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VISION AND MISSION STATEMENTS AND CORE VALUES/BELIEFS

FAIRFAX COUNTY PUBLIC SCHOOLS—VISION STATEMENT

LOOKING TO THE FUTURE—FCPS prepares all students for the world of the future, by giving them a broad spectrum of opportunities to prepare for
education and employment beyond high school. All graduates are productive and responsible members of society, capable of competing in the global
economy, and motivated to pursue learning throughout their lifetimes.

COMMITMENT TO OPPORTUNITY—FCPS values its diversity, and acknowledges that all people contribute to the well-being of the community.
FCPS provides opportunities for all its students and employees to grow educationally, personally, and professionally.

COMMUNITY SupPORT—TFairfax County embraces its schools. Businesses and community members generously volunteer their time and resources
to help students. Schools are integrated into the fabric of the community, and residents take pride in their schools. The success of FCPS draws
businesses to Fairfax County. Citizens support the financial and capital needs of the school system.

AcCHIEVEMENT—TFairfax County students achieve at high levels across a broad spectrum of pursuits. FCPS values a well-rounded education that
goes beyond basics, and encompasses the arts, literacy, technology, and preparation for the world of work. FCPS provide a breadth and depth of
opportunities to allow all students to stretch their capabilities.

ACCOUNTABILITY—FCPS is accountable for the academic achievement of all students. FCPS measures academic progress to ensure that all
students, regardless of race, poverty, language, or disability, will graduate with the knowledge and skills necessary for college and/or employment.
FCPS spends money wisely. FCPS directs funds to the classroom, and finds ways to improve performance across the spectrum of academic programs
and business processes.

FAIRFAX COUNTY PuBLIC SCHOOLS—MISSION STATEMENT

Fairfax County Public Schools, a world-class school system, inspires, enables, and empowers students to meet high academic standards, lead ethical
lives, and demonstrate responsible citizenship.

FAIRFAX COUNTY PuBLIC SCHOOLS—BELIEFS

We Believe in Our Children
e Each child is important and entitled to the opportunity to realize his or her fullest potential.
¢ High expectations promote high achievement.

We Believe in Our Teachers
e [Effective teachers are essential to student success.
e Learning occurs best when instruction is tailored to individual needs.

We Believe in Our Public Education System
e Adults and children thrive in a vibrant, safe, enriching, and respectful environment.
e A well-rounded education enables students to lead fulfilling and culturally rich lives.
e An educated citizenry is critical to sustaining our economy and our system of self-governance.



We Believe in Our Community
e A dynamic partnership among students, parents, teachers, staff members, and the community is critical to exceptional student achievement.
e Our diversity creates resilient, open, and innovative citizens of the global community.



BROOKFIELD ELEMENTARY SCHOOL—VISION STATEMENT

LIFELONG LEARNING ¢Brookfield Elementary prepares students to become confident and contributing lifelong learners who are
enthusiastic readers, speakers, writers, problem solvers, and critical thinkers.

SAFE LEARNING ENVIRONMENT- Brookfield Elementary is dedicated to providing a safe and positive learning environment where
students are respectful, responsible and ready to pursue present and future challenges.

HIGH STUDENT ACHIEVEMENT - Brookfield Elementary prepares students to demonstrate their full potential in all areas of learning to
excel in lifelong endeavors.

FLEXIBILITY TO MEET INDIVIDUAL NEEDS - Brookfield Elementary maintains that every child is entitled to a constructive learning
environment that includes differentiated instruction and support through enrichment programs.

COMMUNITY COLLABORATION - Brookfield Elementary respects and appreciates all members of our diverse community. We value
our diversity and view it as an asset as our students grow together in a pluralistic learning environment. Parent and community involvement
provides a natural vehicle for students to embrace and appreciate diverse cultures.

SCHOOL—MISSION STATEMENT

Brookfield Elementary School nurtures a diverse community of learners by ensuring progress toward high academic achievement and positive
social development in the global community.

SCHOOL—CORE VALUES/BELIEFS

We believe students will thrive and progress toward their fullest potential academically and socially within a safe and positive learning
environment. We will maximize professional development opportunities and collaborate to attain school goals. Through ongoing assessment and
planning we will differentiate learning experiences to meet a range of needs and levels. The Brookfield Elementary School community of
families, students, staff members, volunteers and business partnerships values our shared responsibility for the achievement of all learners.
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FAIRFAX COUNTY PUBLIC SCHOOLS
School Demographics
by Cluster and School

CLUSTER 7
BROOKFIELD ELEMENTARY June 2007 June 2008 June 2009
Category # % # % # %
ETHNICITY
ASIAN OR PACIFIC ISLANDER 180 21.90 164 21.38 182 23.45
BLACK (NOT OF HISPANIC ORIGIN) 118 14.36 99 12.91 98 12.63
HISPANIC 234 28.47 230 29.99 234 30.15
WHITE (NOT OF HISPANIC ORIGIN) 257 31.27 233 30.38 212 27.32
OTHER 33 4.01 41 5.35 50 6.44
822 767 776
GENDER
FEMALE 384 46.72 368 47.98 365 47.04
MALE 438 53.28 399 52.02 411 52.96
822 767 776
ENGLISH PROFICIENCY
ENGLISH PROFICIENT* 510 62.04 528 68.84 533 68.69
LIMITED ENGLISH PROFICIENT** 312 37.96 239 31.16 243 31.31
822 767 776
LEP LEVELS
L-ACQUIRING LITERACY 1 0.32 1 0.42 0 0.00
01-BEGINNING 52 16.67 35 14.64 32 13.17
02-INTERMEDIATE 62 19.87 48 20.08 60 24.69
03-LOWER ADVANCED 63 20.19 54 22.59 47 19.34
04-HIGHER ADVANCED 39 12.50 38 15.90 19 7.82
LEP MONITOR (STATUS 2 AND 3) 95 30.45 63 26.36 85 34.98
312 239 243
ESOL SERVICES*** 214 26.03 173 22.56 156 20.10
FEE WAIVER
NO FEE WAIVER 497 60.46 449 58.54 435 56.06
FREE OR REDUCED FEES 325 39.54 318 41.46 341 43.94
822 767 776
EDUCATIONAL DESIGNATION
GENERAL EDUCATION 588 71.53 574 74.84 592 76.29
GIFTED SCHOOL-BASED 139 16.91 112 14.60 102 13.14
SPECIAL EDUCATION LEVEL 1 38 4.62 33 4.30 30 3.87
SPECIAL EDUCATION LEVEL 2 58 7.06 50 6.52 52 6.70
SPECIAL EDUCATION SERVICE****
AUTISM 5 5.21 6 7.23 4 4.88
EMOTIONAL DISABILITIES 1 1.04 1 1.20 5 6.10
LEARNING DISABILITIES 57 59.38 45 54.22 46 56.10
MILD RETARDATION 2 2.08 2 241 2 2.44
NONCATEGORICAL 14 14.58 15 18.07 12 14.63

*English proficient students are non-limited English proficient (LEP), which includes students who were formerly LEP.

**Limited English proficient as defined by Virginia Department of Education.

***English for speakers of other languages (ESOL) students are LEP level L, 1, 2, 3, or 4 students who receive ESOL services.
*+*Information is provided from the special education database, Department of Special Services and represents the primary service only.

Report as of: 8/13/2009 Page 2 of 3 U.S. Patent No. 6,915,286
Data as of: 6/19/2009 mbrshpc?OOlZ.rpt EDSL Developed by FCPS
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FAIRFAX COUNTY PUBLIC SCHOOLS
School Demographics
by Cluster and School

CLUSTER 7
BROOKFIELD ELEMENTARY June 2007 June 2008 June 2009
Category # % # % # %
SPECIAL EDUCATION SERVICE****
PHYSICAL DISABILITIES 2 2.08 1 1.20 2 2.44
SPEECH/LANGUAGE IMPAIRMENT 15 15.63 13 15.66 11 13.41
96 83 82
MOBILITY
MOBILITY RATE 19.62 16.26 0.00

*English proficient students are non-limited English proficient (LEP), which includes students who were formerly LEP.

**Limited English proficient as defined by Virginia Department of Education.

***English for speakers of other languages (ESOL) students are LEP level L, 1, 2, 3, or 4 students who receive ESOL services.
**+*nformation is provided from the special education database, Department of Special Services and represents the primary service only.

Report as of: 8/13/2009 Page 3 of 3 U.S. Patent No. 6,915,286
Data as of: 6/19/2009 mbrshpc$0012.rpt EDSL Developed by FCPS



School/Division/State AYP Detail Report

School Year: 2009% - 2010 based on data from 2008 - 200% AYP Overall Status Thie Year: Made AYD

State: Virginia Last Year: Made AYF

Divigion: 029 - FAIRFAX CO PELC SCHS Other Academic Indicator({as): Attendance

School: 1790 - BROOFFIELD ELEM. Emall W Status: Not Emall H
Title I - ESchool Wide Program Emall H WValue: 50

Determining Values Continued:

Anmual Measurable Subgroup Data Students Total Rate BB
objective (AMO) Source Counted Students Met?
Mathematics Parformance fll Etudeants B-Year 1030 1255 T9._.G53% T9% Yos
Current igg 433 B9 _83% T9% Yeos
Previous 13e 427 TH _GEB%
[Elack B-Year 1213 le8 T3.21% T9% Hao
Current 49 =14 B9 _09% T9% Yeos
Previous g G4 T2.22%
Econcmically Disadvantaged B-Year ikl o7 E9.62% T9% Ha
Current 144 17 B2 7Lk T9% Yos
Pravious 109 167 ES_2E%
Hispanic B-Year 227 341 EE.SE% 79% No
Current BL 105 T7.9B% T9E R10
Previous BD 120 EG .66k
Limited English Proficient B-Year 452 £o7 T5.71% 79% No
Current 172 204 B4 31k T9% Yo
Previous 15 206 TE.69%
Etudents with Digabilitias B-Year 119 1e2 ES_JB% 79k E
Current LE &1 ol ._80% T9% Yeos
Frevious 31 53 58 _49%
White B-Year 3413 417 B2 _25% T9% Yes
Current 123 131 03 _89% T9% Yes
Pravious 114 135 B2 01k

Kotea:

- Thie report is mot intended for public release as it may contain amall numbers that would allow individual students to be
identified.

- Theee preliminary AYP results are baeed on 0B-0% S0L results and record changee processed by the testing wendor as
of oafos/o09.

- If the teeting wendor has not yet processed all S0OL results and record changes for your echool or diwvision, the AYP determinations
may not be accurate.

- Student counts may wvary among Participation and Pase Ratee dus to LEP and tranefer student rules.

- BMO Met walues: TS=Too Small to be Evaluated, E10=Met the objectiwve due to a 10 percent reduction in the failure rate,
PE=Met Objective when the Proxy Percent (15% English or 16% Math) wae added, I=Met Objectiwve by showing improwvement,
NA=Kot Applicable



School/Division/State AYP Detail Report

School Year: 2009 - 2010 based on data from 2008 - 2009 AYP Overall Status This Year: Made AYP
State: Virginia Last Year: Made AYP
Division: 029 - FAIRFAX (0O PBLC SCHS Other Academic Indicator(s): Attendance
School: 1790 - BROOKFIELD ELEM. Small N Status: Not Small N
Title I - School Wide Program Small N Value: 50
Determining Values Continued:
Annual Measurable Subgroup Data Students Total Rate EMO AMO
oObjective (AMO) Source Counted Students Met?
English Performance R1l Ecudents B-Year 1085 12985 B3.78% 81t Yes
Current 389 427 83 .44% 21s Yeo
[Preavious 387 430 B3.02%
Plack 3-Year 112 170 77.64% a1t No
Current £l 5% 02.72% gls Yes
[Previous 40 54 74.07%
Economically Disadvantaged B-Year 386 510 75.€8% g1t No
Current 153 172 B8.95% a1t Yen
[Pravious 130 171 76.02%
Higpanic B-Year 267 47 76.94% 8lt No
Current 29 108 90.8B2% glt Yeo
[Pravious 87 125 77.60%
Limited English Proficient B-Year d€6 597 78.05% 81t No
Current 182 18% 91.45% R Yen
Previocus 164 208 78.46%
Etudents with Disabilities 3-Year 143 182 789.57% g1t PF
farrent ) 31 56.72% ait Yeo
[Previous 45 53 B4 .90%
Khite 3-Year 374 417 BS.£8% g1% Yen
Current 126 131 86.18% 81t Yen
[Pravious 124 139 B9.20%

Notes:

- This report is not intended for public release as 1t may contain small numbers that would allow individual students to be

identified.

- These preliminary AYP results are based on 08-09 SOL results and record changes processed by the testing vendor as

of 0B/05/09.

- If the testing vendor has not yet processed all SOL results and record changes for your schocl or division,

may not be accurate.

- Student counts may vary among Participation and Pass Rates due to LEP and transfer student rules.
- AMO Met values: TS-Too Small to be Evaluated, R10-Met the objective due to a 10 percent reduction in the failure rate,
PP-Met Cbjective when the Proxy Percent (15% English or 16% Math) was added, I-Met Objective by showing improvement,

NA-Not Applicable
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Student Achievement Goal—Academics

SPECIAL PROGRAMS

Foreign Language in the Elementary School — Spanish

FECEP/Head Start

Full Day Kindergarten

Title 1-Step Up Math

Title I- Step Up Language Arts
Math Flexible Grouping

Math Challenge 24

Math Club

Reading Recovery

Tutors from CACI, SRA and BWUFA
Chess Club

Geography Club/Bee

Spelling Club/Bee

After School SOL Program
Partners In Print Night

Annual Curriculum Night
Science Fair

Foreign Language Experiences — FLEX After School

Program

Student Achievement Goal—Essential Life Skills

MentorWorks

Positive Behavior Support

Girls on the Run

Peer Mediation

Student Helpers

Safety Patrols

WBRK

Encore Theatrical Arts Production

11

Student Achievement Goal—Responsibility to the

Community

Student Council Association
Fifth & Sixth Grade Chorus
MLK Jr. Festival Performances
Backpack Program (weekend food)
International Night

Hispanic Informative Night
Minority Parent Forum
Outdoor Classroom

SCA Service Programs
Veterans’ Day Recognition
Valentines for Troops

Service Learning Logs



STUDENT ACHIEVEMENT GOAL—ACADEMICS

STUDENT ACHIEVEMENT GOAL: All students will obtain, understand, analyze, communicate, and apply knowledge and skills to
achieve success in school and life.

Check all that apply tthis school improvement plan objective.

1.1. Achieve their full academic potential in the core [1 1.3 Explore, understand, and value the fine and
disciplines of: practical arts.
ii% Enna%::z&ﬁ?c%uage arts [] 1.4 Understand the interrelationship and
" . interdependence of the countries and cultures of the
[] 1.1.3 Science world
[] 1.1.4 Social studies ) _
[] 12 Communicate in at least two languages [] 1.5 Effectively use technology to access, communicate,
' and apply knowledge and to foster creativity.

12



ScHooL IMPROVEMENT PLAN OBJECTIVE: Increase student achievement at grades K-6 through improved differentiation of math
instruction and focused integration of mathematical vocabulary.

RATIONALE FOR OBJECTIVE:
Data Sources:

e Mathematics SOL data for the 2008-2009 school year showed increases in the overall achievement of students across all
subgroups.

o A three year analysis (2007-2009) of AYP subgroup data for grades tested showed increased performance. The percentages of
students passing SOL tests in mathematics from grades three through six are as follows: Black students 59%, 72%, 89%,
Hispanic students 55%, 65%, 78%, Students with Disabilities 47%, 58%, 92%, Students identified as Economically
Disadvantaged 60%, 64%, 84%, and Limited English Proficient students 65%, 75%, 84%.

e Mathematics Reasoning Assessment (MRA) test results from the 2008-2009 school year indicate a pass rate of 71% for grade
one and 78% for grade two. Further, there was an ethnic gap with White students performing at a higher rate than their Black
and Hispanic peers. In grade one, the White-Hispanic ethnic gap is 40% and the White-Black ethnic gap is 15%. In grade
two, the White-Hispanic ethnic gap is 26% and the White-Black ethnic gap is 31%. Further analysis will be conducted once a
longitudinal review of MRA data is available.

Knowledge of Programmatic/Instructional Strengths and Weaknesses:

Strengths:

Upon review of the 2008-2009 School Improvement Plan, we identified a number of strong achievements. Many of our teachers have
successfully continued to implement and differentiate the active learning portion of the LEARN model. This was accomplished
through coaching, planning and co-teaching spearheaded by our Title | math resource teachers. During the 2008-2009 school year, we
worked on building students’ background knowledge through the daily routine of Everyday Counts Calendar MatfThis structure
allowed students to participate daily in math conversations, which in turn, solidified and enhanced their understanding of math
vocabulary. In order to support our teachers and train them in multiple mathematical instructional strategies, we provided on-going
monthly staff development sessions. The focus of our staff development sessions included: understanding new manipulatives,
incorporating Kagan strategies into the math instructional block, developing students’ vocabulary, and using math trade books in the
classroom. To extend our teachers’ professional development, we sent fourteen staff members to the National Council of Teachers of
Mathematics conference. In addition, we hired math consultant, Tom Schersten, to work with our teachers in grades K-2 for a full day
each. He also provided a family math night in order to demonstrate the importance of manipulatives in developing students’
understanding of mathematical concepts. This evening also allowed parents to connect with their children and to gain a deeper
understanding of the work we do in math. As a result of these initiatives, our students’ SOL scores have increased in all subgroups.

13



Weaknesses:

Although our subgroups increased overall, a review of the 2008-2009 SOL data indicated that four of the five AYP subgroups met the
Annual Measurable Objective. Our Hispanic students met the Annual Measurable Objective through Safe Harbor, or a reduction of the
failure rate by ten percent. Continued substantial gains in math achievement will be needed as the Annual Measurable Objective
increases in subsequent years.

Limited opportunities have been provided for building background knowledge and vocabulary retention skills. It was determined that
we will continue to focus on creating math environments that support student conversations. We will also continue to focus on
providing more small group instruction in the classroom.

Although we have successfully implemented our after-school math program, we believe we need more structured classroom
interventions. We will continue to analyze our eCART assessments and provide differentiation throughout the math curriculum in
order to better meet the needs of all students.

Our analysis of MRA data indicated a need for increased support at the primary grade levels. This will be addressed through
additional Title I S.U.M. teacher staffing. We now have two full time and one part time S.U.M. teachers. These teachers will support
our primary grade levels through coaching, planning, and co-teaching in math.

The following focus areas for the 2009 — 2010 year have been shared with the staff:

Building background knowledge
Increasing differentiation

Creating intervention measures
Enhancing the use of math literature

Best Practice Research:

Best practice research for mathematics instruction indicates the need to differentiate instruction, build background knowledge, and
incorporate the use of hands-on activities. Echevarria, 2004, recommends that a teacher scaffold lessons to ensure that students learn at
a deeper level by incorporating visual learning strategies, concrete materials, demonstrations, questioning, and other appropriate
methods. When students are given opportunities to explore mathematical concepts through shared conversations, the use of concrete
materials, and the continuous exposure to mathematical terms, students’ mathematical understanding will be strengthened.

14



STUDENT ACHIEVEMENT GOAL—ACADEMICS

Sub-Goal Performance Indicators
Number (SpecificMeasurableAttainableResultsOrientedand Time-Bound)
1.1.2 The percent of Black students in grades 3-6 passing the SOL math test will increase from 89% to 92%.
1.1.2 The percent of Limited English Proficient students in grades 3-6 passing the SOL math test will increase from 84% to
87%.
1.1.2 The percent of Economically Disadvantaged students in grades 3-6 passing the SOL math test will increase from 84%
to 87%.
1.1.2 The percent of Hispanic students in grades 3-6 passing the SOL test will increase from 78% to 83%.
1.1.2 The percent of Students with Disabilities in grades 3-6 passing the SOL math test will increase from 92% to 95%.

15




STUDENT ACHIEVEMENT GOAL—ACADEMICS

WORK PLAN

ScHooL IMPROVEMENT PLAN OBJECTIVE: Increase student achievement at grades K-6 through improved differentiation of math instruction and
focused integration of mathematical vocabulary.

Strategies Person(s) Materials Needed and Time Line In-Process Measures
Responsible Costs
What we will do to achieve the Person(s) who will What materials will be Check the projected quarter How we will monitor progress.
objective. monitor the used to implement the for implementing the
(Include professional development an strategy. strategy? What are the strategy this school year.

parent involvement)

costs?

lst 2nd 3rd 4th
Qtr. | Qtr. | Qtr. | Qtr.

1. Build students’ background
knowledge.

Math Resource
Team (including
SUM, Math Leads
and Instructional
Coach), Classroom
Teachers, ESOL
Team, Assistant
Principal

Lonestar Vocabulary
Cards $58.99

Lonestar Bulletin Board
Set $109.99

X X X X

Teachers will review EveryDay
Counts Calendar MatHuring
monthly PLC meetings. It will be
monitored through PLC agendas.

Implementation of Kagan strategies
will be monitored through classroom
observations.

Math vocabulary will be integrated
into instruction and supported
through monthly staff development
sessions.
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ScHooL IMPROVEMENT PLAN OBJECTIVE: Increase student achievement at grades K-6 through improved differentiation of math instruction and
focused integration of mathematical vocabulary.

Strategies Person(s) Materials Needed and Time Line In-Process Measures
Responsible Costs
What we will do to achieve the Person(s) who will What materials will be Check the projected quarter How we will monitor progress.
objective. monitor the used to implement the for implementing the
(Include professional development an strategy. strategy? What are the strategy this school year.

parent involvement)

costs?

151 2nd 3I’d 4th
Qtr. | Qtr. | Qtr. | Ofr.

2. Increase differentiation in the math

classroom.

Math Resource
Team (including
SUM, Math Leads
and Instructional
Coach),
Classroom
Teachers

InvestigationsSeries
$3,600

(four for second grade
and four for fourth grade)

Supporting English
Language Learners in
Math ClassK-2

Supporting English
Language Learners-8
and The Differentiated
Math Classroom: A
guidefor Teachers, K8
$120

(two sets of each book)

English Language
Learners in the
Mathematics Classroom
$104.20

(four copies)

PD360
$1,995

Math Consultant, Tom
Schersten, for grades 3-6.
One full day for each
grade level. Entire staff:
one afternoon

$5850

X X X X

The math resource teachers will
utilize team planning times and PLC
meetings to monitor the use of
Partner Games from EveryDay
Counts Calendar Mathnd the
development of scaffolded active
learning in the LEARN model
format.
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ScHooL IMPROVEMENT PLAN OBJECTIVE: Increase student achievement at grades K-6 through improved differentiation of math instruction and
focused integration of mathematical vocabulary.

Strategies Person(s) Materials Needed and Time Line In-Process Measures
Responsible Costs
What we will do to achieve the Person(s) who will What materials will be Check the projected quarter How we will monitor progress.
objective. monitor the used to implement the for implementing the
(Include professional development an strategy. strategy? What are the strategy this school year.
parent involvement) costs? 2™ [ 3| 4"
Qtr. | Qtr. | Qtr. | Ofr.
3. Create intervention measures. Math Resource Personnel/Transportation X X X X | Students will be identified through

Team (including Resources-After School the use eCart catalogue tests and

SUM, Math Leads, | Programs common assessments for

Instructional $9700 intervention.

Coach),

Classroom Students will be provided additional

Teachers, Seven learning opportunities on identified

Extended Contract skills during the school day.

Teachers, After

School Director The after school programs will be
monitored through student
participation, summative
assessments created with eCART,
and classroom observation

4. Enhance the use of math literature. Math Resource Stuart Murphy Math X X X X | Frequency of book check out in the

Team (including
SUM, Math Leads,
Instructional
Coach),
Classroom
Teachers,
Librarian, Reading
Teacher

Literature books.
$494.75
(five sets)

Complete Literature and
Nonfiction Series by
Marilyn Burns

$263

(two copies)

math resource room, guided reading
room, and library will be monitored
through ACIS.

18




STUDENT ACHIEVEMENT GOAL—ACADEMICS

STUDENT ACHIEVEMENT GOAL: All students will obtain, understand, analyze, communicate, and apply knowledge and skills to
achieve success in school and life.

Check all that apply tthis school improvement plawbjective.

1.1. Achieve their full academic potential in the core [1 1.3 Explore, understand, and value the fine and
disciplines of: practical arts.
ii% Eﬂn%HSh Iatnguage arts [] 1.4 Understand the interrelationship and
" athematics interdependence of the countries and cultures of the
[] 1.1.3 Science world

[] 1.1.4 Social studies
0 12 c icate in at least two | [] 1.5 Effectively use technology to access, communicate,
' ommunicate n at [east two languages and apply knowledge and to foster creativity.
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ScHooL IMPROVEMENT PLAN OBJECTIVE: Increase student achievement in language arts in grades K-6 through implementation of
balanced literacy components, strategy instruction, and the use of formative assessments.

RATIONALE FOR OBJECTIVE:
Data Sources:

Reading SOL data for the 2008-2009 school year showed increases in the overall achievement of students across all subgroups.

e A three-year analysis (2007 — 2009) of SOL subgroup data in reading showed a steady increase in pass rates. Black students 67%,
74%, 93%, Hispanic students 63%, 78%, 91%, Students with Disabilities 57%, 85%, 97%, Students Identified as Disadvantaged
62%, 76%, 89%, Limited English Proficient Students 63%, 78%, 91%.

e A two-year analysis (Spring 2008 — Spring 2009) of the ethnic gap data for the reading SOL indicated significant progress at some
grade levels.*

0 At grade three, the White/Black ethnic gap increased by 9.1 points. The White/Hispanic ethnic gap increased by 7.5 points.

o At grade four, the White/Black ethnic gap decreased by 29.1 points and is now closed. The White/Hispanic ethnic gap
decreased by 3.9 points.

o At grade five, the White/Black ethnic gap decreased by 19 points and is now closed. The White/Hispanic ethnic gap
decreased by 29.4 points and is now closed.

0 At grade six, the White/Black ethnic gap decreased by .6 point and is now closed. The White/Hispanic ethnic gap increased
by 1.2 points.

*VAAP and VGLA test results are not included in this data.

e SOL Writing pass rates in grade 5 showed an increase over the past three years (2007 — 2009). Overall pass rates grew from 75%
to 80%.

e DRAZ2 Primary test results indicate that 73% of first graders and 79% of second graders were reading at or above benchmark at the
end of the 2008 — 2009 school year. This data includes students who are Limited English Proficient and Students with Disabilities.

Knowledge of Programmatic/Instructional Strengths and Weaknesses:

Strengths:

All AYP subgroups in grades 3-6 exceeded the Annual Measurable Objective for the 2008 — 2009 school year. Co-teaching continued
in most classrooms, providing additional staff to support balanced literacy instruction. A survey of staff opinion supported continued
implementation of the co-teaching model. Sixty-two (62) VGLA portfolios provided students with appropriate opportunities to
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demonstrate their proficiency in SOL standards. A new model was initiated for staff meetings, providing staff with a choice of
professional learning sessions each month. Language arts topics focused on the use of running records to inform instruction, guided
reading in the upper grades, writing workshop, and the use of writers’ notebooks. Instruction was more data driven based on results
from eCART and the DRA. Use of strategy instruction was increased as a result of structured planning and use of the pacing guide,
use of Comprehension Toolkits, and integrated library instruction. A subcommittee was formed to address handwriting instructional
concerns and to consider implementation of a supplementary program, Handwriting Without Tears. The newly formed Literacy Team
met regularly and developed a school wide reading assessment plan which was implemented by staff.

Weaknesses:
By emphasizing guided reading, shared reading, use of reading logs, sustained silent reading, assessment during reading workshop, the
focus on other elements of the balanced literacy model was limited.

The following focus areas for the 2009 — 2010 year have been shared with the staff:
Implementing word study.

Emphasizing writing workshop.

Differentiating instruction to meet individual student needs.

Implementing comprehension strategies.

Best Practice Research:

Research in best practices for language arts instruction shows that the essential components of a good language arts program are those
which promote students’ development in reading, writing, listening, and speaking. Teachers provide for these experiences by creating
reading and writing workshops in their classrooms. Research also shows that assessment involves collecting information about or
evidence of students’ learning as a continual and integral part of quality teaching.
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STUDENT ACHIEVEMENT GOAL—ACADEMICS

Performance Indicators

Sub-Goal
Number (SpecificMeasurableAttainableResultsOrientedand Time-Bound)
1.1.1 By June 2010, the percent of Economically Disadvantaged students in grades 3-6 passing the English SOL test will
increase from 89% to 92%.
1.1.1 By June 2010, the percent of students in grade 2 reading at or above benchmark on the DRA2 will increase from 79%
to 82%.
1.11 By June 2010, the percent of students in grade 1 reading at or above benchmark on the DRA2 will increase from 73%

to 76%.
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STUDENT ACHIEVEMENT GOAL—ACADEMICS

WORK PLAN

ScHooL IMPROVEMENT PLAN OBJECTIVE: Increase student achievement in Language Arts at grades K-6 through implementation of balanced
literacy components, strategy instruction, and the use of formative assessments.

Strategies Person(s) Materials Needed and Time Line In-Process Measures
Responsible Costs
What we will do to achieve the Person(s) who will What materials will be Check the projected quarter How we will monitor progress.
objective. monitor the used to implement the for implementing the
(Include prdessional development an strategy. strategy? What are the strategy this school year.

parent involvement)

costs?

lst 2nd 3rd 4th
Qtr. | Qtr. | Qtr. | Qtr.

1. Expand use of word study.

Literacy Team,
Classroom
Teachers, ESOL
Teachers, Special
Education Teachers

Word Savvyby Max
Brand

$270

(Third and Sixth Grade)

X X X X

Minutes of PLC meetings will reflect
increased use of word study across
grade levels.

2. Implement a writing workshop

approach.

Literacy Team,
Classroom
Teachers, ESOL
Teachers, Special
Education Teachers

Writing Workshopby
Ralph Fletcher
$920

PD360
$1995

Teachers will self-assess their
understanding of the writing
workshop block using a continuum
created by the Literacy team

Student produced artifacts will be
shared at PLC meetings to determine
focus lessons for writing workshop

Best practices for instruction during
writing workshop will be supported
through monthly staff development
sessions.

3. Develop a year long Writing

Assessment Plan.

Literacy Team,
Classroom
Teachers, ESOL
Teachers, Special
Education Teachers

The Qualities of Writing
Bundle for Grades 3-6
@%$120.60 per bundle

1 Bundle per grade level
Total cost = $482.40

The Literacy Team and PLC teams
will collaborate on the use of rubrics
and common assessments to support
writing development.
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ScHooL IMPROVEMENT PLAN OBJECTIVE: Increase student achievement in Language Arts at grades K-6 through implementation of balanced
literacy components, strategy instruction, and the use of formative assessments.

Strategies Person(s) Materials Needed and Time Line In-Process Measures
Responsible Costs
What we will do to achieve the Person(s) who will What materials will be Check the projected quarter How we will monitor progress.
objective. monitor the used to implement the for implementing the
(Include prdessional development an strategy. strategy? What are the strategy this school year.
parent involvement) costs? 2™ [ 3| 4"
Qtr. | Qtr. | Qtr. | Ofr.
4. Differentiate teaching practices. Literacy Team, Leveled Literacy X X | Teacher anecdotal records will be
Classroom Intervention Training reviewed by the Admin. Team.
Teachers, ESOL $2800
Teachers, Special Minutes from PLC discussions about
Education Teachers student reading progress.
Monthly staff development sessions
topics will include the use of
conferences and best practices for
reading and writing instruction.
5. Implement comprehension strategies. | Classroom X X X | DRA assessment results will be
Teachers, ESOL posted on a school-based spreadsheet
Teacher, Literacy and analyzed during PLC meetings.
Team, Special
Education Teacher
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STUDENT ACHIEVEMENT GOAL—ESSENTIAL LIFE SKILLS

STUDENT ACHIEVEMENT GOAL: All students will demonstrate the aptitude, attitude, and skKills to lead responsible, fulfilling,
and respectful lives.

Check all that apply tthis school improvement plan objective.

2.1 Demonstrate honesty, responsibility, and leadership.
2.2 Work effectively within a group dynamic.

2.3 Develop the resilience and self-confidence required
to deal effectively with life’s challenges.

2.4 Possess the skills to manage and resolve conflict.
2.5 Be inspired to learn throughout life.

2.6 Courageously identify and pursue their personal
goals.

2.7 Develop practical life skills.
2.8 Make healthy and safe life choices.

OO0 U8y sadK
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ScHooL IMPROVEMENT PLAN OBJECTIVE: Develop and implement a system of intervention strategies that will support students
with challenging social behaviors in making positive choices regarding appropriate behavior and effective work habits.

RATIONALE FOR OBJECTIVE:
Data Sources:
e According to the Benchmarks Of Quality (BOQ) survey, administered to staff in the spring 2009, Positive Behavior Support
(PBS) features remain in place, placing the school in Stage 4: Fluent and Sustaining.

e The SASI data indicated that the majority of office referrals made in the 2008-2009 school year were due to Minor Physical
Altercations, Defiance, Disrespect, Inappropriate Language and Gestures, and Classroom Disruptions. The majority of these
offenses occurred in the classrooms.

e Based on 2008-2009 SASI discipline data, the percentage of office referrals for Broncos on Track (identified yellow zone)
students decreased by 71% from the first quarter to the fourth quarter.

e A review of the progress report grade of “Follows Through On Assignments” indicated that 12% (76) of all grades 1-6 students
received a grade of “N” during any of the grading periods during the 2008 -2009 school year. There was a 15% decrease in the
number of students receiving a grade of “N” on “Follows Through On Assignments” when the first and fourth grading periods
were compared.

Knowledge of Programmatic/Instructional Strengths and Weaknesses:

Strengths:

The results of the Benchmarks of Quality (BOQ) concluded that the key elements of the Positive Behavior Support system are in
place. Behavioral expectations are defined and taught school-wide. Brookfield staff agreed that the 3 R’s would include: Be
Respectful, Responsible and Ready. These rules are concise and highly visible throughout the building. There is an ongoing system for
rewarding behavioral expectations through individual, whole class, and school wide reinforcers that have been successfully developed
and implemented. These reinforcers include horseshoe stickers, blue horseshoe compliments, weekly drawings from the Bonanza
Box, and golden horseshoes. A system for responding to behavioral violations has also been developed. There is 100% agreement
between staff and administrators on which behaviors are classroom managed and those that are office managed. The BOQ survey also
indicated 100% agreement among staff regarding the analysis of SASI data used to monitor and support PBS objectives. As a result,
the Broncos on Track Program was successfully implemented to assist yellow zone students, those with three to seven referrals, in
choosing appropriate behaviors. Management of the PBS system is accomplished through a team with representative school staff and
administrators. The school based behavior support coach and PBS team leaders facilitate the management of the school wide PBS
program. District-level support is also routinely provided to sustain the program.
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Weaknesses:

The BOQ Survey revealed the need for Brookfield staff to consistently re-teach the expectations for behavior through common
lessons. New staff members need to have access to pertinent PBS guidelines and resources to fully implement the program. In
addition, staff should consistently acknowledge students who demonstrate positive behaviors by giving horseshoe stickers and blue
horseshoe compliments. Consistent review of discipline data indicated a need to expand the Broncos on Track program to support a
greater number of yellow zone students. Red zone students will continue to receive support through school-based support systems,
such as Behavior Intervention Plans (BIP). School staff members support the need to increase student responsibility and improved
work habits.

Best Practice Research:

To sustain the Positive Behavior Support model, researchers have emphasized the importance of having a common vision, common

language and common experiences in order to have effective systems (Gilbert, 1978; Horner, 2003). Practitioners are encouraged to
collect and use data for decision-making (NCIR, 2005). Sharing lessons learned across teams from different programs using the PBS
model enables schools to learn from each other. By doing a small number of things well, staff will be able to analyze small changes

that have produced large effects to meet goals.

Targeted Intervention is a specialized group system to address students with a range of 3-7 referrals per year. Targeted Intervention
addresses the needs of students with at-risk or significant behavior problems. Targeted Intervention systems, as documented by March
& Horner 1998, are connected to school-wide expectations and are based on a brief functional assessment of the behaviors, a student-
parent-school contract, and individualized, daily monitoring. Targeted Intervention systems work through improved structure for
students by consistent prompts throughout the day for correct behavior, linking the student with at least one adult, increased
contingent feedback, and the development of self management skills.
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STUDENT ACHIEVEMENT GOAL—ESSENTIAL LIFE SKILLS

Sub-Goal Performance Indicators

Number (SpecificMeasurableAttainableResultsOrientedand Time-Bound)
2.1, 2.3, | The percentage of total students with 3-7 office referrals will decrease by 33% when the first to the fourth quarter of
2.4 the 2009-2010 school year are compared.
2.1 The percentage of students in grades 1 — 6 receiving a grade of “N” in the category of “Follows Through on

Assignments” within any grading period during the 2009 — 2010 school year will decrease from 12% to 6%.
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STUDENT ACHIEVEMENT GOAL—ESSENTIAL LIFE SKILLS

WORK PLAN

ScHooL IMPROVEMENT PLAN OBJECTIVE: Develop and implement a system of intervention strategies that will support students with challenging
social behaviors in making positive choices regarding appropriate behavior and effective work habits.

Strategies Person(s) Materials Needed and Time Line In-Process Measures
Responsible Costs
What we will do to achieve the Person(s) who will What materials will be Check the projected quarter How we will monitor progress.
objective. monitor the used to implement the for implementing the
(Include professional development an strategy. strategy? What are the strategy this school year.

parent involvement)

costs?

lst 2nd 3rd 4th
Qtr. | Qtr. | Qtr. | Qtr.

=

Sustain PBS elements.

PBS Committee &
New Colleagues
Mentors, SIA
Operator

Brookfield Bonanza Box
$100; stickers $250;
Referral forms $180; PBS
brochure $340; School-
wide rewards — PTA
funding $1000

X X X X

PBS and PLC meeting notes/agendas
will reflect efforts to sustain PBS.

2. Revise the process of ongoing data
analysis and decision-making.

PBS Committee,
All Staff, SIA
Operator

Monthly graphs provided to PBS
team and PLC teams for analysis and
strategy development.

3. Expand the Broncos On Track

(yellow zone intervention) program.

PBS Committee
(Data and Broncos
On Track
Subcommittees),
FCPS Behavior
Specialist,
Administrators,
Counselors, and All
Staff

Broncos On Track Prize
Box $200

Student progress will be monitored
daily using individual track sheets
and monthly graphs.

4. Support students receiving an “N”
on “Follows Through on
Assignments”.

PBS Committee,
Counselors,
Administrators, All
Staff

Opportunities for staff sharing of
successful strategies will be
provided.
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STUDENT ACHIEVEMENT GOAL—RESPONSIBILITY TO THE COMMUNITY

STUDENT ACHIEVEMENT GOAL: All students will understand and model the important attributes that people must have to
contribute to an effective and productive community and the common good of all.

Check all that apply tthis school improvement plan objective.

3.1
3.2
[] 33
[] 34

Know and practice the duties, responsibilities, and rights of citizenship in a democratic society.
Be respectful and contributing participants in their school, community, country, and world.
Understand the purpose, role, and means of interaction with the different levels of government.
Exercise good stewardship of the environment.

ScHooL IMPROVEMENT PLAN OBJECTIVE: Develop students’ awareness of needs within the global community and engage in
service learning opportunities.

RATIONALE FOR OBJECTIVE:
Data Sources:
Historically, Brookfield has supported varied service projects in response to global needs:

Students have participated in the annual canned food drive held each fall.

During the 2006-2007 and 2007-2008 school years, voluntary classes participated in the Valentines for Troopproject.
During the 2007-2008 school year, some students voluntarily participated in a letter writing project dedicated to Vietnam
veterans.

During the 2007-2008 school year, data indicated that 94% of Brookfield students participated in school wide or class
service opportunities. According to the logs collected, 70% of students were able to make the transition to service learning.
During the 2008-2009 school year, data indicated that 90% of Brookfield students participated in school wide or class
service opportunities. According to the logs collected, 85% of students were able to reflect upon service learning
experiences.

The Brookfield school community is impacted by economic conditions, as evidenced by an increase from 39.5% to 43.9% of students
receiving free and reduced lunch from 2007-2009. In response, these internal support projects have continued:

e Holiday Assistance Program e Winter Coat Drive

e Backpack Program (weekend food) e Breakfast Program for those arriving late

e Kids R First School Supplies
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Knowledge of Programmatic/Instructional Strengths and Weaknesses:

Strengths:

Students were supported in their efforts to participate in service learning activities. Through the Positive Behavior Support (PBS)
program students have had an opportunity to practice and develop good citizenship throughout the school environment. Through the
Student Council Association, all students have had a chance to practice the duties, responsibilities and rights of citizenship in a
democratic society by participating in annual SCA officer elections. The school has collaborated with the FCPS Grounds Department
to improve erosion on our playground. Students and families participated in Brookfield Clean-Up Day by picking up debris and
spreading mulch on newly landscaped grounds. The PTA has supported the outdoor classroom project in the school courtyard.

Weaknesses:

Students have had opportunities to participate and reflect on service projects. However, the data analyzed from the 2008-2009 school
year was inconclusive when determining which projects were student or school initiated. We plan to increase our efforts to broaden
students’ awareness of global needs. We will also encourage students to assume more civic responsibility.

Best Practice Research:

An increasing amount of research is being conducted on civic education and young children. In addition, a number of nonprofit,
academic, and government organizations have been launched to promote civic education. Promoting civic education through service
learning is increasingly popular.

Research conducted by the RMC Research Corporation, reveals that, “Service-learning was said to offer a powerful pedagogical
alternative that allowed students to gain a greater understanding of concepts while contributing to their communities to meet authentic
needs.” The research found that “the number of K-12 students involved in service programs rose from 900,000 to 12,605,740.” This
is significant, as it indicates that many more programs are embracing service learning as an important part of the learning
environment. The research concludes that service learning has “a positive effect on the personal development of public school
youths.” (Billig, Shelley, H. “Research on K-12 School-Based Service Learning,” Phi Delta Kappan, V.88, n.9, p.658-64, May 2000).

While the Center for Information and Research on Civic Learning and Engagement (CIRCLE) focuses its activities on people from 15
to 25 years of age, it states that “starting at a young age to foster developmental foundations for civic engagement includes a
democratic orientation to others and identification with them as fellow members of a community and body politic. This focus is not
only developmentally appropriate but also consistent with the goals of many schools to foster pro-social skills and behaviors. In
addition, there is a need for greater attention to age-appropriate, instrument identification and development for school-aged students to
document student civic development by focusing on what they can do, an important and often overlooked facet of K-12 civic
education research and practice.” (CIRCLE, Working Paper 47, June 2006).
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STUDENT ACHIEVEMENT GOAL—RESPONSIBILITY TO THE COMMUNITY

Sub-Goal Performance Indicators
Number (SpecificMeasurableAttainableResultsOrientedand Time-Bound Goals)

3.1,32 By June 2010, students’ participation in service learning will increase from 85% to 90%, as evidenced through
reflection activities and projects recorded in each teacher’s Service Learning Participation Graph.

3.1,3.2 By June 2010, a baseline of 25% of students will perform service to the community beyond those offered at school, as
evidenced by student log entries.
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STUDENT ACHIEVEMENT GOAL—RESPONSIBIITY TO THE COMMUNITY

WORK PLAN

ScHooL IMPROVEMENT PLAN OBJECTIVE: Develop students’ awareness of needs within the global community and engage in service learning
opportunities.

Strategies Person(s) Materials Needed and Time Line In-Process Measures
Responsible Costs
What we will do to achieve the Person(s) who will What materials will be Check the projected quarter How we will monitor progress.
objective. monitor the used to implement the for implementing the
(Include professional development an strategy. strategy? What are the strategy this school year.
parent irvolvement) costs? 2™ [ 3| 4"
Qtr. | Qtr. | Qtr. | Qtr.
Provide updates about Service WBRK staff, Camera, Charts, Visuals X X X X Students will broadcast on WBRK
Learning Projects. Teachers, Student | to display events, Skits personal service experiences and
Council information about service learning

Association, Goal 3
Subcommittee

opportunities at least twice a month.

Once a quarter, WBRK will
acknowledge Brookfield’s top 6 star
service participants.

Continue Brookfield Service Art Teacher, Art supplies, Certificates, X X X X Subcommittee will track service
Learning Awards. Teachers, t-shirts hours.

Administrators,

PTA, Goal 3 Cost- $500

Subcommittee
Maintain individual time logs to Goal 3 Log Sheets X X X X | Goal 3 Subcommittee will collect

track students’ community service.

subcommittee,
Teachers, Parents

individual time logs from teachers.
Subcommittee will be responsible
for differentiating between school-
based and community-based service
activities.

. Increase students’ awareness of their

responsibility to care for the
environment.

Goal 3
Subcommittee,
Science Lead
Teachers,
Classroom
Teachers, PTA

PTA Courtyard funding -
$300

Monitor grade level projects and
curricular connections on
environmental awareness.
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RESULTS AND REFLECTION ON THE 2008-2009 SIP
A Focus on Continuous Improvement

SIP Objectives

Results related to
performance indicators

Reflection on critical factors that
supported and inhibited success

Implications for ongoing
improvement efforts

Academics
Objective:
Increase student achievement in
mathematics at grades 3-6 through
improved differentiation of math
instruction, integration of problem
solving and higher order thinking
skills.

Performance Indicator:

The percent of Black students in
grades 3-6 passing the SOL math
test will increase from 72%
t079%.
Quantitative/Qualitative Data:
The percent of Black students in
grades 3-6 who passed the SOL
math test increased from 72% to
89%.

Performance Indicator:

The percent of Limited English
Proficient students in grades 3-6
passing the SOL math test will
increase from 75% to 79%.
Quantitative/Qualitative Data:
The percent of Limited English
Proficient students in grades 3-6
who passed the SOL math test
increased from 75% to 84%.

Performance Indicator:

The percent of Economically
Disadvantaged students in
grades 3-6 passing the SOL math
test will increase from

67% to 79%.

Supported:

¢ Providing Math Club after school
Showing thinking

Giving an effort grade

Using vocabulary

Giving Effort and Achievement grades
for standardized tests
Incorporating active learning
Using manipulatives

Teaching multiple strategies
Implementing Calendar Math
Collecting VGLA portfolios
Planning with teams

Utilizing common assessments
Collaborating with math resource
teachers

e Working with co-teachers

Inhibited:

e Limited comprehension of vocabulary
e Limited use of pictures

e Limited use of spiral vocabulary

o Decreased opportunities for LEP
students to participate orally

Few resources for math read alouds

o Less frequent use of hallway math

Increase focus on math vocabulary
through word walls, hallway math
and use of math literature.

Develop student-created word walls
with visuals.

Increase use of math graphics by
sharing teacher resources.

34




RESULTS AND REFLECTION ON THE 2008-2009 SIP
A Focus on Continuous Improvement

SIP Objectives Results related to Reflection on critical factors that Implications for ongoing
performance indicators supported and inhibited success improvement efforts

Quantitative/Qualitative Data:
The percent of Economically
Disadvantaged students in
grades 3-6 who passed the SOL
math test increased from 67% to
83%.

Performance Indicator:

The percent of Hispanic students
in grades 3-6 passing the SOL
math test will increase from 65%
to 79%.
Quantitative/Qualitative Data:
The percent of Hispanic students
in grades 3-6 who passed the
SOL math test increased from
65% to 78%.

Performance Indicator:

The percent of Students with
Disabilities in grades 3-6 passing
the SOL math test will increase
from 58% to 79%.

Quantitative/Qualitative Data:
The percent of Students with
Disabilities in grades 3-6 who
passed the SOL math test
increased from 58% to 92%.
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RESULTS AND REFLECTION ON THE 2008-2009 SIP
A Focus on Continuous Improvement

SIP Objectives

Results related to
performance indicators

Reflection on critical factors that
supported and inhibited success

Implications for ongoing
improvement efforts

Academics
Objective:
Increase student achievement in
language arts at grades K-6
through implementation of
balanced literacy components,
strategy instruction, and the use of
formative assessments.

Performance Indicator:

The percent of Black students in
grades 3-6 passing the SOL
English test will increase from
74% to 81%.
Quantitative/Qualitative Data:
The percent of Black students in
grades 3-6 passing the SOL
English test increased from 74%
to 93%.

Performance Indicator:

The percent of Limited English
Proficient students in grades 3-6
passing the SOL English test
will increase from 78% to 81%.
Quantitative/Qualitative Data:
The percent of Limited English
Proficient students in grades 3-6
passing the SOL English test
increased from 78% to 91%.

Performance Indicator:

The percent of Economically
Disadvantaged students in
grades 3-6 passing the SOL
English test will increase from
76% to 81%.
Quantitative/Qualitative Data:
The percent of Economically
Disadvantaged students in
grades 3-6 passing the SOL
English test increased from 76%
to 89%.

Supported:

We supported 62 VGLA portfolios in
English, which provided a number of
students appropriate opportunities to
demonstrate their proficiency in SOL
standards through the portfolio process.

We continued to work on best practices for
balanced literacy instruction throughout the
school. By continuing a co-teaching model
in language arts instruction, we were able to
reduce the student-ratio in classrooms.
There was an uninterrupted language arts
instructional block of time ranging from 1.5
—2.25 hours daily and teachers at each grade
level had common planning times.
Instruction was data driven based on results
from eCART and DRA. Higher level
thinking skills were employed through the
use of the Comprehension Toolkit and
library lessons supported Standards of
Learning objectives at each grade level.

Inhibited: By emphasizing guided reading
and assessment during reading workshop,
the focus on other elements of the balanced
literacy model was limited.

We will continue our co-teaching
model and expand professional
development opportunities in all
components of balanced literacy
instruction.

We will sustain our efforts to
maintain an uninterrupted language
arts instructional block for grades
K-6 as FLES is expanded
throughout grade levels.

We will focus on writing workshop
through a school wide plan for
enhancing writing instruction and
assessment strategies.

During PLC, teachers will
collaboratively plan interventions
for students who are struggling in
language arts.

Teachers will continue to
differentiate learning experiences to
promote higher-order thinking
skills.
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RESULTS AND REFLECTION ON THE 2008-2009 SIP
A Focus on Continuous Improvement

SIP Objectives Results related to Reflection on critical factors that Implications for ongoing
performance indicators supported and inhibited success improvement efforts

Performance Indicator:

The percent of Hispanic students
in grades 3-6 passing the SOL
English test will increase from
78% to 81%.
Quantitative/Qualitative Data
The percent of Hispanic students
in grades 3-6 passing the SOL
English test increased from 78%
to 91%.

Performance Indicator:

The percent of Students with
Disabilities in grades 3-6 passing
the SOL English test will
increase from 85% to 87%.
Quantitative/Qualitative Data
The percent of Students with
Disabilities in grades 3-6 passing
the SOL English test increased
from 85% to 97%.
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RESULTS AND REFLECTION ON THE 2008-2009 SIP
A Focus on Continuous Improvement

SIP Objectives

Results related to
performance indicators

Reflection on critical factors that
supported and inhibited success

Implications for ongoing
improvement efforts

Essential Life Skills
Objective:
Develop and implement a system
of intervention strategies that will
support students with challenging
social behaviors in making
positive choices regarding
appropriate behavior and effective
work habits.

Performance Indicator:

From the first quarter of the
2008-2009 school year to the
fourth quarter of the 2008-2009
school year, the percentage of
targeted intervention students (3-
7 office referrals) will decrease
by 33%.
Quantitative/Qualitative Data:
Seven students with 3-7 office
referrals were selected to
participate in the Broncos on
Track Program for intervention.
The percentage of targeted
intervention students (Broncos
on Track) decreased by 71%
when data from the first quarter
and the fourth quarter were
compared, which surpassed our
goal.

Performance Indicator:

From the first quarter of the
2008-2009 school year to the
fourth quarter of the 2008-2009
school year, the percentage of
targeted intervention students
with a grade of “N” in the
category of “Follows Through
on Assignments” on their
progress report will decrease by
33%.

Supported:

Targeted interventions students who
participated in the Broncos on Track
program were successful in decreasing the
number of office referrals given as noted by
SASI data.

Inhibited:

Our progress in improving grades for
targeted intervention students (Broncos on
Track) in the area of “Follows Through on
Assignments” was unsuccessful because
data showed the targeted students were not
necessarily the students who were receiving
the “N”s on their progress reports.

When comparing the students in the Broncos
on Track Program with the students
receiving “N”’s in the targeted area, we
realized that only 2 out of the 7 students
were in both places.

Limited use of books for classroom PBS
lessons impacted curriculum integration.

We plan on sustaining and
expanding our Broncos on Track
Program, the check-in/check-out
Prevention Program created to
support more students who are
starting to engage in problem
behaviors.

We will identify students who
receive an “N” in “Follows Through
on Assignments” on their progress
reports for the first quarter, provide
strategies to the students and their
teachers to help improve this
behavior, and track these students
quarterly.

We plan to sustain our PBS
program by continuing use of our
reinforcement strategies. We will
ensure that new colleagues are
familiar with procedures and
guidelines by creating a PBS packet
for them and we will ensure that
families new to Brookfield receive
the PBS brochure that is given out
at Back To School Night.

We will continue to implement the
school wide grading/homework
policies created through vertical
articulation, but elected to change
focus in the SIP for 2009-2010.
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RESULTS AND REFLECTION ON THE 2008-2009 SIP
A Focus on Continuous Improvement

SIP Objectives Results related to Reflection on critical factors that Implications for ongoing
performance indicators supported and inhibited success improvement efforts

Quantitative/Qualitative Data:
The percentage of targeted
intervention students (7) with a
grade of “N” in the category of
“Follows Through on
Assignments” on their progress
reports did not decrease by 33%
for the 2008-2009 school year.
Two targeted intervention
students received a grade of “N”
in this category and maintained
this status throughout each
quarter of the 2008-2009 school
year.
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RESULTS AND REFLECTION ON THE 2008-2009 SIP
A Focus on Continuous Improvement

SIP Objectives

Results related to
performance indicators

Reflection on critical factors that
supported and inhibited success

Implications for ongoing
improvement efforts

Responsibility to the
Community

Objective:

Develop students’ awareness of
needs within the global
community and engage in service
learning opportunities.

Performance Indicator:
Students’ participation in service
learning opportunities will
increase from 94% to 97%, as
indicated by each teacher’s
Service Learning Participation
Graph.
Quantitative/Qualitative Data:
Student participation decreased
from 94% to 90%.

Performance Indicator:
Students’ participation in service
learning will increase from 70%
to 80%, as evidenced through
reflection activities and projects
recorded in each teacher’s
service Learning Participation
Graph.
Quantitative/Qualitative Data:
Student reflection component
increased from 70% to 85%.

Performance Indicator:
Baseline of 25% of Brookfield
students will perform service to
the community beyond those
offered as a school-wide or class
activity, as evidenced by student
log entries.
Quantitative/Qualitative Data:
Data was inconclusive

Supported:
e School sponsored service projects
e Staff organized and implemented
reflection opportunities

Inhibited:
e Tracking was not specific to type of
service

e Students misinterpreted how to
receive credit for service learning
opportunities

e The Planet Aid project was
terminated mid-year as directed by
FCPS.

We plan to encourage more student
ownership and initiation in regard to
volunteering.

We plan to have bi-weekly skits or
infomercials describing service
learning.

We will encourage more class
discussions relating to community
service in order to increase student
participation.

We will revise the individual
service log to differentiate between
school-based and community-based
service.

We will not participate with Planet
Aide due to county directive.
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