For further information, see the Extended School Year Services Technical Assistance Resource Document, 
August 2000: http://www.doe.virginia.gov/VDOE/Instruction/Sped/ESYdoc.pdf 

Assistive Technology Services

Assistive technology (AT) is defi ned in the Individuals With Disabilities Education Act (IDEA) of 2004 as 
“any item, piece of equipment or product system, whether acquired commercially off the shelf, modifi ed, 
or customized, that is used to increase, maintain, or improve functional capabilities of individuals with 
disabilities.”

Assistive Technology Services (ATS), a section within the Offi ce of Special Education, Department of 
Special Services, provides assistive technology to support to Fairfax County Public Schools’ (FCPS) students 
with disabilities who receive special education services.  For many students who receive special education 
services, AT is an irreplaceable tool in their day-to-day lives. It allows them to communicate, analyze, write, 
read, hear, see, remediate, and apply what they have learned. Many students require specifi c technology 
interventions to maximize their ability to meet goals established in their individualized education programs. 
AT is frequently used to support Program of Studies and/or Standards of Learning accommodations and 
goals and has become an essential tool in helping students who receive special education services as they 
are educated in inclusive settings.  The IEP team, in coordination with the classroom teacher, a clinician, or a 
therapist, can initiate the referral process for an individual assessment by an ATS staff member to determine 
if a student requires AT.  Parents who feel their child would benefi t from the services provided by ATS can 
discuss their concerns with their child’s classroom teacher.

Parents can learn more about Assistive Technology Services by going to the ATS web site at http://www.
fcps.edu/ss/its/

To view the handbook published by the Virginia Assistive Technology System, go to http://www.vats.org/
downloads/AThandbook-rp.doc and download Assistive Technology in the Student’s Individualized Education 
Program: A Handbook for Parents and School Personnel.
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Positive Behavior Supports 

What are Positive Behavior Supports? (PBS)

Positive Behavior Support (PBS) is a systems approach to preventing and responding to school and classroom 
behavior and discipline concerns. PBS develops school-wide systems that support staff members as they 
teach and promote positive behavior for all students. 

Schools promote PBS by establishing a school culture of positive and appropriate behavior, implementing 
effective school-wide and classroom behavior supports, and delivering comprehensive, intensive individual 
behavior support to those students who need it.  Fairfax County Public Schools continues to develop the 
ability of local schools to provide PBS through ongoing training of staff members.  Individual schools and 
the school system use evaluation data to determine the effectiveness of PBS for individual students and to 
ensure its successful implementation and sustainability throughout the county.

Schools can address concerns about the small number of individual students whose needs cannot be met by 
school-wide systems through problem-solving teams. Schools can also implement comprehensive supports/
services/interventions for students with the most intensive needs through the use of functional behavior as-
sessments and positive intervention plans that address home, school, and the community.

Functional Behavior Assessment and Behavior Intervention Plans 

A Functional Behavioral Assessment (FBA) may be conducted and a Behavioral Intervention Plan (BIP) 
developed whenever a student demonstrates a behavior that signifi cantly interferes with the student’s learning 
and/or the learning of other students. The FBA is conducted by a team. The BIP is based on the results of the 
FBA.  Interventions are designed to reinforce socially appropriate behaviors, teach new skills and modify 
instruction if necessary, so that the student experiences success in the classroom and school setting.  

The purpose of a functional behavioral assessment is to develop a hypothesis about the function of the prob-
lem behavior, i.e., to determine how the student is using the behavior to try to meet his or her needs.  Once 
the team develops the hypothesis, they consider appropriate replacement behaviors that can serve the same 
function as the problem behavior. The team should review the plan within a specifi ed time period to ensure 
that the plan is implemented as designed, to assist in progress monitoring, and to revise the plan as needed.  
Parents who would like more information about the use of Functional Behavioral Assessments and Behavioral 
Intervention Plans in Fairfax County Public Schools should consult Regulation 3401, Evaluation, Eligibility, 
and Placement Procedures for Special Education, Section III, Procedural Safeguards.  This regulation is 
available at all schools and at http://www.fcps.edu/ss/StudentServices/Mont_Comp/procedures.pdf

Parents who would like more information about Positive Behavior Supports can visit the following web-
sites: 

National Technical Assistance Center on Positive Behavioral Interventions and Supports (PBIS), United 
States Department of Education, Offi ce of Special Education Programs, http://www.pbis.org/main.htm

Center for Effective Collaboration and Practice, http://cecp.air.org/
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Career and Transition Programs and Services

Career and Transition Services (CTS) provides students with the opportunities and resources necessary for 
transition to a variety of post-secondary options.  Successful transition is achieved through a continuum 
of instructional strategies, collaborative interdisciplinary team supports, utilization of technology, and 
awareness of, and access to community resources. These services help students develop essential skills 
for self-determination, independent living, further education, and employment in order to maximize 
participation in their communities. Among the services offered by CTS are: 

Assessment Services

� Comprehensive Assessment
This in-depth evaluation of high school students’ interests, abilities, and aptitudes uses a variety of 
tools including hands-on simulated work tasks, paper and pencil tests, career related inventories, and 
career exploration activities. Two assessment centers are staffed by certifi ed vocational evaluators. 
A comprehensive report is sent to the student’s school for the IEP Case Manager-Special Services 
fi le, employment and transition representative (ETR), and parents.

� Career Snapshot
Staff members work with students to conduct brief group assessments of interests, work preferences, 
and characteristics. Results may be used to identify career options for exploration, to access materials 
and resources available in the school Career Center and community, and to develop a career action 
plan. The Career Snapshot takes place at the student’s school over three days. Students receive a 
brief profi le of their interests, work-related characteristics, work preferences, strengths, and career 
resources to use in transition planning. 

� Interest and Aptitude Screening
The Apticom-Careerscope assessment provides a quick career assessment of three major areas: 
aptitudes, occupational interests, and educational abilities in math and language arts. A computer-
generated report helps students in their decision making while in school and after graduation and 
includes considerations for further high school coursework, postsecondary education and training 
options, and employment. 

� PERT Assessment
The Virginia Department of Rehabilitative Services (DRS) offers a comprehensive assessment each 
year to a limited number of students who are at least 16 years old and 2.5 years from graduation or 
the completion of their school program through PERT (Postsecondary Education Rehabilitation 
Transition). Students have the opportunity to live in a campus-like setting for an initial 7-10 day 
assessment at Woodrow Wilson Rehabilitation Center (WWRC) in Fishersville, Virginia. Areas 
assessed include career interests and abilities, independent living, and leisure skills. Students may 
return for supplemental follow-up assessments in their fi nal two years as needed. 

Transition Tools

� Transition Resource Guide and Tool Kit for Parents 
These two documents provide resource information related to transition in FCPS. They are 
available for download from the CTS web site. Hard copies can be found at the Parent Resource 
Center. You can fi nd these documents on the website http://www.fcps.edu/ss/careertransition/
ToolKit_TRGdownloads.htm
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� Tools for Self-Advocacy
A set of curriculum modules, developed by FCPS special education teachers, teach students to become 
decision-makers in their transition planning process and to advocate for themselves in achieving their 
goals. This curriculum consists of four units: Understanding Self-Advocacy, Knowing My Strengths 
and Weaknesses, Participating in My Transition Plan, and Leading My IEP Meeting. An additional 
stand-alone unit, My Steps to Transition, is designed for students with very limited reading ability.

� Career Portfolio 
 A career portfolio can be included in students’ school special services fi le; it facilitates long-term 

planning and is a good location for collecting important transition information for completing each 
student’s Secondary School Transition Summary prior to graduation or the completion of his or her 
school program.

� Transition Times Newsletter 
The Transition Times newsletter is published two times each year and includes resource information 
useful to students, parents, and school staff members. A student or former student and a feature article 
are highlighted in each issue, upcoming events are promoted, and interagency updates are shared.  The 
newsletter can be found on the website at http://www.fcps.edu/ss/careertransition/crtnnews.htm

CTS Support to General Education Career-Related Courses

� Career Academy Support 
In academy courses, students learn advanced technical applications of many occupations while preparing 
for higher education or entry-level employment. Career academies are located at Chantilly, Edison, 
Fairfax, Falls Church, Marshall, and West Potomac High Schools. Academy support teachers provide 
assistance to students with disabilities and staff members regarding accommodations for success. Learn 
more about the academies at http://www.fcps.edu/DIS/OCTE/academy/index.htm

CTS Modifi ed Course Offerings

� Work Awareness and Transition (WAT) 
This career exploration course is offered to students with disabilities in selected middle schools and is 
available to all high school special education students. WAT enables students to develop tentative career 
goals based on interests and aptitudes while building awareness and experience in job-keeping skills. 
You can fi nd more information about the WAT program at http://www.fcps.edu/ss/careertransition/
crtnwath.htm 

� Offi ce Technology and Procedures (OTP) 
This two- or three-year course provides instruction in Microsoft computer applications and offi ce 
procedures. Following in-depth classroom instruction, students practice skills in community employment 
sites including local businesses, county agencies, and schools. OTP is offered at four sites–Virginia Hills, 
Dunn Loring,  and Holmes Annex. For further information, go to http://www.fcps.edu/ss/careertransition/
crtnoftk.htm 

� Computer Technology Preparation
This two year course at Chantilly Academy is a modifi ed version of Computer Technology, designed 
for students interested in pursuing careers in maintaining and servicing computers, peripheral devices, 
and related equipment. Students who successfully complete this course are eligible to take the A+ 
certifi cation exam, the national standard for computer service technicians. Students may also earn 
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Special Career Centers 

� The S. John Davis Center and Earl L. Pulley Center provide career and employment skills 
instruction to students with disabilities needing more support than is available in general 
education courses. Students are usually 18-22 years old; instruction is offered at a wide variety 
of community businesses. Learn more at http://www.fcps.edu/DavisCenter/ and http://www.fcps.
edu/PulleyCtr/

Work Experience and Transition Support

� Employment and Transition Support 
Employment and transition representatives (ETRs) facilitate students’ transition from secondary 
to postsecondary environments. ETRs serve as a transition resource to students, staff members, 
parents, and the community. ETRs are assigned to all FCPS high schools, special career centers, 
and alternative education high schools.  For more information, go to http://www.fcps.edu/ss/
careertransition/crtnemph.htm

� Job Coach Services
Job coach services are designed to support students’ success as independent workers.  Job coaches 
help students with special needs who have the potential for independent employment, but need 
specialized, short-term, on-the-job support and training to succeed.  Learn more about job coaches 
at http://www.fcps.edu/ss/careertransition/crtnjobc.htm

� Transition Resource Services  
Transition liaisons provide information, resources, and training for parents, students, and 
school personnel related to transition, adult services, and postsecondary education. Each liaison 
specializes in one or two areas–curriculum, training, transition planning, self-determination, 
post-secondary linkages, program evaluation, and the survey of graduates. 

Linkages With the Community 

� Business Advisory Council 
CTS has formed partnerships with a number of businesses in the Fairfax community. The council’s 
mission is to expand employment opportunities for students with disabilities through outreach to 
local businesses. To learn more, go to http://www.fcps.edu/ss/careertransition/BAC.htm

� Interagency Transition Team
CTS has had a three-way formal cooperative agreement for more than 25 years with the Virginia 
Department of Rehabilitative Services and the Fairfax-Falls Church Community Services Board– 
Mental Retardation Services. The agreement states the collaborative interagency team planning 
goals to facilitate students’ transition from FCPS.

For more information, contact the Offi ce of Career and Transition Services at 571-423-4150 or visit the 
web site: http://www.fcps.edu/ss/career_transition.htm
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Special Considerations for Families

Students are entitled to an evaluation by qualifi ed personnel when parents and school staff members agree 
that it is necessary. When appropriate, students are evaluated in the primary language of the home or in 
the primary mode of communication. Interpretation services may be requested by the school or parent.  
Information to parents of students who receive special education services is provided in the primary 
language of the home or in the primary mode of communication (e.g., Braille) when possible. Parents 
may also request that an interpreter be present at school meetings; parents can make this request through 
the school.  Translations of this handbook and other Fairfax County Public Schools documents related 
to special education are available at http://www.fcps.edu/ss/SpecialEd/Handbook/ParentHandbook.htm. 
Parents can receive a copy of this handbook by calling the Parent Resource Center at 703-204-3941.

Students who receive special education services or their parents are also entitled to:
 • Nondiscriminatory testing and evaluation.
 • Information about independent education evaluations.
 • Annual individualized education program reviews.
 • Triennial reevaluations for eligibility and placement.
 • Access to student records and confi dentiality of records.
 • Availability of schools without architectural barriers.
 • Impartial due process hearings, mediation, and/or administrative reviews to resolve disputes.

The Parent Resource Center

The Parent Resource Center (PRC) of Fairfax County Public Schools (FCPS) promotes parent awareness of 
the services provided by FCPS for students who receive special education services or have 504 plans. The 
center encourages parent participation in the educational decision-making process and provides seminars, 
training programs, and information to foster the parent-professional partnership. The center also serves as 
a resource for educators and the community.

The PRC maintains a library with books, videos, and articles about the special education process as well as 
information about specifi c learning problems, teaching methods, and the newest trends in special education. 
Parents may check out books and videos. The library also houses many publications of the Department of 
Special Services and the Virginia Department of Education, including the FCPS Program of Studies, the 
IEP data bank, program curricula, program guides, and the Virginia Standards of Learning.

Parents may attend workshops arranged or presented by the PRC staff.  These workshops include topics such 
as the special education process, study and organizational skills, social skills, and children with homework 
and how to help them. Parents can be included on a mailing list to receive notices about workshops and 
events at the PRC by signing up for Keep in Touch.  To sign up, go to the home page of FCPS and, in 
the green column on the left, choose “Keep in Touch E-Mail;” follow the directions and indicate that you 
would like information about special education services.   

The PRC provides support to parents through consultations that may include information about education 
issues, community resources, and technical assistance. The center maintains a web site that can be accessed 
at www.fcps.edu/ss/prc.  Parents can call the PRC at 703-204-3941 or e-mail the center at Marsha.
Goldberg@fcps.edu.
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The Importance of Good Communication Skills
Strategies for Team Building

Before beginning the special education process, it may be useful for you to review the skills that can 
help build a collaborative relationship with your child’s school in order to develop an effective special 
education team. When an eligibility committee determines that a student needs special education 
services, parents often fi nd themselves thrust into a new role as a special education advocate. In 
addition to learning about their child’s specifi c needs, parents also need to learn the skills necessary to 
communicate effectively with school staff members and to become integral members of their child’s 
education team. It is important for parents to develop a relationship of mutual respect and trust with 
school staff members. Parents and staff members need to express their thoughts in direct, honest, and 
appropriate ways while retaining and displaying respect for the rights and opinions of others.

The following hints and tips will be useful when preparing for a meeting about your child, whether 
it is an eligibility or IEP meeting or an informal meeting to discuss your child’s progress and/or your 
concerns. They will help you become a more effective member of your child’s education team and 
promote a positive, collaborative relationship with your child’s teachers.

•  Assume honorable intentions on the part of people who work with your child. This is a 
phrase developed by the Pacer Center in Minneapolis, Minnesota, a federally funded parent 
information, referral, and advocacy center. Even though parents may disagree with the opinions 
and decisions of school staff members, they should realize that people are acting out of genuine 
concern for their child and in what the staff members believe to be the best interests of the 
student. Every teacher wants his or her students to succeed, and every teacher and principal 
wants parents to be supportive and satisfi ed with the services their child is receiving. 

• Make sure there is an agenda for each meeting you attend. Get the agenda in advance and/
or give the school your agenda with a list of things you’d like to discuss before the meeting. 
This will allow everyone to be better prepared for the meeting and will ensure that adequate 
time is allotted for the meeting and that all your concerns are addressed.

• For both IEP meetings and general conferences, fi nd out in advance how much time will be 
allocated to the meeting. If you have not completed the agenda items or the IEP by the end 
of the meeting, schedule a time to reconvene. Meetings tend to become unproductive if they 
are unreasonably long. It is easier to determine the date for a new meeting right then, when 
people are present and can coordinate their schedules, rather than adjourning the meeting and 
trying to schedule a meeting later when everyone will have to be contacted individually.

• Keep the meeting focused and stick to the agenda. Make sure that your concerns as well as 
those of the school staff have been addressed. If other issues come up, save them for another 
meeting unless they are important to the discussion.

• Prepare for your meeting by organizing your thoughts and concerns. Use the Parent Information 
form or see Appendix F for a Student Profi le to help clarify your perceptions of unaddressed 
needs. You may want to pass out completed copies to staff members.
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• Leave “old baggage” behind (easier said than done!). Although past experiences may have had 
an impact on your feelings toward the school system or the school, try not to let those feelings 
affect the task at hand. Rather, learn from your mistakes and become a better advocate based on 
your experiences. For example, if you feel that services or accommodations you discussed at a 
previous meeting were never implemented, you now know that you need to document all important 
points discussed at a meeting (see the section on notes, below), make sure that everyone leaves 
the meeting with the same understanding of what will happen, and follow up on a regular basis.

• Take someone with you to the meeting if you feel that you will need support.

• Ask questions or ask for explanations, especially when educational terms that are not clear to 
you are used. 

• Use active listening skills. Often, people become so concerned with discussing their issues that 
they may not pay full attention to what others are saying, and a breakdown in communication 
occurs.  Use body language to show people that you are listening to them (keep good eye contact, 
nod your head in agreement) and refl ect back to them what you think they are saying (“Let me 
see if I understand this correctly. You feel that my son...”).

• Take notes (or ask someone at the meeting to take notes). Meeting about your child’s school program 
can be diffi cult and you may be hearing a lot of opinions and new information. Messages may be 
conveyed unclearly or misunderstood and, very often, parents and staff members leave meetings 
with different perceptions of what was said or agreed upon. At the end of the meeting, go back 
over your notes with the other participants to be sure that what you heard is what they meant to 
say. Include in your notes the names and titles of staff members who are present.

• Follow up an informal meeting with a note thanking the staff members for their time and 
summarizing the areas about which you reached agreement and/or the plan that was developed.

• Make the goal of any meeting resolution of the issues and by all means sign any documents with 
which you feel comfortable in order to expedite the process. However, do not sign any documents 
with which you do not feel comfortable or about which you have questions. Tell the school staff 
that you would like to take a draft with you if you feel you need to discuss it with others or if you 
need more time to think about it. If you do this, be sure to get back to the school staff with your 
decision in a reasonable amount of time (usually no more than ten days). Let the staff know if 
you are planning to sign the document or if you feel that you need to discuss it further.

• If you are from another culture or a different ethnic background, make sure the school staff 
understands your culture and your cultural values. School staff members may make assumptions 
based on a lack of understanding of your beliefs. Help them by taking the time to correct their 
assumptions.

• If you reach a point in the meeting when communication begins to break down, you feel no further 
progress will be made, or you are feeling frustrated, it is time to end the meeting and agree on a 
date to reconvene. 
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Resolving Differences

Building a strong collaborative relationship with your school, knowing your rights, and learning to be 
assertive will all help to ensure that your child gets the services he or she needs. Sometimes, however, 
despite the best intentions and efforts of staff members and parents, the team cannot reach agreement 
regarding the appropriate educational supports for your child. At such times, it is important to understand 
due process. Due process protects the rights of all participants–the student, the parent, and the school 
system. Just as parents can invoke due process when they feel the school system is not meeting the special 
education needs of their child, the school system can also use due process when staff members feel they 
cannot meet the needs of a student because of a lack of agreement on the part of the parents. Remember 
that you have the right to challenge the decisions relating to evaluation, eligibility, and placements. 
Examples may include:

• The local screening committee’s decision not to evaluate your child.

• Your belief that the evaluation is not a true picture of your child.

• The decision to fi nd your child not eligible for special education and related    
  services.

• An IEP that you believe does not meet your child’s needs.

• A recommendation for a placement that you believe does not meet your child’s needs. 

Should you fail to reach agreement with school staff members, it may be helpful to use the following 
techniques at your next meeting. These techniques come from the literature on mediation, negotiation, 
and problem solving.

• Accept the feelings of others about the issue. Realize that even though you may disagree with 
another person’s opinion or feelings, he or she has a right to have his or her own beliefs.

• Identify what is important or valued; focus on your child’s needs and your concerns, not 
your position.  When you meet with school staff members, present your concerns, expressing 
what you feel your child’s needs are, and work with the school to fi nd a mutually acceptable 
solution.  Collaborating on a solution is more likely to result in all team members being invested 
in it, as opposed to you or a staff member deciding on a solution unilaterally and expecting others 
to accept it.  

• Realize that peoples’ perceptions differ. You and the school see your child in different settings, 
and his or her behavior may vary depending upon the setting. You have the advantage of seeing 
your child in more settings, perhaps with siblings or friends, but the school has the advantage of 
seeing dozens of children the same age and may have a different perspective of typical expectations 
and performance.

• Accept that some people have emotional commitments to their positions. People realize that 
parents have a strong commitment to their child(ren), but parents may not realize that teachers, 
too, usually have very strong feelings toward the students with whom they work and, like parents, 
want what is best for them.

• Realize that people may come to a meeting with different expectations of what the outcome 
will be. Keep an open mind and be willing to listen to and consider the ideas of others.
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• Know that some people may lack complete knowledge about the issue. Be prepared to share 
information from outside sources, private evaluations, etc. As a parent, you may want to do additional 
research on your own about special education programs and services that may be available for children 
with disabilities.  This may help increase your understanding of your own child’s needs and better 
prepare you for your meeting with school staff members.

• Understand the procedures and limitations of the system. It is important to know your rights according 
to IDEA 2004 and other laws governing the education of students who need special education services. 
However, it is also important for you to realize that IDEA 2004 may not specifi cally mandate some 
services and/or rights you might feel are important. For example, you may express your preference for 
a specifi c teacher to your school principal or assistant principal, but assigning teachers is ultimately the 
decision of the principal for all students in the school, including those who receive special education 
services.  Recognize, too, that school systems do not have to offer the optimal program. The school 
must provide a program that is reasonably designed to offer educational benefi t. 

When it appears that you cannot reach agreement about an issue or concern:

• Agree on a problem statement.

•  Brainstorm possible solutions. Express your ideas, even if they sound implausible or far-fetched. The 
goal of brainstorming is to feel free to generate a lot of ideas without having anyone criticize them. It 
may be that an idea that sounds far-fetched can later be modifi ed into a plan that is reasonable.  It is 
at this point that you can bring up ideas that you have, but be careful not to be critical of, or angry at, 
suggestions offered by staff members.

•  Clarify and discuss each possible solution. After brainstorming a complete list, go back over 
each idea and discuss its good and bad points, trying not to let the criticism refl ect personally on the 
participants.

•  Brainstorm possible consequences for each of the more probable solutions and discuss why they may 
or may not work.

•  Clarify and discuss each of the possible consequences. Think about what might happen if an idea 
does not work. Sometimes you would only need to move on to another possible solution while, in other 
instances, the consequences of choosing the wrong solution would be serious 

•  Develop a plan and implement it. Go over it so everyone understands the plan and his or her role in 
it. Make sure that it is in writing and that each participant has a copy.

•  Establish a plan to evaluate progress and revise the plan if necessary. Set a date to meet to review 
the plan with all the participants. 
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A Summary of Good Communication Skills 
and Steps in the Decision-Making and 

Problem-Solving Processes

• Assume honorable intentions.
• Get or make an agenda.
• Find out how much time will be allocated to the meeting.
• Stay focused and stick to the agenda.
• Organize your thoughts and concerns.
• Leave “old baggage” behind.
• Take someone with you to the meeting.
• Ask questions.
• Use active listening skills.
• Take notes.
• Follow up your meeting with a letter.
• Sign any documents with which you feel comfortable; do not sign any
  documents with which you do not feel comfortable or about which you
  have questions.
• Help school staff members understand your culture and your cultural
  values.
• End the meeting and agree on a date to reconvene if necessary.

Should You Fail to Reach Agreement With School Staff Members:

• Accept the feelings of others about the issue.
• Identify what is important or valued; focus on your child’s needs and your
  concerns, not your position.
• Realize that people’s perceptions differ.
• Accept that some people have emotional commitments to their positions.
• Realize that people may come to a meeting with different expectations.
• Know that some people may lack complete knowledge about the issue.
• Understand the procedures and limitations of the system.

When You Cannot Seem to Agree on a Solution to an Issue or Concern:

• Agree on a problem statement.
• Brainstorm possible solutions.
• Clarify and discuss each possible solution.
• Brainstorm possible consequences.
• Clarify and discuss each of the possible consequences.
• Develop a plan and implement it.
• Evaluate progress and revise the plan if necessary.
• Schedule a date to reconvene the meeting and evaluate the results.
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    The Appeals Process

Should you be unable to resolve your differences despite the best efforts by you and the school system, there 
are procedural safeguards and parental rights specifi ed in IDEA that you can use to help reach agreement. 
Options for dispute resolution or appeal are presented to parents throughout the evaluation, eligibility, and 
placement process in the document Virginia Special Education Procedural Safeguard Requirements Under 
the Individuals With Disabilities Education Act. This document is provided to parents at least once a year 
and when the student is initially referred, when a request for a due process hearing has been fi led, or when 
a parent requests a copy.  If you need a copy, you can fi nd it on the web site of the Virginia Department of 
Education (VDOE) at http://www.pen.k12.va.us/VDOE/Instruction/Sped/proc_safe.pdf or ask for one at your 
school. If you need help in understanding the document, you may call the Fairfax County Public Schools 
(FCPS) offi ce of Monitoring and Compliance at 571-423-4210. These options for resolving differences are 
summarized below and explained further in documents provided by VADOE.  Related information can be 
found at http://www.pen.k12.va.us/VDOE/dueproc/. In addition, FCPS has also instituted a procedure, the 
administrative review, to serve as a problem-solving mechanism for parents and staff members.

Whenever a parent has a complaint with respect to any matter relating to the identifi cation, evaluation, 
or educational placement of his or her child, the parent can notify FCPS by writing the coordinator of 
monitoring and compliance. FCPS has developed a form, Notice of Appeal, located at http://www.fcps.edu/
ss/documents/that can be used by a parent to ensure that the parent is including all the needed information, 
e.g., the nature of the problem, the cause of the problem, and possible solutions. This form can be obtained 
at your local school.

Parents should also visit the web site of the Virginia Department of Education’s Offi ce of Dispute Resolution 
and Administrative Services at http://www.doe.virginia.gov/VDOE/dueproc/ for more information. 

Resolution Meeting 

IDEA 2004 requires the school district to convene a resolution meeting with parents and relevant IEP team 
members when a due process hearing has been requested. The purpose of the meeting is to provide an 
opportunity for parents and educators to resolve the dispute that is the basis of the due process complain.  
A resolution meeting must occur unless it is waived by both parties.

Administrative Review

A parent or FCPS staff member may request an administrative review to resolve disputes. The administrative 
review process is voluntary and does not preclude the parent or FCPS from taking further steps, such 
as mediation or a due process hearing (see the next sections for more information on these steps). An 
administrative review cannot be used to delay a due process hearing.

Administrative reviews may provide informal mediation and frequently lead to a successful resolution of 
differences. The review committee includes professional staff members who have not had direct involvement 
with the case. This committee includes a minimum of three staff members that may be a school psychologist, 
a school social worker, a special education representative, and/or a school administrator. Additional staff 
members may be included as appropriate. Parents attend and may bring an advocate or an attorney.

The administrative review committee considers all the information offered by the parents and staff members 
in reaching a decision. The committee chairperson issues a summary statement of their fi ndings and 
recommendations. If FCPS or parents do not agree, they may take other steps to resolve the dispute. 

Mediation

Mediation is another option offered to parents who are attempting to resolve disagreements with the 
school system. Staff members may also request mediation when they feel it would be appropriate. The 
mediation 
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process is available, at a minimum, whenever a parent or staff member requests a due process hearing; 
however, a parent may request mediation whenever there is a disagreement the parent feels he or she cannot 
resolve in other ways.
   
Mediation is a voluntary process in which the parties must be willing to meet and discuss their concerns in 
order to negotiate a solution. It provides the opportunity and structure for the participants to discuss the issues 
and work collaboratively to solve a problem.

One of the primary advantages of mediation is that it seeks to be nonadversarial; it can lead to a resolution 
of differences between parent and school without damaging the relationship of the two parties. The goal of 
mediation is to reach a solution that is mutually developed by the participants. Since the parent(s) and the 
school working together reach the decision, both parties will be more likely to feel satisfi ed that the needs of 
the student, as well as their needs, are going to be met. The mediator’s only role is to facilitate the confl ict 
resolution process. His or her job is to clarify issues, concerns, and possible solutions and to maintain a 
respectful and nonadversarial atmosphere.

In addition to maintaining a non-adversarial relationship between parties, mediation is less costly than typical 
due process hearings. In Virginia, the state will pay the initial expenses of the mediator, so there is no cost to 
the parent. A qualifi ed, trained, and impartial mediator is appointed by the state to help resolve the dispute. 
If the parent(s) or school system cannot come to agreement as a result of mediation, either party may request 
a due process hearing.

Impartial Due Process Hearing and Appeal

A parent or FCPS may initiate a hearing about matters relating to proposals and refusals to initiate or change 
the identifi cation, evaluation, or educational placement of a student. The request for a hearing must be made 
in writing to the FCPS coordinator of monitoring and compliance. An attorney appointed by the Virginia 
Supreme Court who is not an employee of the school system and does not have a personal or professional 
interest that would confl ict with his or her objectivity acts as the hearing offi cer and conducts a hearing. The 
decision in a hearing must be rendered within 45 calendar days after the receipt of the request for a hearing 
unless the parents and school system enter into a resolution session (see below). A decision made in a hearing 
is fi nal unless either party appeals to a state circuit court or a federal district court.

The concept of a resolution session was added to IDEA during the 2004 reauthorization.  Prior to the due 
process hearing, and within 15 days of receipt of the hearing request, the school division must convene a 
meeting to include the parents and other relevant members of the IEP team with specifi c knowledge of the 
facts identifi ed in the hearing request, to discuss and attempt to resolve the complaint. This meeting also must 
include a representative of the school system who has decision-making authority on behalf of the system.  
The meeting may not include a school division attorney unless the parent brings an attorney.

The resolution meeting must be held unless both parties agree, in writing, to waive it or agree to use mediation. 
If a resolution meeting is held and the school division has not resolved the complaint to the satisfaction of 
the parents within 30 calendar days of receipt of the hearing request, the due process hearing may occur. At 
that point, the hearing offi cer must render a decision within 45 calendar days. It is important that both parties 
keep the hearing offi cer apprised of the steps taken in the resolution session or tell the hearing offi cer if the 
resolution session does not occur. If resolution is reached, the parties execute a written, signed document 
that is enforceable in any state court of competent jurisdiction or in federal district court. A party can void a 
written agreement within 3 business days of the agreement’s execution. 

During the time any hearing or administrative or judicial proceeding is pending regarding a complaint, the 
student involved in the complaint must remain in his or her current educational placement unless the parent(s) 
and FCPS agree otherwise. If the student has been placed by the parent(s) in a private school, FCPS will 
continue to offer placement in a public school consistent with the last agreed-upon IEP.
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The Participation of Students Who Receive Special Education Services in 
Virginia’s Assessment and Accountability System 

The Individuals With Disabilities Education Act (IDEA 2004) and Regulations Governing Special Education 
Programs for Children With Disabilities in Virginia require that all students who receive special education 
services or have 504 plans participate in the Virginia assessment and accountability system either through 
the Standards of Learning (SOL) assessments or the Virginia Alternate Assessment program (VAAP.)  The 
Standards of Learning assessments include the Virginia Grade Level Assessment (VGLA) and the Virginia 
Substitute Evaluation program (VSEP) as well as the multiple-choice “pencil and paper” or online SOL tests. 
Additionally, the federal Elementary and Secondary Education Act, referred to as the No Child Left Behind Act 
of 2001 (NCLB) requires that at least 95 percent of students who receive special education services participate in 
assessments that are used to measure the adequate yearly progress of schools, school divisions, and the state.

For all students who receive special education services, the individualized education program (IEP) team 
determines how the student will participate in the accountability system. For students identifi ed under Section 
504 of the Rehabilitation Act of 1973, the 504 committee determines how the student will participate. A 
student’s IEP or 504 plan must specify the student’s participation in the assessment component of Virginia’s 
accountability system.  

Students may participate in the accountability and assessment system in one of a number of ways.  They may 
participate in the Standards of Learning (SOL) assessments with no accommodations or they may have the same 
accommodations they use in the classroom setting.  IEP team members should discuss specifi c accommodations 
at the student’s IEP meeting. Students may not have accommodations solely for SOL testing; they can use only 
those standard or nonstandard accommodations that they use on an ongoing basis in the classroom.  Students 
in grades 3 through 8 who have an IEP or 504 plan and are learning the content of the Standards of Learning 
but who have diffi culty demonstrating their individual achievement on tests with a multiple-choice format, 
even with accommodations, but can demonstrate it other ways, may participate in the Virginia Grade Level 
Assessment (VGLA.)  This is a portfolio assessment.  The teacher and student develop a collection of work 
done independently by the student that demonstrates that the student has learned the content for a majority 
of the standards at the student’s grade level.  Similarly, students at the high school level who are pursuing a 
standard diploma or modifi ed standard diploma may earn credits for the end-of-course (EOC) SOL assessment 
through the Virginia Substitute Evaluation program (VSEP), which, like the VGLA, is a portfolio assessment, 
requiring the teacher and student to assemble a course work compilation (CWC) of work done independently 
by the student that demonstrates that he or she has mastered the course material. Based on a rating system 
developed by the state, students using either the VGLA or the VSEP may earn a “Profi cient” or “Advanced 
Pass” score for the SOL assessment, just as they would if they took the paper-and-pencil test or the online test.  
Students with signifi cant cognitive delays may participate in the state’s assessment system through the use of 
the Virginia Alternate Assessment program (VAAP.)  The VAAP measures the achievement of students on the 
Aligned Standards of Learning (ASOL.)  The ASOLs are based on the SOLs used for all students; however, 
the ASOLs have reduced depth, breadth, and complexity and do not have grade levels attached.   

For more information about the Virginia assessment and accountability system for students who receive special 
education services, go to the following web sites:   
Division of Assessment and Reporting 
(This home page has links to information about the VGLA, the VSEP, the VAAP, and other important information.) 
http://www.pen.k12.va.us/VDOE/Assessment/home.shtml

Guidelines for the Participation of Students With Disabilities in the Assessment Component of Virginia’s Ac-
countability System  http://www.pen.k12.va.us/VDOE/Assessment/SWDparticipation.pdf
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Children Placed in Private Schools by Their Parents

Federal and state special education laws include language that specifi es the public school division’s 
responsibility for providing services to students who are eligible for special education services but are enrolled 
by their parents in private schools or are home schooled. Students who attend a private school that is located 
in a school division other than the one in which they live can receive services from the school division in 
which the school is located.
  
Fairfax County Public Schools (FCPS) accepts referrals to determine eligibility for special education services 
for children suspected of having disabilities who attend private schools in Fairfax County. The parent of a 
private school child who lives and attends a private school in Fairfax County should contact the principal at 
the school the child would normally attend, according to the home address.  The parent of a child who lives 
outside Fairfax County but attends a private school located within Fairfax County should contact the public 
school located closest to the private school.  Parents can fi nd the correct school on the Fairfax County Public 
Schools web site, www.fcps.edu.  Go to the drop-down box in the upper right portion of the page that says 
“What do you want to do?” and choose “Locate Your School.”  Parents who do not have Internet access can 
reach the Fairfax County Public Schools automated voice recognition system at 703-329-9831.

Parents should discuss the reason(s) for referral with the school. Parents can do this through a letter or by 
asking the school for a Multi-Purpose Referral Form, fi lling it out, and returning it to the school. The Multi-
Purpose Referral Form can also be found on the FCPS web site at http://www.fcps.edu/ss/StudentServices/
Mont_Comp/Monit_Compl.htm.  Within 10 business days of receipt of the referral, the school will hold 
a local screening committee meeting to determine if testing is warranted. Parents have the right to appeal 
any decision regarding eligibility with which they disagree. If the school agrees to test the child, they 
have 65 business days from the date of the referral to complete the testing and present it to an eligibility 
committee. If the child is found eligible, an individualized education program (IEP) is developed for the 
student that offers the appropriate special education program and related services to meet the student’s needs 
to ensure that a free and appropriate public education (FAPE) is made available. The special education 
services offered in the IEP are available if the parent(s) choose(s) to enroll the student in the public school. 

If the parent decides to home school the child or elects for the student to attend a private school, Fairfax 
County Public Schools may develop an individual service plan (ISP) rather than an IEP.  The local school 
division will determine how, where, and by whom special education and related services will be provided 
for parentally placed private school children with disabilities based on guidelines developed by the school 
division.   

Each year, the parents of children receiving services through the individual service plan will be contacted by 
the district to determine if the parent wishes to enroll the child in the division to receive the special education 
program and services offered in the IEP. If not, the ISP may continue, if appropriate. The child will be 
reevaluated every three years to determine if he or she continues to be eligible for special education services. 

The regulations specify that the due process procedures of IDEA 2004 apply to Child Find, including 
evaluations, for private school students with disabilities, but do not apply to any other provisions of the law, 
including services.

The provisions of the law that affect children who are eligible for special education services and have been 
placed by their parent(s) in private schools are found in sections §300.130 - §300.144 of the federal regulationa, 
IDEA 2004. A full copy of the proposed regulations is available on the Department of Education’s web site 
at http://www.ed.gov/offi ces/OSERS/IDEA/index.html  Parents can also fi nd information in a memorandum 
from the United States Department of Education at http://www.nichcy.org/private.htm 
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UNDERSTANDING SECTION 504 AND 504 PLANS
A PARENT GUIDE TO SECTION 504 AND REGULATION 1454

 Section 504 is a federal statute designed to eliminate discrimination on the basis of a disability in 
any program or activity receiving federal fi nancial assistance. Fairfax County Public Schools Regulation 
1454 describes procedures regarding the implementation of Section 504 of the Rehabilitation Act of 1973 
in Fairfax County Public Schools (FCPS).

 In accordance with Section 504, a qualifi ed student with a physical or mental impairment that sub-
stantially limits one or more major life activities shall not, on the basis of that disability, be excluded from 
participation in, be denied the benefi ts of, or be subject to discrimination in any program or activity offered 
by FCPS.

QUESTIONS AND ANSWERS   

Q. Why would a student want to be considered for possible qualifi cation under 504?
   
A. Section 504 protects the rights of people with disabilities and affords them the opportunity for equal 

access to programs and activities receiving federal fi nancial assistance, including those sponsored by 
schools. Often, a person with disabilities will need accommodations, adaptations, or modifi cations to the 
environment or activity to participate. Section 504 guarantees their right to reasonable accommodations 
when necessary.

Q. What happens when a student is screened for possible qualifi cation under 504?

A. The local screening committee at the child’s school makes decisions regarding qualifi cation under Sec-
tion 504. When a student is referred to the local screening committee for consideration under Section 
504, pertinent information regarding his or her school functioning will be reviewed. The local screening 
committee will review information from a variety of sources. This information might include the refer-
ral, educational records (such as group testing, previous report cards, etc.), oral or written reports from 
teachers or other school personnel, information from parents, and/or reports from specialists (e.g., medical 
reports). The local screening committee will also consider the results of any private evaluations.

 After reviewing the available information and considering the student’s present performance in the school 
setting, the members of the local screening committee will determine if they have enough information to 
make a decision regarding the student’s qualifi cation under Section 504. If the committee does not believe 
that enough information is available, the decision regarding qualifi cation may be deferred while additional 
data is collected. If formal, individualized testing is recommended by the local screening committee for 
possible 504 qualifi cation, the school will seek permission from the parents for testing.  Evaluations 
required by the local screening committee are provided at no cost to the parents.

Q. When does a student qualify under Section 504?

A. The decision regarding whether or not a student qualifi es under Section 504 is made on a case-by-case 
basis. Local screening committees review each child’s individual profi le to determine whether there is a 
physical or mental impairment that substantially limits a major life activity. The committee considers the 
nature and severity of the impairment, its duration or expected duration, and the impact of the impairment 
on the child’s opportunity to access and benefi t from programs and activities offered by FCPS.
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Q. Under what circumstances or under what conditions is it to the benefi t of a student to be 
qualifi ed under Section 504?

A. Qualifi cation under Section 504 may result in the development of a 504 plan that specifi es 
the adaptation, accommodations, and modifi cations that a student may need to participate 
in programs and activities offered by Fairfax County Public Schools. Often, students, par-
ents, and school staff members can agree informally to supports that will be provided to the 
student. However, a written plan documenting the points agreed upon may be useful when 
the school or educational setting will change, when the student is graduating and will need 
accommodations (and documentation of previous accommodations) in the workplace or at 
college, or when the committee members feel it may be necessary to refer back to the docu-
mentation of the meeting.

 A written plan may also promote self-advocacy in the student with a disability. A 504 plan 
may give a student a better understanding of his or her strengths or weaknesses and allow 
him or her to communicate them more easily in new settings.

Q. If a child is found ineligible for special education services, should a referral for a 504 screen-
ing automatically be made?

A. Decisions regarding the appropriateness of a referral are made on a case-by-case basis. Some 
students who do not qualify for special education under the Individuals With Disabilities 
Education Act can be considered for services under 504. If it is suspected that a child may 
qualify under 504, a referral back to the local screening committee can be made.

Q. Can a student who is eligible for special education services also qualify under 504?

A. Section 504 is a part of the Rehabilitation Act of 1973, which applies to all students with 
disabilities. Therefore, students who are eligible under IDEA also fall under the umbrella of 
504, and developing an IEP is one way of meeting Section 504’s requirements, but not the 
only way. Any modifi cations, adaptations, or accommodations that might be included in a 504 
plan can be included on page 4A of the IEP and two documents would not be needed. There 
may be rare instances when it would be appropriate to write a 504 plan for a student who is 
already receiving services under IDEA. For instance, if a student who has an IEP to address 
his learning disabilities breaks both legs in a accident, additional special education services 
would probably not be needed. However, he might need accommodations such as the use of 
an elevator until his legs were healed, and this could be addressed in a separate 504 plan.

Q. How are the parents involved in decisions regarding their child’s qualifi cation under 504 or 
the 504 plan?

A. Parents are provided with procedural safeguards regarding decisions made under Section 
504 pertaining to evaluation, identifi cation, and/or placement. Notice is provided to parents 
prior to evaluation, reevaluation, signifi cant change in placement, and/or initiation of a 504 
plan. Input from parents is considered when decisions are made, and parents may attend the 
screening and planning meetings. As stated above, parents are welcome to share information 
regarding the child based on their observations of the child’s development. Parents are often 
able to provide valuable insight regarding the child’s early history that is typically unavail-
able from other sources.
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Q. How are 504 plans written?

A. A knowledgeable committee at the child’s school develops a 504 plan. Members of the commit-
tee include the school’s principal or designee and at least one teacher who works directly with 
the child. Other professional staff members from the school are included as appropriate and are 
identifi ed based on the needs of the child. In some schools the local screening committee may 
write the 504 plan. Parents may provide input to the committee when the 504 plan is written or 
reviewed. School personnel often fi nd it helpful to hear about the strategies that parents perceive 
as helpful to the child. The actual content and implementation of 504 plans are the responsibility 
of the school.

 When writing a 504 plan, the knowledgeable committee reviews a child’s specifi c needs in the 
school setting. Appropriate accommodations are identifi ed based on the unique needs of the child 
as a result of the impairment.  Accommodations included on 504 plans relate directly to the area 
of impairment and are designed to provide the opportunity to access and receive benefi t from 
the programs and activities offered by the school division rather than to improve performance 
or scores.

Q. What areas should be addressed by an accommodation plan?

A. The plan should address

•  The nature of the student’s disability and the major life activity it limits. Remember that not 
all students with a disability will have a 504 plan. The disability must cause a substantial 
limitation on a major life activity. In the school setting, this is usually learning; however, it 
is not limited to learning and may include other activities such as mobility. The multidisci-
plinary team must describe how the disability limits the child’s ability to access and benefi t 
from the educational program so the appropriate accommodations can be developed. 

•  The basis for determining the disability. Section 504, like the IDEA, requires schools to 
meet certain criteria when determining a disability, and the evaluations that were used in 
the determination must be mentioned. These may include but are not limited to formal and 
informal evaluations, medical reports, observations, and work samples. 

• Necessary accommodations. The heart of the 504 plan, this section should include the 
modifi cations, adaptations, and services to ensure that the student with a disability has equal 
access to education.

Q. If a child has a 504 plan, are accommodations for state standardized testing provided?

A. If a student is scheduled to take one of the standardized state assessments such as the Standards of 
Learning assessment(s) and the student has testing accommodations listed on the 504 plan as part 
of the regular instructional program, then accommodations for the state assessment program(s) 
should be considered by the knowledgeable committee. Testing accommodations are only provided 
to give the student an equal opportunity to demonstrate achievement, not an increased advantage 
to obtain a better score. The second page of the FCPS 504 plan covers state standardized testing 
and should be completed when the student receives testing accommodations as part of the regular 
instructional program and the student is scheduled to take one of the state assessments.
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Q. Can a student have a 504 plan to receive untimed testing on the Scholastic Assessment Test 
(SAT)?

 A.  If a student is qualifi ed under 504 and the 504 plan lists testing accommodations as part of 
the regular instructional program, parents can request that a school release information to the 
Educational Testing Service, the corporation that governs the SAT and determines if accommo-
dations can be made during the testing. Applications for approved accomodations are available 
through the guidance offi ce at your high school.

 Students should not be qualifi ed under 504 simply to address the SAT. Screening for 504 quali-
fi cation involves consideration of how a documented impairment effects a student’s opportunity 
to access and receive benefi t from programs and activities in the school setting. A student is 
determined to be qualifi ed under 504 only when an identifi ed disability substantially limits a 
major life activity in the school setting.

 

504 DEFINITIONS

 Individual with a disability
  Any student who has a physical or mental impairment that substantially limits one or more 

major life activities, has a record of such an impairment, or is regarded as having such an  im-
pairment.

 
 Major life activities
  Functions such as caring for one’s self, performing manual tasks, walking, seeing, hearing, 

speaking, breathing, learning, and working.

 Rehabilitation Act of 1973 (Title 5)
 A federal law that prohibits discrimination against people with disabilities in any program
 or activity receiving federal funds.



41
Fairfax County Public Schools, revised 2007

 DISCIPLINE AND THE STUDENT WHO RECEIVES 
SPECIAL EDUCATION SERVICES

Students who receive special education services may be disciplined according to general 
school guidelines used for all students if no change in placement is required. Guidelines 
for disciplining students can be found in Student Responsibilities and Rights: Exclusion 
of Students From School (Regulation 2610), which is sent home with students at the 
beginning of each school year. When necessary, school personnel may remove a child for 
short periods of time to the extent that similar measures are applied to students who do 
not receive special education services, as long as the removal does not constitute a change 
in placement. Change in placement occurs when a child is removed for more than ten 
consecutive days or is subjected to a series of removals of more than ten days in a school 
year that evidence a pattern.

Expulsion or Change in Placement for More Than Ten Days

If a disciplinary action involving a recommendation for expulsion or other actions involving 
removal for more than ten days is considered, the IEP team must convene to determine 
whether the misconduct is a manifestation of the student’s disability. This is referred to 
as a manifestation determination review (see below). Depending on the nature of the 
misconduct, a hearing may be conducted by a Superintendent’s hearing offi cer. Possible 
recommendations from the hearing may include:

• Placement in an interim alternative educational setting for up to 45 school days.
• Referral to the IEP team for consideration for placement.
• Return to school on probationary status.
• Referral to School Board.
• Referral to outside agency for appropriate services.

Manifestation Determination Review

To determine whether the child’s misconduct was a manifestation of the student’s disability, 
the IEP team must decide whether the conduct was caused by, or had a direct or substantial 
relationship to, the disability  or that the behavior was the direct result of the failure of the 
school to implement the IEP. If the team determines that the behavior was not a manifestation 
of the student’s disability, disciplinary procedures applicable to students who do not receive 
special education services may be used. If the team fi nds the student’s misconduct was related 
to his or her disability, the procedural protections of IDEA apply to the case. If the parents 
disagree with a manifestation determination or a placement decision, they may initiate an 
appeal by requesting administrative review, mediation, or an expedited hearing.

Functional Behavior Assessment and Behavioral Intervention Plan

If the behavior was a manifestation of the student’s disability, FCPS must convene an IEP 
meeting to develop a plan to address the problem behavior either before or not later than 
ten days after taking disciplinary action involving a change of placement of more than ten 
days. Many such students will already have behavior plans in place; if so, the IEP team 
must review the plans and modify them as necessary to address the behavior.



42 Fairfax County Public Schools, revised 2007

Placement in an Alternative Education Setting
If a student who receives special education services

• carries a weapon to a school or to an FCPS function under the jurisdiction of 
FCPS

• knowingly possesses or uses illegal drugs including alcohol, or sells or solicits the 
sale of a controlled substance while at school or at an FCPS function under the 
jurisdiction of the state or FCPS, or 

• infl icts serious bodily injury upon another person at school or school event, school 
personnel may order a change in the placement of the student to an appropriate 
interim alternative education setting for the same amount of time that a child who 
does not receive special education services would be subject to discipline but not 
for more than 45 school  days.

Concerns About Safety

A state-appointed hearing offi cer may order a change in the placement of a student 
who receives special education services to an appropriate interim alternative education 
setting for not more than 45 school days if the hearing offi cer determines that FCPS has 
demonstrated by substantial evidence that maintaining the current placement of such a 
student is likely to result in injury to the student or to others. The hearing offi cer also 
considers the appropriateness of the child’s current placement and considers whether FCPS 
has made reasonable efforts to minimize the risk of harm in the student’s current placement, 
including the use of supplementary aids and services. The interim alternative education 
setting must enable the student to continue to participate in the general curriculum, although 
in another setting, and to continue to receive those services and modifi cations, including 
those described in the student’s current IEP that will enable the student to meet the goals 
set out in the IEP. Services and modifi cations designed to address the behavior so that it 
does not recur are included in the interim alternative education setting.

Parent Appeal and Student Placement During the Appeals Process

Parents have a right to request a due process hearing to challenge a disciplinary action 
resulting in a placement in an interim alternative education setting (IAES) or to challenge 
a determination that the student’s behavior was or was not a manifestation of his or her 
disability. The student remains in the IAES pending the decision of the due process hearing 
offi cer or until the expiration of the 45-day period, whichever comes fi rst, unless the 
parent and FCPS agree otherwise. If the student is placed in an IAES and FCPS proposes 
to change the placement after the expiration date but while the decision is pending, the 
student returns to the placement he or she was in prior to the IAES. If FCPS believes this 
presents a danger to the student or others, the school system may request an expedited 
hearing.

For more information, see Discipline of Students with Disabilities: Technical Assistance 
Resource at http://www.doe.virginia.gov/VDOE/Instruction/Sped/sped_discipline.pdf
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STUDENT RECORDS

The Family Educational Rights and Privacy Act (FERPA), sometimes referred to as the Buckley 
Amendment, gives parents the right to inspect and review offi cial records directly relating to their 
children. Schools are required to establish written procedures to carry out these rights. For example, 
FERPA:

• Provides parents the right to inspect any and all records relating directly to their 
dependents, including information sent to the schools by doctors, hospitals, clinics, and 
private professionals.

• Provides that parents may request and receive an explanation of record contents from a 
qualifi ed person.

• Authorizes students with written parental permission to inspect their records.

• Provides for the release of information to others only under carefully described 
conditions.

• Establishes fees for the duplication of records.

• Provides a procedure for challenging the contents of a student’s records.

Information from the school records may be needed to secure help such as Social Security benefi ts 
and postsecondary services through the Virginia Department of Rehabilitative Services. Schools 
can provide parents with the information needed to obtain school records. Components of a students 
scholastic record are maintained for various periods of time by school systems. A retention schedule 
specifi es how long different record types are retained. Information about school records may be 
found in the Fairfax County Public Schools Management of Student Scholastic Records Manual, 
available from the Offi ce of Student Service and on Fairfax County Public Schools web site at 
www.fcps.edu/DIT/kam/docmgmt/ssrm.pdf. 
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INFORMATION FOR NEWCOMERS

If a student receiving special education services transfers to Fairfax County Public Schools (FCPS) 
from another school division, the student will receive, with parental consent, special education services 
consistent with the current IEP unless parents and FCPS staff members agree otherwise. The neighborhood 
school registers all school-age children, including those who receive special education services. A family 
can locate its school by entering its street address at http://www.fcps.edu/boundary or by calling 703-
329-9831.  Parents of preschool-age children can contact the Child Find offi ce at Devonshire Center, 
703-876-5244, TDD 703-876-5222 or Lorton Center, 703-446-2100, TDD 703-609-3062. If you have 
children whose home language is other than English, enroll them at Student Registration, 2831 Graham 
Road in Falls Church. You may call Student Registration for more information at 703-876-5219. 

A parent must be present to register a student.  You will need: 
•  Proof of residence in Fairfax County, generally a lease or deed.
•  A birth certifi cate.
•   A transfer slip or report card from your child’s previous school and/or original   

transcripts.
• A certifi cate of a recent (within 12 months) physical examination by a licensed   

physician or a licensed nurse practitioner or records of a physical examination   
completed prior to enrollment in the previous school.

• Evidence of a negative tuberculin skin test (TST) and a negative symptom screen  
completed or a normal chest X-ray administered within 90 days for all students who have 
resided in a foreign country (with the exception of Canada, Western Europe,  Australia, and 
New Zealand) during the last fi ve years for a consecutive period of  fi ve or more months. 

• Evidence of required immunizations. Virginia law requires every student to be immunized 
against certain diseases. Students lacking required documentation of immunizations will be 
barred from attendance. Objections based on religious grounds may be discussed with the 
principal. 

For information regarding the most current registration requirements visit: http://www.fcps.edu/about/
attend.htm#ENROLL or http://www.fcps.edu/ss/StudentServices/StudentRegistration/stsvctr1.htm

At the time you register, you should also sign a release to enable FCPS to obtain copies of your child’s 
school records from the previous school. To save time, it is a good idea to bring an extra copy of your 
child’s records with you when you register your child. The local school or Student Registration offi ce 
will process the appropriate forms and send the relevant information to the special education offi ce. 
The local school or cluster offi ce will schedule a meeting with you as soon as possible.

Parents who are planning a move to Fairfax County may want to request a Newcomers’ Packet
from the Parent Resource Center at (703) 204-3941. The packet includes the following
publications as well as other information:

• Handbook: Fairfax County Loves Its Schools. This information is also available from
   the Offi ce of Community Relations at 571-423-1202 or can be downloaded from
   http:// www.fcps.edu/about.htm
• A Parent’s Guide; Planning a Move: Mapping Your Strategy. This information is also 
  available from the National Information Center for Children and Youth With Disabilities  
  at 800-695-0285 or can be downloaded from http://www.nichcy.org/publist.asp
• What Happens to a Child’s Special Education Program When the Family Moves from  
   the Learning Disabilities Association of America. This can be downloaded from 
   http://www.ldonline.org/ld_indepth/iep/whenyoumove.html
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WHERE TO GO FOR HELP 

 There are many organizations, agencies, groups, and offi ces that offer information or services 
to parents of students with special needs and staff members. We have made every effort to ensure 
that the information below is correct. For a more comprehensive list of services, call The Northern 
Virginia Planning District Commission at (703) 642-0700 and ask for a copy of Quick Guide: An 
Index of Public and Private Agencies Offering a Wide Variety of Services to Northern Virginians.

APPENDIX A

DEPARTMENT OF SPECIAL SERVICES
Gatehouse Administration Center I (unless noted otherwise)

Special Education       571-423-4100 
Student Services       571-423-4200
Parent Resource Center (Dunn Loring)    703-204-3941

        (TDD) 711
Monitoring and Compliance     571-423-4210
Advisory Committee for Students with Disabilities  703-204-3941

Offi ce of Special Education Coordinators and Pyramid Resource Specialists:

Secondary Coordinators and Pyramid Resource Specialists  571-423-4101

Elementary Coordinators and Pyramid Resource Specialists:
Clusters I (Dunn Loring)      703-204-3827
Cluster II (Dunn Loring)      703-204-3827
Cluster III (Providence Hill)      703-219-2426
Cluster IV (Virginia Hills)      703-329-2530
Cluster V (Virginia Hills)      703-329-2530
Cluster VI (Virginia Hills)      703-329-2530
Cluster VII (Providence Hill)      703-219-2426
Cluster VIII (Providence Hill)      703-219-2426

Assistive Technology Services (Dunn Loring)    703-204-3939

Career and Transition Services     571-423-4151

Specialists:
Autism /Applied Behavior Analysis (ABA)   571-423-4110
Child Find        571-423-4121
Communication Disorders      571-423-4173
Emotional Disabilities      571-423-4110
Hearing Impairment (Dunn Loring)     703-204-3937 
Individulaized Education Program (IEP)    571-423-4191
Learning Disabilities       571-423-4110
Mental Retardation       571-423-4110 
Occupational & Physical Therapy (Devonshire Center)  703-876-5250 
Physical Disabilities       571-423-4171
Preschool        571-423-4121
Severe Disabilities       571-423-4110
Standards of Learning Assessments (SOL)   571-423-4191
Summer School       571-423-4191
Visual Impairment (Dunn Loring)     703-204-3937
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COMMUNITY ORGANIZATIONS AND GROUPS

INFORMATION AND REFERRAL (I & R) CENTERS
From anywhere in Virginia, to be automatically connected to the local I & R center serving 
your area, call (800) 230-6977

 Fairfax City Human Services Coordinator     (703) 385-7894
 Fairfax County Coordinated Services Planning   (703) 222-0880
 Northern Virginia Hot Line      (703) 527-4077

ABUSE & NEGLECT OF CHILDREN 
 Investigation & Intervention 
 Child Abuse & Neglect Hot Line
  Va. Dept. of Social Services     (800) 552-7096
 Fairfax County Dept. of Family Services    (703) 324-7400
 Adult Protective Services (serves adults over the age 
 of 18 with disabilites)      (703) 324-7450
 Information:
 Clearinghouse on Child Abuse & Neglect Information  (703) 385-7565
 National Committee to Prevent Child Abuse (taped info)  (800) 556-2722
 Virginia Committee to Prevent Child Abuse (publications)  (800) 244-5373
 
ADD and ADHD
 CHADD of Northern Virginia (24-hour information)   (703) 641-5451
 Kellar Center, INOVA Health System    (703) 218-8500

ALLERGIES
  Food Allergy Network       (703) 691-3179
  National Institute of Allergy & Infectious Disease, NIH  (301) 496-5717

ARTHRITIS
  Arthritis Foundation, Metropolitan Washington Chapter  (202) 537-6800
  National Chronic Pain Outreach Association    (540) 997-5004
  National Arthritis Information Clearinghouse   (301) 495-4484

ASTHMA
  Asthma and Allergy Foundation of America    (800) 727-8462
 
ATTENTION DEFICIT DISORDER
(see ADD)

AUTISM
  Autism Society of America, No. Va.     (703) 495-8444
  Virginia Autism Resource Center     (540) 667-7771

CAMPS         (703) 204-3941
For information about summer camps, call the Parent Resource 
Center for the most updated list or view it on the PRC website,
www/fcps.edu/ss/prchomep.htm
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CHILD CARE REFERRAL 
 Fairfax County (also offers provider training)    (703) 449-9555  

COMMUNITY SERVICES BOARD (CSB)
 Fairfax, Falls Church        (703) 324-4400

CONGENITAL DISABILITIES
 March of Dimes Birth Defects Foundation     (703) 824-0111
  National Information Center for Children and Youth
    With Disabilities        (800) 695-0285
  National Institute of Health (NIH)
   Developmental Endocrinology     (301) 496-4686
   Genetics and Rare Diseases Info rmation Center  (888) 205-2311 
  National Maternal and Child Health Clearinghouse    (703) 821-8955  x 150
  Wilson Genetics Center, GWU Medical Center    (202) 741-3096
  Easter Seal Society of Northern Virginia     (703) 538-4480
  
COURTS AND CORRECTIONS
  Juvenile & Domestic Relations Courts
  Fairfax County Domestic Relations      (703) 246-3040
  Juveniles, Fairfax Offi ce       (703) 246-2495
  Juveniles, Falls Church Offi ce      (703) 204-1016
  Juveniles, Reston Offi ce       (703) 481-4014
  Juveniles, South County Offi ce      (703) 704-6004
  Probation and Parole Fairfax       (703) 934-0880

DEAF & HARD OF HEARING SERVICES
Also see HEALTH DEPARTMENTS for children
(all numbers are voice & TTY unless otherwise noted)
  Alexander Graham Bell Association for the Deaf    Voice  (202) 337-5220
          TTY  (202) 337-8314
  American Speech-Language-Hearing Association    (800) 638-8255
  AT&T Accessible Communications Product Center    (800) 233-1222
     (assistive devices)
 Gallaudet University, Audiology and Speech Center    (202) 651-5328
 Hearing & Speech Center, Childrens Hospital    (202) 884-5600
 Hearing Aid Help Line (referrals)      (800) 521-5247
 Hearing Loss Lead Line       (800) 352-8888
 K-9 Ear Corps, Inc.        (301) 656-9341
 Mount Vernon Center for Community Mental Health
    (deaf mental health treatment)     Voice (703) 360-6910
          TTY  (703) 799-2825
 National Association of the Deaf      Voice  (301) 587-1788
          TTY  (301) 587-1789
 National Captioning Institute, Inc.
   (telecaption adapter equipment)      (703) 917-7600
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DEAF & HARD OF HEARING SERVICES–continued
  Northern Virginia Resource Center
     for Deaf and Hard of Hearing Persons    Voice  (703) 352-9055
          TTY  (703) 352-9056
 Virginia Dept. for the Deaf and Hard of Hearing (VDDHH)   (800) 552-7917
 Virginia Relay Center
    (allows voice & TTY phone to communicate)   Voice  (800) 828-1140
          TTY  (800) 828-1120
  Virginia School for the Deaf and the Blind in Staunton  Voice  (800) 522-8732

DEVELOPMENTAL DELAYS
  Developmental Delay Registry      (301) 652-2263

DISABILITY ISSUES
  Bazelon Center for Mental Health Law     (202) 467-5730
  Fairfax Disability Services Board      (703) 324-5421
  Directory of Disability Information (NARIC)     (800) 346-2742
 Endependence Center of No. Va.       Voice, TTY  (703) 525-3462
 National Information Center for Children & Youth
   With Disabilities        (800) 695-0285
 National Organization on Disability (Information & Referral)  (202) 293-5960
 Opening Door (Virginia disabilities travel guide)    (804) 633-6752
  Personal Support Network, No. Va. ARC (case management)  (703) 532-3303
  Project WORD (No. Va. disability information)    (703) 525-9673
 Va. Assistive Technology System (VATS)
   No. Va. Region         Voice, TTY (703) 993-3670
    Virginia Offi ce          Voice, TTY  (800) 435-8490
  Virginia Offi ce for Protection and Advocacy     (800) 552-3962

DISCRIMINATION
  Fairfax County Human Rights Commission     (703) 324-2953
  American Civil Liberties Union, No. Va.     (703) 360-1096

EARLY INTERVENTION
  Fairfax County Department of Health     (703) 246-7180
  Daytime Development Center

FAMILY SERVICES
  Fairfax County Dept. of Family Services     (703) 324-7500

GOVERNMENT INFORMATION
  Fairfax City         (703) 385-7855
 Fairfax County        (703) 324-3185

HEAD INJURY
  Brain Injury Association of Virginia      (800) 334-8443
  Brain Injury Services, Inc. (formerly Head Injury Services)   (703) 451-8881
  Northern Virginia Head Injury Association     (703) 569-1855
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HEALTH CONDITIONS
Also see CONGENITAL DISABILITIES
  Epilepsy Foundation, National Capital Area     (800) 332-1000
  FACES (National Assoc. for the Craniofacially Handicapped)  (800) 332-2373
 National Organization for Rare Disorders (NORD; information 
 & referral)         (800) 999-6673
  Neurofi bromatosis, Inc. Mid-Atlantic      (301) 577-8984
  Spina Bifi da Services, Georgetown U. Medical Center   (202) 944-3285
  Spinal Cord Injury Network, Metro Wash.     (301) 424-8335
  Tourette Syndrome Association      (301) 681-4133

HEALTH DEPARTMENTS
  Fairfax County, Willard Health Center, Fairfax City    (703) 246-7100

MENTAL HEALTH CENTERS–PUBLIC
  Fairfax - Falls Church Emergencies     (703) 573-5679
  Mount Vernon Center (south county)      (703) 360-6910
  Northwest Center        (703) 481-4100
  Woodburn Center (east county)      (703) 573-0523

MENTAL HEALTH–OTHER
  NAMI- Northern Virginia       (703) 525-0686
  Federation of Families for Children’s Mental Health    (703) 684-7710
  Mental Health Association in Alexandria     (703) 212-0010
  Mental Health Association of Northern Virginia    (703) 642-0800
  National Institute of Mental Health      (301) 443-4513
  National Mental Health Association      (703) 684-7722

MENTAL RETARDATION SERVICES
Also see SHELTERED EMPLOYMENT
  Fairfax, Falls Church Community Services Board    (703) 324-4400
  The ARC of Northern Virginia      (703) 532-3214
  Parents of Children With Down Syndrome: Northern
  Virginia Chapter        (703) 451-6328

PARENTING
  Center for Family Learning and Involvement–
 Fairfax County Public Schools      (703) 277-2626

PROFESSIONAL PARENT ORGANIZATIONS
  Council for Exceptional Children (CEC)     (703) 620-3660
  Educational Resources Information Center (ERIC)    (800) 328-0272
 HEATH Resource Center       (202) 973-0904
  National Information Center for Children and Youth   Voice  (202) 884-8200
     With Handicaps (NICHY)       TTY  (800) 695-0285
  Technical Assistance Center       (703) 993-3670
  Parent Educational Advocacy Training Center    (703) 923-0010
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ORTHOPEDIC DISORDERS
  Easter Seal Society of Northern Virginia    (703) 538-4480
 Kiwanis Orthopedic Clinic      (202) 363-1148
 Kluge Children’s Rehab. Center, UVA    (800) 251-3627
  Shriners Hospitals for Crippled Children    (703) 573-7001
  Washington Area Wheelchair Society     (301) 495-0277

PARKS AND RECREATION
 Fairfax County
   Recreation       (703) 324-4386
   Recreation-Special Programs     (703) 324-5532
   Park Authority      (703) 324-8700
  Easter Seal Society of Northern Virginia (camping)   (703) 538-4480
  4-H Therapeutic Riding      (703) 324-5343
  Virginia Special Olympics      (703) 549-0880
  Fairfax County YWCA      (703) 560-1111
  Fairfax County YMCA      (703) 742-8800
  Northern Virginia Special Olympics     (703) 549-0880
 Very Special Arts Festival (Reston)     (703) 689-3550

REHABILITATION
  Virginia Dept. of Rehabilitative Services, Regional Offi ce  (703) 359-1124
  Rehabilitative Services      (800) 552-5019
  Woodrow Wilson Rehabilitation Center    (800) 345-9972
  National Rehabilitation Information Center (NARIC)  (301) 459-5900

RESPITE
  Northern Virginia Family Service     (703) 219-2132
  Saturday Morning Integrated Leisure Experience (SMILE)  (703) 324-5532
  Hartwood Foundation, Inc.      (703) 914-3901
 Endependence Center of Northern Virginia, Inc.   (703) 525-3462
  Northern Virginia Training Center     (703) 323-4000
  McLean Bible Church       (703) 770-2944

SHELTERED EMPLOYMENT 
Also see MENTAL RETARDATION and REHABILITATIVE SERVICES
 Brain Injury Services, Inc. (formerly Head Injury Services)  (703) 451-8881
  Central Fairfax Services, Inc.      (703) 354-0900
  Fairfax Opportunities Unlimited, Inc.     (703) 461-6000
  ICON Employment Services      (703) 548-4048
  Mount Vernon-Lee Enterprises, Inc.     (703) 569-3900
  SOC Enterprises       (703) 521-4441

SOCIAL SECURITY and SSI      (800) 772-1213
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SOCIAL SERVICES, FAMILY SERVICES, and HUMAN SERVICES DEPARTMENTS 
(Public assistance, welfare, food stamps, abuse & neglect investigation, Medicaid, foster care, etc.)
 Fairfax County Government Center      (703) 324-7500

SUPPORT GROUPS
Call the Parent Resource Center for an updated list of     (703) 204-3941
local and national support groups or visit web site:
http://www.fcps.edu/ss/prc/supportgroups.htm

TUTORS
Call the Parent Rsource Center for a list of Fairfax County Public   (703) 204-3941
School teachers who provide private tutoring services. You can also 
download the list at: www.fcps.edu/DSSSE/prchomep.htm

Fairfax Education Association       (703) 352-7300
Download the tutor list at: www.fairfaxea.org

TRANSPORTATION–SPECIAL NEEDS
METRO Bus and Subway
  ACCESS (curb-to-curb transport for persons
  with disabilities certifi ed by Metro)      (301) 562-5361
          TTY  (301) 588-8186
  Discounts for people with disabilities      (202) 962-1245
  Special buses with wheelchair lifts      (202) 962-1825
 Fairfax City CITY WHEELS       (703) 385-0954
  Fairfax County Coordinated Services Planning
  ACCESS (refers to many providers)      (703) 222-0880
  Fairfax County FASTRAN       (703) 222-9764

VISUAL IMPAIRMENTS
 American Council of the Blind      (202) 467-5081
 Columbia Lighthouse for the Blind, Inc.     (202) 462-2900
 Knights Templar Eye Foundation
     (preapproved fi nancial aid for surgery)     (703) 893-7830
 Metropolitan Washington Ear
     (reads newspapers, etc., on the radio)     (301) 681-6636
 National Eye Care Project (refers to low-cost eye care)   (800) 222-3937
 National Federation of the Blind of Virginia     (703) 538-4713
 Prevention of Blindness Society      (202) 234-1010
 Recording Service for Visually Handicapped     (703) 533-7413
 ACCESS        (703) 324-8380
 Virginia Dept. for the Visually Handicapped     (703) 359-1100
 Virginia Library for Visually & Physically Handicapped  (800) 552-7015
 Recording for the Blind and Dyslexic     (202) 244-8990
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PLANNING AHEAD

As a student progresses through school, he or she must plan ahead for his or her future. 
This section provides information that may be helpful to students as they prepare for future 
education and employment opportunities.

Opportunities for planning future career goals are available through career counseling for 
all students in secondary schools. Transition planning for students in self-contained special 
education classes begins in middle school grades as well.

Transition planning, in accordance with IDEA, should begin at age 14. An individualized 
transition planning (ITP) guide  is developed with each student as part of his or her IEP to meet 
this requirement. The ITP addresses career interests, aptitudes, and goals. Activity-oriented 
objectives are written for career skills, self-advocacy skills, interpersonal and social skills, and 
independent living skills. Recommended services for the current year as well as anticipated 
plans for the future are included. A student in his or her fi nal year of school also completes a 
fi nal transition plan, which addresses postgraduation plans and links with adult services as 
needed.

Most students receiving special education services who take vocational preparation and 
training courses enroll in regular education for these classes. Some examples are auto 
mechanics, carpentry, computer-assisted drafting, cosmetology, and general maintenance 
mechanics. In addition, special vocational programs have been designed for students whose 
needs would be met best through other training programs. Vocational special education 
preparation includes classroom instruction, training in independent living skills and job-
keeping skills, and community-based training. Students receiving special education services 
may also receive job placement and support on the job, including job coaching. Follow-up 
as well as transitional support beyond school is provided through cooperative agreements 
with adult service agencies.

Ages 10-15

• Explore all vocational and IEP team educational possibilities.

• Investigate obtaining a Metrobus card, a Metro ID, and/or a Metrorail dis-
count fare card 202-962-1245.

• Obtain an ID card from the Department of Motor Vehicles 1-866-368-5463 or 
visit web site at: www.DMV.state.va.us

• Obtain a Social Security card 800-772-1213.

• Request information from Career and Transition Programs and Services, Fair-
fax County Public Schools 703-246-6550.

• Request a vocational assessment for students 16 or older (classroom teach-
er).

• Complete a Transition Planning Guide for students 14 or older (IEP team).

APPENDIX B
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By Age 16

• Obtain work permit from the school offi ce.

• Inquire about vocational training opportunities (school counselor).

• Explore case management services with the Community Services Board 
703-324-4400.

• Obtain information about driver training and a driver’s license from the 
Department of Motor Vehicles 800-435-5137

• Inquire about nonstandard testing procedures for the PSAT, SAT, ACT, 
and achievement tests (school counselor).

• Explore the need for work adjustment training with the IEP team.

• Inquire about postsecondary services and education (career centers, 
located in all Fairfax County high and secondary schools).

• Contact Northern Virginia Community College:

  Alexandria campus 703-845-6301
  Annandale campus 703-323-3200
   Loudoun campus 703-450-2571
  Manassas campus 703-257-6610
   Woodbridge campus 703- 878-5760

• Contact four-year colleges and universities. 

• Contact the HEATH Resource Center 202-973-0904 for information 
about higher education opportunities.

  
• Research adult living services through the Community Services Board 

703-324-4400.



54 Fairfax County Public Schools, revised 2007

By Age 18
 
• Apply for case management services with the Community Services Board 703-324-4400.
 
• Apply for Supplemental Security Income, SSI, and Medicaid (local Social Security offi ce).

• Inform your health insurance company of your child’s disability and obtain a rider of 
continued eligibility.

• Explore community colleges and four-year colleges and universities that provide sup-
port services to students with disabilities.

 
• Get information from Fairfax County Public Schools Offi ce of Adult and Community 

Education 703-227-2206.

•  Visit adult programs; check on waiting lists (Community Services Board, 703-324-4400).
 
• Pursue future coordination with the Department of Rehabilitation Services 703-960-

3411.
 
• Locate adult social clubs through the Fairfax County Department of Recreation & 
 Community Services 703-324-4FUN (4386).

• Use school resources in planning for the future (school counselor).

• Register to vote (Voter Registration, 703-222-0776).

• Register for the Armed Services (required by law) at the local post offi ce.

By Age 21

• Explore federal benefi ts (Social Security offi ce).

• Review fi nancial planning, e.g., wills and trusts (family attorney).

• Call the Personal Support Network of Northern Virginia 703-532-3303.

REMINDER FOR THE LAST YEAR OF SCHOOL

• Confi rm case management with the Community Services Board 703-324-4400.

• Confi rm Department of Rehabilitative Services (Alexandria Field Offi ce, 703-960-3411). 

• Check with adult service providers for records requirements.

• Obtain copy of school records from the school. School records are destroyed fi ve years 
after a student graduates, but many students may need them later, as adults, as docu-
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APPENDIX C

Basis for the Eligibility Committee Decisions

Eligibility committees determine if students are eligible to receive special education services using 
the following defi nitions and criteria known at the Basis for Committee Decisions (BCD).  Students 
must have been evaluated in accordance with established procedures.    

AUTISM – BASIS FOR COMMITTEE DECISION

DEFINITION:  Autism means a developmental disability signifi cantly affecting verbal and nonverbal 
communication and social interaction, generally evident before age three, that adversely affects a 
child’s educational performance.  Other characteristics often associated with autism are engagement in 
repetitive activities and stereotyped movements, resistance to environmental change or change in daily 
routines, and unusual responses to sensory experiences.  The term does not apply if a child’s educational 
performance is adversely affected primarily because the child has an emotional disability.  A child who 
manifests the characteristics of autism after age three, (e.g., Asperger’s Disorder) could be found eligible 
under this disability if the criteria listed above are met.  

CRITERIA.  A student with autism who requires special education will meet ALL of the following 
criteria. For each criterion the committee must indicate “Yes” or “No” and provide additional information 
as appropriate. 

•  The student has signifi cant defi cits in verbal and nonverbal communication.  The 
committee must specify problem areas.

•  The student has signifi cant defi cits in social interaction.  The committee must state 
problem areas. 

•  Emotional disability can be ruled out as the primary cause of adverse impact to educational 
performance.

•  The adaptive, communication and social interaction defi cits result in an adverse effect on 
educational performance in one or more instructional areas.  The committee must specify 
evidence of adverse effect.

•  The student requires instruction to address identifi ed disability areas that cannot 
reasonably be provided solely through regular education.  Specify the instruction required 
and why it cannot be provided by regular education.

DEVELOPMENTAL DELAY – BASIS FOR COMMITTEE DECISION

DEFINITION:  Developmental delay means a disability affecting a child ages two through four who:
1. Is experiencing developmental delays, as measured by appropriate diagnostic instruments 

and procedures, in one or more of the following areas:  physical development, cognitive 
development, communication development, social or emotional development, or adaptive 
development; and

2. Who, by reason thereof, needs special education and related services.
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DEVELOPMENTAL DELAY – BASIS FOR COMMITTEE DECISION (continued)

CRITERIA.  A student with developmental delay who requires special education will meet 
ALL of the following criteria. For each criterion indicate “Yes” or “No” and provide additional 
information as appropriate. 

•  The age of the student is two through four and the student will not turn fi ve before 
September 30 of the next school year.

•  The student is experiencing developmental delays, as measured by appropriate diagnostic 
instruments and procedures, in one or more of the following areas:

  
  •  Physical development   
 •  Cognitive development
 •  Communication development
 •  Social or emotional development
 •  Adaptive development

• The committee must describe the delay(s). 

Because of these delays, the student needs special education and related services.  The 
committee must specify the reasons.

EMOTIONAL DISABILITY – BASIS FOR COMMITTEE DECISION 

DEFINITION:. Emotional disability means a condition in which the student exhibits one or 
more of the following characteristics over a long period of time and to a marked degree that 
adversely affects educational performance:

 1. An inability to learn that cannot be explained by intellectual, sensory, or health  
factors.

 2. An inability to build or maintain satisfactory interpersonal relationships with peers and 
teachers.

 3. Inappropriate types of behavior or feelings under normal circumstances.

 4. A general pervasive mood of unhappiness or depression.

 5. A tendency to develop physical symptoms or fears associated with personal or  
school problems.

The term includes schizophrenia.  The term does not apply to children who are socially 
maladjusted, unless it is determined that they also have an emotional disability. 

CRITERIA.  A student with an emotional disability who requires special education will meet 
ALL of the following criteria. For each criterion the committee must indicate “Yes” or “No” 
and provide additional information as appropriate. 

 



57
Fairfax County Public Schools, revised 2007

EMOTIONAL DISABILITY – BASIS FOR COMMITTEE DECISION (continued) 

•  The student has exhibited one or more of the following characteristics for a long period 
of time:

•   An inability to learn that cannot be explained by intellectual, sensory or health factors.  
The committee must describe this.

•   An inability to build or maintain satisfactory interpersonal relationships with peers 
and teachers.  Provide a time frame for unsatisfactory peer and teacher relationships, 
such as an inability to get along with anyone, feelings of isolation, extreme withdrawn 
behavior, avoidance of communication, extreme fear of teachers and/or students, etc.  
The committee must describe this. 

 
•  Inappropriate types of behavior or feelings under normal circumstances as shown by 

reports and information from multiple sources.  Provide a time frame for inappropriate 
behavior or feelings, such as anxiety, attention issues, excessive crying, curling up in 
a fetal position, hiding under furniture, paranoia, feelings of persecution, verbally and/
or physically attacking others without any apparent reason, etc. The committee must 
describe this.

 •  A general pervasive mood of unhappiness or depression as shown by reports and 
information from multiple sources.  Provide a time frame for evidence of unhappiness 
or depression, such as changes in eating and/or sleep patterns, clinical depression, 
constantly being on the verge of crying, extreme disobedience, low frustration tolerance, 
mood swings, self-destructive behavior, suicidal ideation, underachievement, etc. The 
committee must describe this.

 •  A tendency to develop physical symptoms or fears associated with personal or school 
problems as confi rmed by reports from multiple sources.  Provide a time frame for 
physical symptoms or fears such as stomachaches or headaches related to school, school 
refusal, truancy, high rate of absenteeism, etc. The committee must describe this.

• Social Maladjustment has been ruled out as the PRIMARY cause of identified 
characteristics.

• These characteristics have been in existence over a long period of time and to a marked 
degree.  

• The characteristics identifi ed above result in an adverse effect on educational performance. 
The committee must describe the adverse effect on educational performance.

• The student requires instruction that cannot reasonably be provided solely through regular 
education.  Specify the instruction required and why it cannot be provided by regular 
education. 
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HEARING IMPAIRMENT – BASIS FOR COMMITTEE DECISION

DEFINITION:  Hearing Impairment (including Deafness) means an impairment in hearing, whether 
permanent or fl uctuating, that adversely affects a child’s educational performance.  Deafness means 
a hearing impairment that is so severe that the child is impaired in processing linguistic information 
through hearing, with or without amplifi cation, and that adversely affects the child’s educational 
performance.

CRITERIA.  A student with a hearing impairment who requires special education will meet ALL of 
the following criteria. For each criterion indicate “Yes” or “No” and provide additional information 
as appropriate. 

•  The student has a documented hearing impairment.  The committee must specify this.

•  The student is impaired in processing linguistic information through hearing with or 
without amplifi cation as a result of the hearing loss.  The committee must describe the 
impaired language processing. 

•  The hearing loss results in an adverse effect on educational performance. The 
committee must specify this. 

•  The student requires instruction to address identifi ed disability areas that cannot 
reasonably be provided solely through regular education.  The committee must specify 
the instruction required and why regular education cannot provide it.

 
SPECIFIC LEARNING DISABILITY – BASIS FOR COMMITTEE DECISION 

DEFINITION:. Specifi c learning disability means a disorder in one or more of the basic psychological 
processes involved in understanding or in using language, spoken or written, that may manifest itself 
in an imperfect ability to listen, think, speak, read, write, spell or to do mathematical calculations, 
including conditions such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, 
and developmental aphasia. The term does not include learning problems that are primarily the 
result of visual, hearing, or motor disabilities, of mental retardation, of emotional disturbance, or 
of environmental, cultural, or economic disadvantage. 

• An eligibility committee may determine that a child has a specifi c learning disability if:

 1. The child does not achieve commensurate with age and ability levels in one or more of the 
areas listed below when provided with learning experiences appropriate for the child’s age 
and ability levels; and 

 2. The child demonstrates a severe discrepancy between intellectual ability and achievement 
in one or more of the following areas: a. oral expression; b. listening comprehension; 
c. written expression; d. basic reading skills; e. reading comprehension; f. mathematics 
calculation; and g. mathematics reasoning.
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SPECIFIC LEARNING DISABILITY – BASIS FOR COMMITTEE DECISION (continued)

•   For a child suspected of having a specifi c learning disability, the documentation of the committee’s 
determination of eligibility must include:

 1.  A statement of: 

  • Whether the child has a specifi c learning disability
  • The basis for making the determination
  • The relevant behavior noted during the observation of the child
  • The relationship of that behavior to the child’s academic functioning
  • The educationally relevant medical fi ndings, if any
  • Whether there is a severe discrepancy between achievement and ability that requires    

   special education and related services
  • The determination of the committee concerning the effects of environmental,    

     cultural, or economic disadvantage. 

2. Each committee member shall certify in writing whether the report refl ects his or her conclusion. If 
it does not refl ect his or her conclusion, the committee member must submit a separate statement 
presenting his or her conclusion. 

CRITERIA.  A student with a specifi c learning disability who requires special education will meet ALL 
of the following criteria. For each criterion the committee must indicate “Yes” or “No” and provide 
additional information as appropriate. 

•  The student has had learning experiences appropriate for age and ability levels.
              
•  The student demonstrates a disorder in one or more of the basic psychological processes 

(processing disability) involved in understanding or in using language, spoken or written.  
     Specify:

  • auditory memory 
  • auditory discrimination
  • auditory processing
  • visual memory 
  • visual discrimination 
  • visual processing
  • visual sequencing 
  • visual motor integration
  • perceptual motor speed
  • other

•  The student is not achieving commensurate with age level and demonstrates a severe discrepancy 
between ability and achievement in one or more areas listed below.

  • Basic Reading Skills 
  • Mathematics Calculation  
  • Reading Comprehension 
  • Mathematics Reasoning  
  • Written Expression 
  • Listening Comprehension  
  • Oral Expression
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SPECIFIC LEARNING DISABILITY – BASIS FOR COMMITTEE DECISION (continued)

•  The committee considered the following exclusionary factors and ruled them out as the primary 
cause of  the severe discrepancy. 

  • Visual, hearing, or motor impairment 
  • Mental retardation
  • Emotional disturbance
  • Environmental, cultural, or economic disadvantage
  • Lack of instruction in reading and math or limited English profi ciency

•  The committee considered the relevant behavior noted during the observation of the child and the 
relationship of that behavior to the child’s academic functioning. The committee must describe this.

•  The committee considered any educationally relevant medical fi ndings. The committee must describe 
this.

•  The student requires specialized instruction in the area(s) of underachievement that cannot reasonably 
be provided solely through regular education. The committee must specify why.

MULTIPLE DISABILITIES – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Multiple disabilities means two or more impairments occurring at the same time (for 
example, mental retardation-blindness, learning disability-orthopedic impairment), the combination of 
which causes such signifi cant educational needs that they cannot be accommodated in special education 
programs solely for one of the impairments.  The term does not include deaf-blindness. 

CRITERIA.  A student with multiple disabilities who requires special education will meet ALL of the 
following criteria. For each criterion  the committee must indicate “Yes” or “No” and provide additional 
information as appropriate. 

•   The student qualifi es for special education programs in two or more disability categories according to 
criteria.  The committee must specify disability categories and attach appropriate BASIS FOR COM-
MITTEE DECISION FORMS.  

•  The multiple disabilities result in signifi cant educational needs.  Specify evidence of severe educational 
needs.

•  The student requires specialized instruction, adaptations, accomodations,and/or supports as a result of 
the multiple disabilities to address signifi cant educational needs that cannot reasonably be provided 
in a special education program solely for one of the impairments.  The committee must specify ac-
commodations required and why only one program cannot provide them.

 MENTAL RETARDATION – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Mental retardation means a signifi cantly reduced rate of intellectual functioning existing 
concurrently with defi cits in adaptive behavior and academic achievement that adversely affects a child’s 
educational performance.  The student’s cognitive ability and adaptive behavior are not primarily caused 
by visual or auditory defi cits, motor defi cits, emotional disability, learning disability, or environmental, 
cultural, or economic disadvantage. 

CRITERIA.  A student with mental retardation who requires special education will meet ALL of the 
following criteria. For each criterion the committee must indicate “Yes” or “No” and provide additional 
information as appropriate. 
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MENTAL RETARDATION – BASIS FOR COMMITTEE DECISION  (continued)

•  The student has a signifi cantly below average gerneral intellectual functioning.

•  The student has concurrent defi cits in adaptive behaviors that are signifi cantly below chronological 
age.

•  The following factors can be ruled out as the primary cause for defi cits in cognitive ability and adap-
tive behavior:

  • Auditory or visual defi cits
  • Motor defi cits
  • Learning disability or emotional disability
  • Environmental, cultural, economic disadvantage

•  The intellectual and adaptive defi cits result in an adverse effect on educational performance in all 
instructional areas. The student is functioning signifi cantly below age expectations.  The committee 
must specify the adverse effect(s) on educational performance. 

•  The student requires specialized instruction to address identifi ed disability areas that cannot reasonably 
be provided solely through regular education.  The committee must specify the instruction required 
and why it cannot be provided by regular education.

OTHER HEALTH IMPAIRMENT – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Other health impairment means having limited strength, vitality, or alertness, (including 
a heightened alertness to environmental stimuli), that results in limited alertness with respect to the edu-
cational environment.  The impairment adversely affects a child’s educational performance and is due to 
chronic or acute health problems.  These may include, but are not limited to, conditions such as asthma, 
attention disability disorder or attention disability hyperactivity disorder, diabetes, epilepsy, a heart 
condition, hemophilia, lead poisoning, leukemia, nephritis, rheumatic fever, and sickle cell anemia. 

CRITERIA.  A student with other health impairment who requires special education will meet ALL of 
the following criteria. For each criterion the committee must indicate “Yes” or “No” and provide ad-
ditional information as appropriate. 

•   The student has a documented chronic or acute health problem.  The committee must describe specify 
this. 

•   Due to the health problem, the student has limited strength, vitality, or alertness, (including a height-
ened alertness to environmental stimuli) that result in limited alertness with respect to the educational 
environment.  The committee must describe this.

•  The limited strength, vitality or alertness results in an adverse effect on educational performance.  Func-
tional academic performance is signifi cantly impacted (e.g. performance on group and/or individually 
administered standardized tests, daily classroom performance, functional impact of medical condition 
on day to day performance).  The committee must specify evidence of the adverse effect(s).

•   The student requires specialized instruction and accommodations that cannot reasonably be provided 
solely through regular education.  The committee must specify the instruction required and why it 
cannot be provided by regular education.
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SEVERE DISABILITY – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Severe disability means: 
•  a primary disability that severely impairs cognitive abilities, adaptive skills, and life functioning
•  associated severe behavior problems
•  the high probability of additional physical and/or sensory disabilities
•  the student requires signifi cantly more educational resources than are provided for children with 

mild and moderate disabilities in special education programs

CRITERIA.  A student with severe disability who requires special education will meet
ALL of the following criteria. For each criterion the committee must indicate “Yes” or “No” and 
provide additional information as appropriate. 

• The student has severely impaired cognitive abilities.

•  The student has severely impaired adaptive and life functioning skills.  The committee must 
describe this.

•  The student may also have severe behavior problems and physical or sensory disabilities.  The 
committee must describe this.

•  The student requires specialized instruction to address identifi ed disability that cannot 
reasonably be provided solely through regular education and requires signifi cantly more 
educational resources than are provided for children with mild and moderate disabilities in 
special education programs.  The committee must specify instruction and resources that are 
required. 

SPEECH/LANGUAGE IMPAIRMENT – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Speech/language impairment means a communication disorder, such as stuttering, 
impaired articulation, a language impairment, or a voice impairment, that adversely affects a child’s 
educational performance. 

Articulation Disorder: Defective production of phonemes (speech sounds) that interferes with ready 
intelligibility of speech.  Types of misarticulations include:  substitution of one phoneme for another, 
omission of phonemes in words, phonemic distortions, and inappropriate additions of phonemes.

Fluency (Stuttering) Disorder: Disruptions in the normal fl ow of verbal expression that occur frequently, 
or are markedly noticeable, and are not readily controllable by the student.  These disruptions may 
include repetitions, hesitation, prolongations, interjections and associated secondary behaviors.  
Interruptions in the production of connected speech causes adverse reaction in the student and/or the 
listener.

Voice Disorder: Chronic or persistent abnormality in pitch, loudness, or quality resulting from 
pathological conditions or abnormal use of the vocal mechanism that interferes with communication.  
Voice quality disorders may be characterized by laryngeal dysfunction that is spasmodic, strident, 
hoarse, breathy, and/or dysphonic.  Medical information is necessary to rule out upper respiratory 
infection or allergies or to determine the contribution of vocal pathology to the voice symptoms.

Oral Language Disorder: Impaired ability in verbal learning with resultant disability in the acquisition, 
production, and/or comprehension of oral language.  Defi cits may be refl ected in semantics, syntax, 
morphology, metalinguistics and pragmatics.
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SPEECH/LANGUAGE IMPAIRMENT – BASIS FOR COMMITTEE DECISION (continued) 

CRITERIA.  A student with speech/language impairment who requires special education will meet ALL 
of the following criteria. For each criterion the committee must indicate “Yes” or “No” and provide 
additional information as appropriate. 

•  The student has a communication disorder in articulation, voice, fl uency, expressive language and/
or receptive language.  The committee must specify the disability.

•  The communication disorder adversely affects educational performance as demonstrated by aca-
demic and non-academic performance that is signifi cantly below the level of students of similar 
age.  The committee must describe the adverse effect in terms of social interaction, communication 
behavior, or academic achievement.

•  The student requires specialized instruction to address identifi ed disability that cannot reasonably 
be provided solely through the student’s current educational setting.  The committee must specify 
why.

ORTHOPEDIC IMPAIRMENT – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Orthopedic impairment means a severe orthopedic impairment that adversely affects a 
child’s educational performance.  The term includes impairments caused by congenital anomaly (e.g., 
club foot, absence of some member), impairments caused by disease (e.g., poliomyelitis, bone tuber-
culosis), and impairments from other causes (e.g., cerebral palsy, amputations, and fractures or burns 
that cause contractures).

CRITERIA.  A student with an orthopedic impairment who requires special education will meet ALL 
of the following criteria. For each criterion indicate “Yes” or “No” and provide additional information 
as appropriate. 

• The student has an orthopedic impairment.  The committee must describe this.

• As a result of this orthopedic impairment, the student exhibits physical limitations in the school en-
vironment (e.g., mobility, sitting, object manipulation, posture, toileting, communicating, eating, etc.).  
The committee must describe this.

• The signifi cant physical limitations result in an adverse effect on educational performance in one or 
more instructional areas.  The committee must specify the adverse effect on educational performance.

• The student requires specialized  instruction and accommodations to address identifi ed disability 
that cannot reasonably be provided solely through regular education.  The committee must specify the 
instruction required and why it cannot be provided by regular education.

TRAUMATIC BRAIN INJURY – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Traumatic brain injury means an injury to the brain caused by an external physical force 
resulting in total or partial functional disability or psychosocial maladjustment that adversely affects 
educational performance.  The term includes open or closed head injuries resulting in mild, moderate, or 
severe impairments in one or more areas, including cognition; language; memory; attention; reasoning; 
abstract thinking; judgment; problem-solving; sensory, perceptual, and motor abilities; psychosocial 
behavior; physical functions; information processing; and speech.  The term does not include brain 
disorders that are congenital or degenerative, or brain injuries induced by birth trauma.
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TRAUMATIC BRAIN INJURY – BASIS FOR COMMITTEE DECISION 
(continued) 

CRITERIA.  A student with a traumatic brain injury who requires special education will meet ALL 
of the following criteria. For each criterion the committee must indicate “Yes” or “No” and provide 
additional information as appropriate. 

•  The student has sustained an injury to the brain caused by an external physical force.  The committee 
must describe the injury and its cause.

• The brain injury is not congenital or degenerative, or induced by birth trauma or stroke.

•  The brain injury results in total or partial functional disability or impairment in one or more 
areas:

 • Abstract thinking   • Motor abilities   
 • Attention    • Physical functions   
 • Cognition    • Problem solving
 • Information processing  • Psychosocial behavior 
 • Judgment    • Reasoning   
 • Language    • Sensory, perceptual abilities 
 • Memory    • Speech    
 
•   The functional disability or impairment results in an adverse effect on educational performance. 

The committee must specify evidence of the adverse effect.

•  The student requires specialized instruction to address identifi ed disability that cannot reasonably 
be provided solely through regular education.  The committee must specify accommodations 
required and why it cannot be provided by regular education.

VISUAL IMPAIRMENT – BASIS FOR COMMITTEE DECISION 

DEFINITION:  Visual impairment means an impairment in vision that, even with correction, adversely 
affects a child’s educational performance.  The term includes both partial sight and blindness.

CRITERIA.  A student with visual impairment who requires special education will meet ALL of 
the following criteria. For each criterion  the committee must indicate “Yes” or “No” and provide 
additional information as appropriate. 

•  The student has an impairment of vision documented by medical examination and/or other qualifi ed 
professionals.  The committee must describe impairment, date of onset, etc. 

•  The loss of vision results in an adverse effect on educational performance in one or more instructional 
areas.  The committee must specify evidence of the adverse effect and supports that are required, 
e.g., large print, Braille, recorded textbooks, low vision aids, preferential seating or lighting, 
orientation and mobility training, social interaction skills training, etc.

•  The student requires specialized instruction to address identifi ed defi cit areas that cannot reasonably 
be provided solely through regular education.  The committee must specify accommodations 
required and why they cannot be provided by regular education. 
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GLOSSARY OF TERMS
 
 ADMINISTRATIVE REVIEW–A voluntary, informal mediation process permitting presentation
 of differences between parents and school staff members to an appointed committee composed of
 staff members not directly involved with the student.

ANNUAL REVIEW–A scheduled meeting of school staff members and parents to develop, review, 
and revise a student’s IEP goals and objectives and to determine the appropriateness of new or 
continued services.
  
BASE SCHOOL–The school serving the local home address.

CASE MANAGER–Staff member responsible for collecting, monitoring, and processing information 
pertaining to an individual student.

CHILD FIND– A public school program that locates and identifi es children and young adults from 
two through 21 years of age who may be in need of special education and related services.

CHILD WITH A DISABILITY–Those children evaluated and identifi ed, in accordance with 
regulations governing special education, as having retardation, hearing impairments, speech or language 
impairments, autism, visual impairments, emotional disabilities, orthopedic impairments, other health 
impairments, severe disabilities, multiple disabilities, developmental delays, or specifi c learning 
disabilities and who, because of these disabilities, need special education and related services.

COMMUNITY SERVICES BOARD–The local government agency that provides services to adults 
with retardation and mental illness to help them become as self-supporting as possible.

CONTINUUM OF SERVICES–Refers to the range of service delivery options offered to eligible 
students.

COUNSELING SERVICES–A service related to a student’s IEP defi ned as a short-term structured 
intervention with specifi c aims and objectives to promote that student’s social, emotional, and academic 
growth within the school environment.

DEPARTMENT OF REHABILITATIVE SERVICES–The agency of the Virginia government 
that offers assistance to persons with physical, mental, and emotional disabilities so that they may 
become as self-supporting as possible.

DUE PROCESS HEARING–A formal procedure used to resolve confl icts between parents and 
school districts over the provision of special education services (see impartial hearing).

EARLY INTERVENTION–Specialized services provided to infants and toddlers who are at risk 
for, or showing signs of, developmental delay.

EDUCATIONAL EVALUATION–(see evaluation)

ELIGIBILITY COMMITTEE–A committee of professional staff members and the parent that 
considers the individual needs of a student and determines whether the student is eligible for special 
education and related services. Eligibility committees meet at the student’s school.

APPENDIX D
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EVALUATION–The process of collecting and analyzing psychological, medical, sociocultural, 
and educational information for a child so that the eligibility committee can determine if the student 
is eligible for special education services and area(s) of eligibility. Eligibility committees consider 
information presented by parent(s) and school staff members as well as information that the parent(s) 
have obtained from private practitioners.

Educational Assessment–A written report describing current educational performance 
and identifying precise instructional needs in academic skills, language performance, and 
functional areas. This report includes academic testing results, the classroom teacher narrative, 
and classroom observation information

Medical Assessment–A written report from a licensed physician indicating general medical 
history and any medical or health problems that may impede educational progress.

Psychological Assessment–A written report from an approved psychologist based on the 
use of a battery of appropriate assessments that may include individual intelligence test(s) 
and psycho-educational tests.

Sociocultural Assessment–A written report describing developmental history and 
adaptive behavior at home and at school. A social worker or visiting teacher completes this 
evaluation.

Other evaluation reports that may include speech and language, occupational therapy, etc., when 
appropriate.

FAPE (Free Appropriate Public Education)–A statutory requirement that children and youth with 
disabilities receive a public education appropriate to their needs, at no cost to their families.

GENERAL EDUCATION–Direct participation in a general education class or activity planned and 
conducted by general education staff members (e.g., includes activities such as lunch or job training 
in which a student is participating with general education peers).

IDEA – (See Individuals With Disabilities Education Act)

IDENTIFICATION–Recognition on the part of a parent, teacher, or other person that a child may 
have special learning needs.

IEP (Individualized Education Program)–A written plan for every student receiving special 
education services that contains information such as the student’s special learning needs and the 
specifi c special education services required by the student.

IEP  TEAM–A group consisting of parents, a special education teacher, a gerneral education teacher, 
the student (when appropriate), a representative of the school system qualifi ed to provide or supervise 
special education services, and others as requested who meet at a conference to develop the IEP.

IMPARTIAL HEARING–A formal procedure used to resolve confl icts between parents and school 
districts over the provision of special education services (see due process hearing).

INDIVIDUALS WITH DISABILITIES EDUCATION ACT (IDEA)–The federal law that 
mandates that a free and appropriate public education be available to all school-age children with 
disabilities. It is also known as Public Law 108-446.
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LEAST RESTRICTIVE ENVIRONMENT (LRE)– The setting determined by the IEP team 
that gives the child as much time as possible in general education settings and activities while 
meeting the child’s learning and physical needs. It also means that special classes, separate 
schooling, or other removal of a child with disabilities from the general education environment 
occurs only when the nature or severity of the disability is such that education in regular classes 
with the use of supplementary aids and services cannot be achieved satisfactorily.

LOCAL EDUCATION AGENCY (LEA)–The public school system (e.g., Fairfax County 
Public Schools).

LOCAL SCREENING COMMITTEE–A committee established in all schools to identify 
the needs of pupils experiencing academic diffi culties.  A local screening committee normally 
includes the teacher, the principal, the team leader, the school psychologist, the social worker, 
the appropriate resource teacher, and the staff member initiating the referral. Parents may also 
attend.  

MEDIATION–A process in which a neutral person facilitates communication between two 
parties and, without deciding the issues or imposing a solution on the parties, enables them to 
understand and resolve their dispute.

MEDICAL EVALUATION–(see evaluation)

OCCUPATIONAL THERAPY–A service related to a student’s IEP that emphasizes 
remediation of or compensation for perceptual, sensory, visual-motor, fi ne-motor, and self-
care defi cits.

PARENT– Parent means a biological or adoptive parent, a foster parent, a guardian, a surrogate parent, 
or an individual acting in the place of a biological or adoptive parent with whom the child lives or is 
legally responsible for the child’s welfare.  This term includes a number of qualifi ers and exceptions; 
for further details, see Section 300.30 of IDEA 2004.  

PHYSICAL THERAPY–A service related to a student’s IEP that emphasizes remediation of 
or compensation for mobility, gait, muscle strength, and postural defi cits.

PROCESSING DISORDER–A defi cit in the ability to differentiate, give meaning to, and/or 
appropriately respond to symbols, objects, and/or events in the environment.

PROGRAM OF STUDIES (POS)–The basic instructional program for Fairfax County Public 
Schools. It includes a  series of documents containing the instructional objectives for all subjects 
in kindergarten through grade 12, instructional activities, catalogs of instructional materials, 
and tests measuring student achievement of selected objectives (available for review in local 
schools according to grade level).

PSYCHOLOGICAL EVALUATION–(see evaluation)

PUBLIC LAW 108-446–The federal law that mandates that a free and appropriate public 
education be available to all school-age children with disabilities. It is also known as the 
Individuals With Disabilities Education Act (IDEA).

REEVALUATION–A review by the IEP team that is required every three years or more often 
if necessary. It determines if updated information used to decide continuing eligibility for 
special education is needed and the types of information needed to determine the individual 
needs of the student.
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REFERRAL–Informing a school or agency that a student may have special learning needs. A referral 
can be made by a parent, a teacher, or any staff member who has worked with the student. Children 
do not have to be in school to be referred.

RELATED SERVICES–Support services designated in a student’s IEP that are required to help a 
child benefi t from educational resources.

SOCIOCULTURAL EVALUATION–(see evaluation)

SPECIAL EDUCATION–Specially designed instruction, at no cost to the parent, to meet the unique 
needs of a child with disabilities, including classroom instruction, instruction in physical education, 
home instruction, and instruction in hospitals and institutions. The term also includes speech therapy 
or any other related service and vocational education if they consist of specially designed instruction 
at no cost to the parent.

STANDARDS OF LEARNING (SOLs)–The outline of the basic knowledge and skills that Virginia 
children will be taught in grades K- 12 in the four essential academic subjects of English, math, 
science, and social studies.

STATE EDUCATION AGENCY (SEA)–The state agency responsible for the implementation of 
school programs (e.g., Virginia Department of Education).

TRANSITION PLANNING GUIDE–A written plan designed to help plan for the student’s transition 
from school to life in the community. It includes career interests and goals; interpersonal, social, 
self-advocacy, and independent living skills; courses and resources to meet goals; and fi nal link for 
students completing school. A transition plan becomes part of a students IEP during 8th grade or 
when the student is 14, whichever comes fi rst.
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STUDENT PROFILE-PARENT FORM

Child’s Name ________________________________   Date of Birth ________________

School ______________________ Phone __________  Grade Level _________________

Date Completed _______________

1. What my child is interested in:
 ___________________________________________________________________
 ___________________________________________________________________

2.  Things my child is ready to learn:
 ___________________________________________________________________
 ___________________________________________________________________
 
3.  My child is best at:
 ___________________________________________________________________
 ___________________________________________________________________

4.  My child needs the most help with:
 ___________________________________________________________________
 ___________________________________________________________________

5.  Help my child has received in the past:
 ___________________________________________________________________
 ___________________________________________________________________

6.  Strengths of my child’s current program:
 ___________________________________________________________________
 ___________________________________________________________________

7.  Problems with my child’s current program:
 ___________________________________________________________________
 ___________________________________________________________________

8.  Possible alternatives and/or additions to my child’s current program:
 ___________________________________________________________________
 ___________________________________________________________________

9.   Services that my child needs:
 ___________________________________________________________________
 ___________________________________________________________________

10.  Special concerns I have about my child:
 ___________________________________________________________________
 ___________________________________________________________________

11. Suggestions I have about working with my child:
 ___________________________________________________________________
 ___________________________________________________________________

APPENDIX E
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12. Strengths my child has in the area of: 

 Academics _______________________________________________________
 ________________________________________________________________
 
 Speech ___________________________________________________________
 __________________________________________________________________
 
 Motor _______________________________________________________
 ________________________________________________________________

 Social and Behavior Skills _____________________________________________
 __________________________________________________________________

 Vocational or Prevocational Skills _______________________________________
 __________________________________________________________________
 
 Self-Help Skills  ____________________________________________________
 ________________________________________________________________

 Self-Advocacy Skills  _________________________________________________
 ________________________________________________________________

 Other (music, art, etc.)  _______________________________________________
 ________________________________________________________________
 
13. Concerns I have for my child in the following areas:

 Academics  _______________________________________________________
 ________________________________________________________________

 Social and Behavior Skills  ___________________________________________
 ________________________________________________________________

 Vocational or Prevocational Skills  _____________________________________
 ________________________________________________________________
 
 Self-Help Skills  _________________________________________________
 ________________________________________________________________

 Self-Advocacy Skills  _______________________________________________
 ________________________________________________________________
  
 Other (music, art, etc.) _______________________________________________________
 ________________________________________________________________

14. When my child leaves high school as a young adult, I expect:
___________________________________________________________________
____________________________________________________________________
_____________________________________________________________________
____________________________________________________________________

                        Adapted from Virginia Dept. of Education materials
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STUDENT PROFILE-STUDENT FORM

Name ______________________________________   Date of Birth ________________

School ______________________ Phone __________  Grade Level ________________

Date Completed _______________

1. What am I interested in:
 ___________________________________________________________________
 ___________________________________________________________________

2.  Things I want to learn:
 ___________________________________________________________________
 ___________________________________________________________________
 
3.  I am best at:
 ___________________________________________________________________
 ___________________________________________________________________

4.  I need most help with:
 ___________________________________________________________________
 ___________________________________________________________________

5.  Help I have received in the past:
 ___________________________________________________________________
 ___________________________________________________________________

6.  Strengths with my current program:
 ___________________________________________________________________
 ___________________________________________________________________

7.  Problems with my current program:
 ___________________________________________________________________
 ___________________________________________________________________

8.  Possible alternatives and/or additions to my current program:
 ___________________________________________________________________
 ___________________________________________________________________

9.   Services that I need:
 ___________________________________________________________________
 ___________________________________________________________________

10.  Special concerns I have:
 ___________________________________________________________________
 ___________________________________________________________________

11. Suggestions I have about working with me:
 ___________________________________________________________________
 ___________________________________________________________________

APPENDIX F
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12. Strengths I have in the area of: 

 Academics _______________________________________________________
 ________________________________________________________________
 
 Speech ___________________________________________________________
 __________________________________________________________________
 
 Motor _______________________________________________________
 ________________________________________________________________

 Social and Behavior Skills _____________________________________________
 __________________________________________________________________

 Vocational or Prevocational Skills _______________________________________
 __________________________________________________________________
 
 Self-Help Skills  ____________________________________________________
 ________________________________________________________________

 Self-Advocacy Skills  _________________________________________________
 ________________________________________________________________

 Other (music, art, etc.)  _______________________________________________
 ________________________________________________________________
 
13. Concerns I have in the following areas:

 Academics  _______________________________________________________
 ________________________________________________________________

 Social and Behavior Skills  ___________________________________________
 ________________________________________________________________

 Vocational or Prevocational Skills  _____________________________________
 ________________________________________________________________
 
 Self-Help Skills  _________________________________________________
 ________________________________________________________________

 Self-Advocacy Skills  _______________________________________________
 ________________________________________________________________
  
 Other (music, art, etc.) _______________________________________________________
 ________________________________________________________________

14. When I leave high school as a young adult, I expect:
___________________________________________________________________
____________________________________________________________________
_____________________________________________________________________
____________________________________________________________________

                      Adapted from Virginia Dept. of Education material
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ACCOMMODATIONS AND MODIFICATIONS

 Parents often hear the terms “accommodations” and “modifi cations” but may not be certain 
as to exactly what they mean and how they can become a part of a student’s IEP. Parents may also 
have questions about accommodations that can be included on a 504 plan.  Accommodations are sup-
ports or services provided to help a student access the curriculum and validly demonstrate learning. 
Examples are preferential seating, extended time to complete assignments or take tests, and/or the 
use of books on tape. Modifi cations are changes to the course content or course requirements. Ac-
commodations are intended to lessen the impact of the student’s disability on his or her educational 
achievement and thus, like goals and objectives on the IEP, are individualized and based on the needs 
of the student. Following are examples of accommodations that may be included in IEPs or 504 plans 
and can be implemented by parents as well. The Parent Resource Center has additional information 
regarding accommodations to meet the needs of students with disabilities.

 • Assignments 
  - Reduced level of diffi culty 
  - Shortened assignments 
  - Reduced pencil-and-paper tasks 
  - Extended time to complete assignments

 • Instruction 
  - Shortened instructions 
  - Use of an assignment book 
  - Oral exams 
  - Open book exams 
  - Individual and small group instruction 
  - Taped lectures 
  - Reduced language level and reading level 
  - Peer tutoring or a paired working arrangement
 
 • Materials 
  - Taped text and materials 
  - Highlighted text and materials 
  - Manipulatives 
  - Braille materials 
  - ESL materials 
  - Calculator 
  - Access to a keyboard or word processor 
  - Keyboard modifi cation
  - Large print

 • Behavior 
  - Positive reinforcement 
  - Frequent breaks 
  - Clearly defi ned limits and expectations
  - Behavior management plan
 
 • Testing
  - Scheduling 
  - Setting 
  - Presentation 
  - Response

APPENDIX G
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KEY PEOPLE

POSITION    NAME                    E-MAIL                       PHONE 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

Case Manager ________________________________________________________________

Principal ____________________________________________________________________

School Aide or Nurse __________________________________________________________
 
School Counselor __________________________________________________________

Psychologist ________________________________________________________________

Social Worker ______________________________________________________________

Pyramid Resource Specialist ________________________________________________

Central Offi ce, Special Education _____________________________________________

Parent Resource Center _______________________________________________________

Chairperson of the Advisory Committee
for Students With Disabilities __________________________________________________

PTA Special Education Liaison _______________________________________________

Other Information
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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