MINUTES
Fairfax County School Board
Luther Jackson Middle School

Regular Meeting No. 13 February 9, 2006

1. CLOSED MEETING

Chairman llryong Moon convened the Board in public session at 6:25 p.m. with a
guorum of members present:

Catherine A. Belter (springfield) Phillip A. Niedzielski-Eichner (Providence)

Brad Center (Lee) Janet S. Oleszek (at Large)
Stuart D. Gibson (Hunter Mill) Kathy L. Smith (sully)
Stephen M. Hunt (At Large) Daniel G. Storck (Mmt. vernon)
Kaye Kory (Mason) Jane K. Strauss (Dranesville)
liryong Moon (At Large) Tessie Wilson (Braddock)

Mr. Niedzielski-Eichner moved, and Mrs. Kory seconded, that the Board go into closed
session to discuss and consider disciplinary matters concerning students pursuant to
Virginia Code Section 2.2-3711(A)(2). The motion passed unanimously.

Additionally, Mrs. Belter moved, and Mrs. Strauss seconded, that the Board go into
closed session 1) to discuss and consider employment, assignment, performance, and
resignation of specific _public _employees pursuant to Virginia Code Section 2.2-
3711(A)(1); and 2) to consult with legal counsel regarding specific legal matters involving
student admissions pursuant to Virginia Code Section 2.2-3711(A)(7). The motion
passed 11-0, with Mrs. Belter, Mr. Center, Mr. Gibson, Mr. Hunt, Mrs. Kory, Mr. Moon,
Mr. Niedzielski-Eichner, Mrs. Smith, Mr. Storck, Mrs. Strauss, and Mrs. Wilson voting
“aye”; and with Mrs. Oleszek not present for the vote.

2. MEETING OPENING
TAPE REFERENCE: 1-0049

2.01 Call to Order/Pledge of Allegiance/Moment of Silence/National Anthem —
Hughes Middle School Chorus

Chairman Moon convened the meeting at 7:00 p.m. with all Board members
present. Also present were Division Superintendent Jack D. Dale; Deputy
Superintendent Brad Draeger; Executive Assistant and Clerk of the Board
Pamela Goddard; Deputy Clerk Linda Sabo; and certain other members of staff.
Student Representative to the School Board Samantha Kunkel was present (dep.
9:30).

Chairman Moon thanked the members of the Hughes Middle School Chorus,
under the direction of Margaux Bookbinder, for their performance of the National
Anthem.
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2.02 Certification of Closed Meeting Compliance (Exhibit A)

Mr. Gibson moved, and Mrs. Strauss seconded, that since the Fairfax County
School Board convened a closed session meeting on February 9, 2006, pursuant
to _an affirmative recorded vote and in accordance with the provisions of the
Virginia Freedom of Information Act, and since Section 2.1-344(D) of the Code of
Virginia requires a certification by the School Board that such closed meeting was
conducted in conformity with Virginia law, the Fairfax County School Board hereby
certifies that, to the best of each member’'s knowledge, 1) only public business
matters lawfully exempted from open meeting requirements by Virginia law were
discussed in the closed meeting, and (2) only such public business matters as
were identified in the motion convening the closed meeting were heard,
discussed, or considered. The motion passed unanimously.

2.03 Announcements
There were no announcements.
2.04 Recognition of National Career and Technical Education Week (Exhibit B)

Mrs. Oleszek recognized those associated with the career and technical
education program in attendance at the meeting, and invited them to join her and
the Board for photographs.

2.05 Resolution Naming the Cafeteria at Garfield Elementary School (Exhibit C)
Mr. Center offered the following resolution:

RESOLUTION
NAMING THE CAFETERIA AT GARFIELD ELEMENTARY SCHOOL
“THE PAUL KNOTT CAFETERIA”

WHEREAS, Paul Knott has served Garfield Elementary School as building
supervisor and custodian for 23 years, earning numerous custodial accolades, preparing
the building for summer programs and the start of school, and maintaining a safe
environment for students and staff members; and

WHEREAS, Mr. Knott interacted positively and patiently with all students, using
the proper blend of friendliness and authority, rewarding cafeteria table washers with
popular stickers, and being constantly aware of and responsive to students’ needs in the
school and cafeteria, particularly, special needs students; and

WHEREAS, Mr. Knott eagerly shared his horticultural expertise with staff
members and students, which contributed to the beautification of Garfield Elementary
School; and

WHEREAS, Mr. Knott willingly volunteered to help before anyone requested his
assistance, and the suggestions he provided to help make after-school activities flow
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more smoothly and his daily presence in the cafeteria during breakfast and lunch helped
to instill a sense of respect and responsibility in the students;

NOW, THEREFORE, BE IT RESOLVED that the School Board of Fairfax County,
Virginia, honors Paul Knott by the naming the Garfield Elementary School Cafeteria “The
Paul Knott Cafeteria" in recognition of his service to the entire Garfield community
through the caring way he has maintained the school and served the students during his
time as custodian at Garfield Elementary School.

Mr. Center moved, and Mr. Niedzielski-Eichner seconded, to adopt the
Resolution naming the cafeteria at Garfield Elementary School “The Paul Knott
Cafeteria.” The motion passed unanimously.

Mr. Center announced that Mr. Knott was unable to attend the meeting this
evening, but the Garfield Elementary School community would be having a
celebration in his honor in the near future.

3. PRESENTATIONS TO SCHOOL BOARD
TAPE REFERENCE: 1-0408

3.01 Spotlight on Learning — Videos from Scenes Night, Irving Middle School
(Exhibit D)

Dr. Dale introduced Mr. Timothy King, drama teacher at Washington Irving
Middle School, who discussed the showcase of some of the top ten scenes from
Theatre Arts Appreciation classes, and a short video was viewed.

3.02 Citizen Participation (Exhibit E)
No speakers addressed the Board in the time reserved for public comment.

3.03 2004-2005 Strategic Target Report — Target 1, All students will be reading at or
above grade level by the end of second grade. (IS; Exhibit F)

Superintendent Dale noted that the Board had adopted the current strategic
targets two years ago; that approximately six months ago the Board had begun a
strategic planning process that would focus on student academic achievement
and how well they were prepared when they graduated; that staff would present
progress toward achieving targets at the next ten regular Board meetings, and
tonight was the first presentation on Target 1, “All students will be reading at or
above grade level by the end of second grade”; that Ann Monday, Assistant
Superintendent of Instructional Services, would make a brief presentation; and
then she and her staff would respond to questions; that tonight's presentation
would help the Board and the public understand the Developmental Reading
Assessment (DRA), which was the measure for Target 1, and how teachers used
it to make instructional decisions for students.
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After the video featuring Franconia Elementary School was shown, Ann Monday
introduced staff members who were present to discuss reading at the primary
level: Dr. Judy Jackson, principal, Franconia Elementary, Mary Ann Ryan,
elementary education; Teddi Predaris, English for speakers of other languages
(ESOL); Mary Peterson, early childhood education; Pat Fege, K-12 language
arts; and Joyce Suydam, elementary special education. She then presented the
2005 outcomes for Target 1, noting that reading was the foundation for learning
and was critical to the achievement of students; that the measures for this target
were met in 2005, and factors contributing to this success included: 1) the
leadership of principals like Dr. Jackson, who established strong reading
programs in their schools and developed skilled teachers; 2) the required training
on the DRA assessment for first and second grade teachers, and the use of the
information to match instruction to the needs of individual students; 3) the
collaboration among general education, special education, and ESOL teachers in
the teaching of reading; and 4) the provision of free summer school programs for
students who needed more time and support to learn to read. In providing the
details; that Target 1 had four distinct measures; that all general education
students were given the DRA and 93.9 percent of second grade general
education students read at or above grade level at the end of the 2005 school
year; that students in every group were provided instruction that included
phonemic awareness, phonics, vocabulary fluency, and comprehension and; that
the DRA was given to Limited English Proficiency (LEP) students in all English
proficiency levels; that LEP students had met and surpassed the goal, with 57.4
percent reading at or above grade level by the end of second grade; that 97.2
percent of second grade LEP students who had recently exited the ESOL
program were reading at or above grade level by the end of second grade; that
LEP students’ special needs were met by reading instruction differentiated based
on individual needs and matched to their English proficiency levels; that, with the
exception of students with significant cognitive impairments, the expectation was
that all first and second grade students with disabilities would participate in the
DRA,; that in this target year, 96 percent of first grade students with disabilities
and 99 percent of second grade students with disabilities were tested using the
DRA, meeting the measure with a 51.1 percent pass rate; that it was the
expectation that the majority of students with disabilities would participate in the
FCPS general education reading program but, in addition, the required
specialized instruction and materials in all components of reading; that special
education students were also supported through specialized staff development
related to reading for special education teachers with an emphasis on the use of
assessment, as well as summer intervention programs; that the gap between
economically disadvantaged second grade students and others had been
reduced by 5.9 percent and, thus, the measure was achieved; that in looking
more closely at students in poverty as a subgroup, achievement of this measure
included use of DRA online to obtain data quickly, the expansion of all-day
kindergarten, and free summer school as an intervention; that planned action for
the future included development and implementation of student support process
to document early intervention in reading, to prepare for compliance with the
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reauthorization of the Individuals with Disabilities Education Improvement Act
(IDEIA), continued and increased collaboration and professional learning for
ESOL, special education, and general education teachers, expanded and
strengthened summer interventions, and measured student growth both by
established benchmarks and growth over time; that staff was determined to make
sure that every student in FCPS learned to read.

Questions and comments included the following: the question whether including
students with disabilities, who were measured separately, gave an accurate
measure of the factor being measured (Center); the response that she was
unsure (Monday); that excluding those students would give a different measure
and it might be appropriate to change it, but this measure had been intended to
determine the impact of poverty (Dale); that staff would pull out the special
populations and look at the poverty rates only (Monday); that, as the Board was
deeply concerned with the gap in each target, the question whether any of the
planned actions targeted the specific area to reduce the gap further (Center); the
response that staff was in the process of creating new measures for the strategic
targets; that imbedded in all of the analysis was the review of the achievement of
students in different ethnic groups (Monday); the question whether there was
anything in the planned actions specifically targeted for economically
disadvantaged students (Center); an affirmative response; that the reading of
every child would be monitored and interventions documented (Monday); that
there was a difference in performance on the DRA and performance on SOL
tests (Center); that correlations between DRA results and SOL results had been
reviewed, and some changes had been made to the way students were invited to
participate in the summer reading program, that 80.5 percent of 2003-04 second
grade students had passed the DRA, and of that same group 79 percent had
passed the SOLs; that staff would continue to look at the DRA to see what could
be learned in preparation for the SOLs, although the DRA was not intended to be
a predictive instrument; that the third grade SOL would change drastically this
year, and would no longer include a writing portion, that in the future, both tests
would focus more on reading (Monday); that it had been suggested that because
African American students in FCPS did not do as well on the third grade English
SOL as African American students in Richmond, that we were not teaching
African American students how to read, and the question how staff would
respond to that (Gibson); the response that FCPS was teaching many African
American students how to read, but was committed to doing a better job
(Monday); the question whether it was fair to say that the third grade SOL test did
not measure just how well a student decoded words on a page (Gibson); an
affirmative response (Monday); that he had requested a white paper on how the
DRA differed from the SOL; that he believed that the SOL was more interested in
inductive reasoning skills and experiential reasoning skills than how well students
decoded words and understood what they meant; that he would like to show why
you could not draw a conclusion about how long it took to teach students to read
based on the third grade SOL; that after seeing this presentation and then
looking at SOL scores, one would think that two different groups of children were
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being tested, that he agreed FCPS needed to do a better job of teaching poor
children and children of color how to read, but he would like to get beyond the
accusation that “because you don’t teach phonics, black kids don’t learn how to
read,” which was not true; that he wanted to move the debate to the level of how
to teach children to achieve and away from how pure the phonics program was;
the question what percentage of general education students left second grade
reading at a third grade level or higher (Gibson); that a response would be
provided (Monday); that the data he requested was an incredible success story
for students and teachers and got lost in the message that 94 percent were
reading at or above second grade level; that if past experience was any guide,
somewhere near 40 to 45 percent of our students left second grade reading at a
third, fourth, or fifth grade level—a success story that people needed to hear
(Gibson); congratulations to Ms. Monday, staff, principals, and teachers for their
success; that since coming on the Board, he had come to appreciate the
significance of in-school leadership—principals, teachers, and support staff; that
emphasizing high expectations was an intangible that was not measurable in the
methodologies discussed; that FCPS had been admonished for not following the
scientifically-based NIH (National Institute of Health) methodology for teaching
reading and for not taking advantage of millions of dollars of support available;
the question why FCPS had not embraced that program (Niedzielski-Eichner);
that one FCPS school had a Reading First grant; that FCPS had obtained one of
the limited grants available; that several FCPS schools had been eligible but for
various reasons only one had become involved in a new program; that it had
been determined that the program had not met the needs of the school's
students because they had not made gains, and therefore the school no longer
had the grant; that using all of the components discussed tonight—including
phonemic awareness and phonics instruction—the students were now making
gains because of the school system’s support (Monday); the question how the
teacher worked within a methodological framework with each child (Niedzielski-
Eichner); the response that the teacher would work within a framework, but
that—as all good teachers did—when something did not work, the teacher made
changes according to what was best for the individual child (Fege); that the FY
2007 proposed budget recommended more funds spent on summer programs—
remediation and community based schools; the question whether this was an
indication of an unsuccessful regular school year and that time had to be
programmed into the summer months (Niedzielski-Eichner); that anyone who had
watched a child grow knew that development was uneven and that some children
just needed more time; that the five weeks of summer school could be critical for
students, that early results showed gains for students in the summer reading
programs (Monday); that she understood the need for intervention and
remediation, but was concerned that the planned actions outlined were not
necessarily supported by the budget; that in a number of elementary schools that
offered after-school remediation the school system could not provide
transportation home for those students, which cut down on the number of
students who took advantage of the programs; the question whether from 2003-
04 to 2004-05 there were more or less students who were in poverty in any age
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bracket (Kory); that a response would be provided (Monday); the request that a
few of the sample questions from the third grade SOL test be shared with Board
members and the public (Kory); that students heard a narrative story, and then
were asked for example “what happens just after hot wax mixture is poured into
the molds” and then the list were things that happened after the wax was
poured—that the key word was “just”; that this was a thinking skill, which was a
discrete skill that students who were just acquiring English/reading skills might
not have; that the Board had recently seen a demonstration of the Benchmark
Assessment Resource Tool (BART) system, which helped teachers see these
kinds of questions and practice them with students (Monday); congratulations to
the hard-working principals and teachers, as well as students and parents; that
she was pleased to see the progress with LEP students and with the ability to
close the gap somewhat; that the observations about summer school and time
was critical; that many youngsters who had been taught at home came to school
already reading, and with that came the understanding of phonics and phonemic
awareness, to say nothing of the advantage of a language-rich environment; that
the school system made sure that reading instruction was sound, focusing on all
aspects of reading, and on each individual child; that she believed at some point
there would need to be year-round learning for many children, particularly if they
were just learning English; that community-based summer schools seemed to be
working well; the question what the projection was for summer school at the
primary grades this year (Strauss); the response that summer school programs
at first grade were being expanded based on a study by the Department of
Accountability (Fege); the request for information on the numbers of those who
were invited or encouraged to attend summer school and how many had actually
attended; how much growth they had experienced, and whether they retained
that knowledge in September (Strauss); the response that the information would
be provided (Monday); the question how many summer school sites there would
be (Belter); that more community-based sites were being added this year in
addition to the central sites (Monday); the question how the school system had
reached out to the parents of children in poverty (Belter); that one way for
parents to participate was through Partners in Print, where parents learned
strategies to use at home; that staff members stressed the importance of
showing students the habit of reading by seeing their parents read, even if they
read to the children in another language; that adult ESOL class provided
babysitting and the teacher worked with the parents and children at the end of
the class (Judy Jackson); the request for clarification that on Measure 1.1
students with disabilities and LEP were not included in the numbers (Hunt); an
affirmative response (Monday); the question whether there was a level of
subjectivity to the DRA, an element of interpretation of what the teacher heard
(Hunt); the response that in the DRA'’s running record each word and fluency was
noted (Monday); that the video specifically mentioned the need for
comprehension (Hunt); that there was a rubric that had been developed for
comprehension by FCPS in collaboration with the publisher (Monday); the
request for confirmation that a child who immediately stated that a “book was
lost” would get the same evaluation as one who had to be prompted with a
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follow-up question (Hunt); that the difference was in the scoring rubric, where an
unprompted re-telling scored a four and something prompted scored a three
(Fege); the question whether there were guidelines for teachers to judge what
was a three or a two (Hunt); that teachers received 15 hours of mandatory
training in order to administer this assessment (Fege); the question whether the
third grade reading scores could be considered as one indication of the minority
student achievement gap (Hunt); an affirmative response (Monday); the request
for confirmation that there was still relevance to the third grade SOL reading
score (Hunt); an affirmative response (Monday); the question how the reading
program in Richmond was different from FCPS (Hunt); that there was perhaps a
difference in some of the resources used; that in Richmond they did whole-group
instruction, to ensure that all children had access to the same concepts, as well
as small-group and individual instruction; that Richmond used running records
and leveled books as FCPS did (Mary Ann Ryan); the question whether the
instruction that was provided was different, not just the mechanisms (Hunt); the
response that that there were some differences in the materials, but based on
what she had observed, the way they were using the materials was very similar
to FCPS (Ryan); that the materials themselves were his area of concern; the
guestion whether phonics was a critical skill for reading and one of the
areas/skills that should be emphasized as a skill for reading (Hunt); an affirmative
response (Ryan); the question whether it was more important to provide that skill
for an LEP student than for a non-LEP student (Hunt); that in her experience as
the previous principal at Annandale Terrace Elementary, a school made up
largely of second/multiple language learners, when students were tested with the
DRA in first grade and end of second grade, it was not the decoding that was a
problem for these children, but the comprehension; that the children could read
almost anything—meaning they could letter-call and decode—but they did not
have the comprehension because of their language issues (Ryan); the
confirmation of Ms. Ryan’s comment; that phonics was one component of the
comprehensive reading program that was necessary for all children to succeed in
reading, but that for LEP students, along with phonics—which they did learn at a
rapid rate—the critical need was in the area of comprehension, which was
essential to becoming successful readers; that the reading program provided in
FCPS included all five of the essential elements—phonics, phonemic awareness,
vocabulary, fluency, and comprehension (Predaris); the question whether the
DRA results were broken down by subgroups (Hunt); the response that the
information would be provided (Monday); that she was pleased that measuring
growth of students was included under planned actions; the request for a little
further explanation of “develop and implement a student support process to
document early intervention in reading” (Smith); that this was a joint effort in
development between Instructional Services and Special Services, working with
certain schools to ensure that all of the assessments and interventions provided
were documented (Monday); the question what the teachers did after
administering the DRA (Smith); the response that the teacher used the
information to plan instruction; that a student who read with accuracy but had
difficulty in re-telling the story or in picking out salient points of the story, would
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be one the teacher could work with on comprehension (Fege); the request for
confirmation that the valuation of the test was not so much the score the child
attained, but the information that the teacher learned from giving the test, so
instruction could be modified to help the child (Smith); an affirmative response
(Fege); the question how full-day kindergarten would improve the ability of
students to learn to read (Oleszek); the response that there were benefits from
time, and that staff were advocates of full-day kindergarten, which allowed more
time to be well spent on language acquisition, literacy, and math (Monday); that
while there was no hard data available related to LEP students, principals said
that when these students left full-day kindergarten they were at a higher level for
entering ESOL programs; that full-day kindergarten helped students to internalize
and integrate the concepts that were introduced (Mary Peterson); that this
presentation was very interesting and she appreciated it; the question whether all
teachers who administered the DRA test were trained (Wilson); an affirmative
response; that there was mandatory DRA training for first and second grade
teachers, and they hoped to extend that training to kindergarten and upper
grades (Monday); the question what cut score on the DRA was currently being
used (Wilson); the response that Pearson had first recommended levels of books
and FCPS conformed to those levels; that there had been a misinterpretation of a
page in the manual that stated that school divisions should determine a cut score
and had used an illustration of a school division that had used 94; that FCPS had
chosen 90 because it was consistent with the individualized reading inventory,
including PALS at kindergarten; that at that point, Pearson had worked with
FCPS to develop a comprehension rubric that they now used; that the current
score was how a combination of word accuracy and comprehension, with 84.5
percent of students at every level reading with word accuracy at 95 percent or
higher (Monday); that regarding Measure 1.2 on LEP students, the Board
periodically saw students in discipline hearings that did not progress at a
consistent rate out of ESOL classes—some were in level A for three years and
level B for another two or three; the question whether there was any correlation
between reading scores and the number of years students were in ESOL
(Wilson); the response that the average amount of time that ESOL students were
at individual levels was approximately 1.1 years per level, which was consistent
with second language acquisition research and true proficiency levels (Predaris);
the question whether there was a correlation between that information and the
students’ scores on the DRA (Wilson); an affirmative response; that 97.2 percent
of the highest level of ESOL students—those just exiting the ESOL program—
were reading at or above grade level; that 70 percent of beginning level students
were reading at mid-grade level or below; that the LEP category contained a
broad spectrum of students (Predaris); that she agreed that the Board as a whole
was very concerned about the minority student achievement gap and it was
wonderful that, based on the DRA, so many students were reading on grade
level, but that there was another kind of disconnect that needed to be addressed
and this was a very high priority of the Board (Wilson); that he also agreed with
the importance of time—not just after school and during the summer—especially
for second language learners; that when they went home, those students did not
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have the same language opportunities being reinforced by their parents; that it
was critical to provide more time for learning opportunities for them; and that from
his personal experience, he knew that comprehension was a critical element for
second language learners (Moon).

Dr. Dale concluded the presentation by noting that everyone had learned more
about a critical component of the instructional program—early English
acquisition/literacy skills; that it was important to note the comparison of this
year’s third graders to this year’s fourth graders to this year’s fifth graders; that
there might be changing demographics from one grade to another and students’
progress needed to be monitored over time to see those who were making grade
level to grade level progress; that at the kindergarten level, a child in the middle
class or above had a greater vocabulary than the mother of a kindergarten child
in poverty; and that this was a daunting task to overcome but was the school
system’s mission.

4, ACTION ITEMS

TAPE REFERENCE: 2-0924

4.01

FY 2007 Advertised Budget — Approve the FY 2007 Advertised Budget as
detailed in the agenda item (FS; Exhibit G)

Mrs. Strauss moved, and Mrs. Kory seconded, that the School Board adopt the
FY 2007 Advertised Budget with the following revisions: 1) that the budgeted
beginning balance be increased from $15 million to $30 million, with funding to
be identified and set aside in FY 2006, thereby reducing the increase in the
transfer request from the Board of Supervisors from 9.85 percent to 8.81 percent;
and 2) that $4 million be reallocated from the Teacher Leadership initiative to
fund an additional .25 percent market scale adjustment for all employees.

Mrs. Strauss explained that the School Board had requested that the
Superintendent review current year fund balances, particularly the salary files—
lapse, turnover, and vacancies; that the metropolitan area was suffering from a
very tight labor market and salary assumptions were running ahead and,
therefore, an additional $15 million could be saved from the current budget year
and moved forward to help fund the FY 2007 budget and, reduce the transfer
request from the Board of Supervisors; that $4 million from the teacher
leadership initiative placeholder of $6.5 million could be added as a .25 percent
addition to the market scale increase which was recommended to keep pace with
surrounding jurisdictions and the federal government; that in addition to the 3.25
percent market scale increase, the Board would be picking up payment of an
additional .5 percent of the Virginia Retirement System (VRS) payment, thus
offering most employees the equivalent of a 3.75 percent increase; that the
Superintendent’'s proposed budget was based on the Governor's proposed
budget, and any further adjustments by the General Assembly were expected to
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be small; and that the School Board would approve the final budget in May after
the Board of Supervisors had determined the tax rate and the transfer amount to
the School Board.

Discussion and comments included the following: that the original proposal in
the Superintendent’s budget for teacher leadership was $6.5 million; that the
motion would re-direct $4 million of that, leaving $2.5 million for teacher
leadership; the question how much the teacher leadership initiative would cost
once fully implemented (Gibson); the response that he had initially envisioned
approximately 75 percent of the teaching force participating in this initiative at an
estimated cost of $50 million; that his phase 1 proposal had been approximately
$10 million (Dale); the request for confirmation that it had been a request for $10
million the first year, to be phased in over five years (Gibson); an affirmative
response (Dale); the question whether the reduction to $2.5 million the first year
would mean a phase in over 20 years (Gibson); a negative response; that if the
Board decided to reduce the amount to $2.5 million, staff would select specific
schools to begin the process and then determine how to proceed strategically;
that to complete this effort in one year would be too monumental (Dale); that the
Superintendent had indicated that the initiative would be kicked off through
competitive grants for individual schools, and the question how that would work
with $2.5 million (Gibson); the response that he was limited by the amount of
resources the Board was willing to allocate and support; that $10 million would
cover the cost of extending the of approximately six teachers in every school;
that another option was to begin the initiative by funding it more completely in a
limited number of sites; that both versions were on the table and his goal was to
work with all parties—teacher organizations, principals, and Leadership Team
members; that there was prudence in moving slowly (Dale); the question how
many schools could be enriched for the smaller amount (Gibson); the response
that it depended on the number of stipends that could be re-directed, but they
could begin with 10 schools, although if some schools wanted to start more
slowly, a few more schools could be funded; that he wanted a consortia of
schools within a pyramid possibly working together; that teachers needed to
devote time and energy to support transitions from level to level (Dale); the
question how taking $15 million out of salary accounts to carry over to begin FY
2007 would leave the budget between now and the end of the year, given the
possibility of needing additional funds in utility and fuel accounts (Gibson); the
response that the amount of money available was similar to last year, as utility
expenses could be covered at third quarter, and still end the year in a positive
position (Deirdra McLaughlin, Chief Financial Officer); the question how much
had been available at year end last year, excluding the beginning balance set
aside (Gibson); the response approximately $22 million (McLaughlin); the
guestion whether the salary accounts were similar to last year (Gibson); an
affirmative response (McLaughlin); that the federal budget proposed a 2.2
percent cost of living increase, so FCPS would be doing about one point better
than the federal government (Gibson); that he supported the Superintendent’s
approach to the teacher leadership initiative; as the pilot program was not yet
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defined (Niedzielski-Eichner); that the plan would be included in his Friday memo
to Board members, and would outline the steps for schools to apply for the
‘grant’; that the rating scale against which a school's readiness would be
evaluated was based on the tenets of Professional Learning Communities—clear
goals, high expectations, thoughtful planning process, engaged community, and
engaged faculty (Dale); that although there was great potential, further analysis
was required before extending the investment to the magnitude described; that in
reviewing this proposed budget, his first question had been whether there was a
correlation between the programs listed in the program budget and the Quality
Program Assurance System (QPAS), the accountability process, which reported
the effectiveness of programs; that tools were not available to provide a
correlation between program effectiveness and the budget requests; that one
program example was Success by Eight, with five positions and a budget request
of $526,000, yet given the attractive approach to the staffing formula he
understood that the program would be phased out; the question whether this
program was still being implemented (Niedzielski-Eichner); the response that this
was a coding error, as the positions were no longer serving that function (Dale);
that although there had previously been five positions associated with Success
by Eight, the coding had not been changed with the implementation of the new
elementary staffing model to return the positions to the Instructional Services
Department staff to support the elementary curriculum (Brad Draeger, Deputy
Superintendent); the question whether any program would be harmed by not
having the Success by Eight designation (Niedzielski-Eichner); a negative
response; that the coding error would be corrected, and Success by Eight would
not appear (Dale); that another program was Project Excel, which was more
substantially invested; that one of the key elements of the Excel program was
full-day kindergarten, and if the Excel program no longer existed, the question
whether those schools designated as such would lose their full-day kindergarten
status (Niedzielski-Eichner); the response that all of those schools would fall
within the guideline for poverty that qualified a school for full-day kindergarten,
and he was confident they would retain full-day kindergarten even with removal
of the title Excel (Draeger); the question what elements were included in the
Excel program that would not be addressed by the new staffing formula
(Niedzielski-Eichner); the response that pay differential for employees to cover a
longer day for Excel schools, a full-time substitute assigned to each school to
provide the best continuation of learning, and one full-time equivalent position for
curriculum implementation (Draeger); that when the Department of Accountability
report on Excel had been delivered last fall, she understood that staff had
support from the Board for not expanding this model at other schools; that
bonuses had also been eliminated; that staff had determined that these were still
struggling schools and resources would not be removed; that overall the results
were positive (Monday); the question whether the differentials in school
performance attributed to the characteristics of the Excel program, and drove
performance (Niedzielski-Eichner); the response that a range of outcomes had
been found, and no particular factor could be isolated as making the difference;
(Monday); that when the program had been started, the Excel schools had been
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identified because they were lower-performing schools; that he did not think the
changes could be attributed to just the uniform school day or full-day
kindergarten (Dale); the question if there were schools that had improved and
others that were not performing as well, would the Excel model be shifted from
some schools to others (Niedzielski-Eichner); the response that the system was
moving toward an equitable distribution of resources, based on the school's
need—driven by the percentage of children in poverty and children for whom
English was a second language; that the staffing model would change annually,
based on each school's changing demographics (Dale); the question whether the
$2.5 million student accountability program was still necessary since there were
other programs to address similar issues—summer remediation, summer school
remediation and enrichment, and community-based summer school, in addition
to new assessment methodologies and coaches, or whether those resources
should be re-directed into a more integrated remediation effort (Niedzielski-
Eichner); the response that as the system made the transition to needs-based
allocation of resources, there were a number of different programs at the high
school level to support students who might not otherwise think about going to
college; that staff would look more closely at those programs questioned (Dale);
that it was necessary to break through the institutional inertia and look at
programs in a thoughtful way to decide whether they were as valuable as other
possibilities (Niedzielski-Eichner); that the original amount of funding listed in the
four tiers was $184.2 million and the question whether that was still the amount
with the additional monies being realized (Center); that the motion recognized
additional money that could be saved this year in order to fully fund the
Superintendent’s proposal and decreased the delta needed from the Board of
Supervisors to fully fund the budget; (Strauss); the request for confirmation that
the total amount was an 8.81 percent transfer increase to fully fund all four tiers
(Center); an affirmative response (Strauss); the request for confirmation that the
fourth tier had included the $20 million supporting and rewarding excellence
including the teacher leadership initiative (Center); an affirmative response
(Strauss); that $4 million would be taken from the $20 million and moved to the
market scale adjustment, leaving $16 million, with $2.5 million for the teacher
leadership initiative (Center); an affirmative response (Strauss); the request for
the detailed break-out of the $13.5 million left (Center); that this would enhance
the salary scale for beginning teachers with bachelor’s degrees to $43,050, and
would increase the stipend for those achieving a master’'s degree (Dale); that the
line item of $13.5 million to reward and support excellence did not actually
indicate the money was geared toward teachers, beyond the market scale
adjustment; that it was specific to parts of the pay scale that needed adjustment
to be more competitive; that he wanted every dollar available to go toward
supporting the targets; that it was important to note that, although this money did
not go to support student achievement, it was a necessary part of what the
school system did; that he would have some questions in coming months about
some programs in tier three, such as the International Baccalaureate Middle
Years Programme (IBMYP) (Center); the request for confirmation that the $15
million was a one-time cost and not recurring (Hunt); an affirmative response
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(Strauss); the request for confirmation that if there was fuller employment next
year, this